Appendix E

From Teacher to
Facilitator of Learnine *

*

which was most of the time. Most of the students were preparing for careers
as YMCA secretaries, and they were conscientious and well behaved. They
took notes, did homework, and were able to feed back on the final exam
{most of what I told them), with the A students remembering my very words.
I felt psychically rewarded by being such a good transmitter of content and
controller of students, I was really a good teacher.

I bad started taking courses toward a master’s degree in adult education at
the University of Chicago a year earlier, and my first courses were with
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teachers who did just about the same things I was doing in my course. Toward
the end of my course at George Williams, I enrolled in a seminar in psycho-
logical counseling at the University of Chicago under Professor Arthur
Shedlin, an associate of Carl Rogers. | was shocked by what happened at the
first meeting. Some 15 students sat around the seminar table for 20 minutes
talking small talk. Finally, somebody asked if anyone knew where the teacher
was. One of the people responded that his name was Art and that he had been
designated by the Psychology Department fo meet with us. Somebody else
then asked if there was a course outline. Art responded, “You would like a
course outline?” Silence for several minutes. Another student broke the si-
lence by saying, “I'd like to know why everybody is here—what did you
come to learn?” So we went around the table stating our goals and expecta-
tions. When Art’s turn came, he said, “I am hoping that you will help me
become a better facilitator of learning.”

Never Before Worked So Hard

1 won’t attempt to reconstruct the ensuing events, but I can tell you that
during the following week 1 read all the books Carl Rogers had written, lo-
cated students who had taken the seminar and asked them what it was all
about, and developed a plan for student inquiry teams which I presented at the
second meeting (which was adopted, with some modifications). I never read
so many books and articles and worked so hard in any course 1 had ever
taken. I had never before experienced taking that degree of responsibility for
my own learning, alone and with other students, as I did in that seminar. It
was exhilarating. I began to sense what it means to get turned on to learning.
I began to think about what it means to be a facilitator of learning rather than
a teacher. Fortunately, my next seminar, with Cyril O. Houle, reinforced this
line of inquiry.

After my completion of the seminar with Cyril Houle, George Williams
College asked me to teach adult education methods again. That was the day 1
decided to switch from being a teacher to being a facilitator of learning. At
the opening session I explained to the students that I wanted to experiment
with a different approach to teaching, and described my own experience in
being exposed to two role models—Shedlin and Houle—of the role of learn-
ing facilitator. I confessed that I was not secure about my ability to bring it
off, since I had never done it before, that it would only work if they agreed to
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take a higher level of responsibility for their own learning and that I wouldn’t
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Inquiry Units and Teams
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never been tempted since then to revert to the role of teacher.



