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INTRODUCTION

The most spontancous response one might give upon
secing the abowe tide may be “DONT! DON'T use
lecture as & learning/texching technique with adulisi™
However, that may be as exsy “dodge.” u bit
presumptuous, and unrealistic since i almost goes
without saying that the lecture remaing and, for -
somelime to come, probably will remain s most
important learning/teaching technique in adult .
education {in the church as well 11 in other adult”
education programs). In fact, the leclure is ope of the
oldest and most direct learning/teaching techniques.
Thus time has mede it so hallowed that many people
have confused the leciure and learning/tenching as
being synanymaus.

in the midst of its Jong-standing bistory and
aceeptance, 83 well 23 the mysiique and confusion
which surround i, the leciure can be used to grear
advantage if: (1) one has some grasp of what the
learning/lcaching process is; (2) it is clenrly
undersiood what the leciure can sccomplish knd what
it cannot accomplish in the learning/teaching process;
(3) the same guidelines are applied (o the chowce and
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use of the lecture a3 ave applied in choosing and using
the wide varizty of learning/teaching techaiques (old
wud new) ia the learning numlon. and {4) strong
consideration is given to usiog other techniques ke
sudicnce participation, discussion, snd simulstions to
enhance the use of the leclure.

This urticle Is not devoied 1o the how of developing
and giving a lecture, The public libraries, as well astwo
sources ' fisted here, abound with such

Most of these resources would agree with one
writer? that & good lecture must: (1) motivale group
interest; (2) be well organized and clear; (1) be
developed well; and (4) be presented well,

In Yecture preparation, the following neps would be
suggested by that same writer: (1) analyze the learning
group; (2) determine the exact purpoic 1o be
accomplished; (3) determine (he main points and do
necessary resesrch; (4) organize (be points and
materials; and (5) develop and support the points.
Good lecture preseniation would be natural,
convecsational, direct, animated, enthusiastic, with
sufficicnt voice projecidon and emphasis 1o be heard,

Pracwdaes IG che Coves.: Saabury

-u..u""i'!n The Lecsire, ™ Lesar 0, Shesel vnd Raden L O, aoe, Frsen

0 hmmﬁ'ﬁhwuu&-—aﬂtnm.m ¥
"-uu Pa- WAV



supported by appropriate gestures and visual sids, and
with constant awareacss and concern (or listener
acceplance and understanding,

This acticle & devored ta considering in turn esch of
the [our propositions mentioned above on how to
improve the use of (he lectore, with sccompanylng
suggestions. Since volumes could be written
elaborating on each proposition, it is obvious thar only
a “skimming of the surface™ and not “covernge in
depth” will be possible here. Thes, it Is hoped that this
urticle will help the reader think through and answer
some questionsin regard to improving his or ber use of
the lecture ay a leamning/ teaching technique, It is
further hoped thal this article will alao raise some
questions and curiosities in the reader’s mingd thax will
stimulate further inquiry. 1t is not asked that the reader
agree with what is said and defined in this artitle, but it
is asked that the reader accept what is said and defined
{or purposes of understanding the suthor’s lne of
thinking.

THE LEARNING/TEACHING PROCESS

This process ks indeed complex. 1t is not for those whe
wish an casy “cut and dried™ answer of ope, two, thres,
Learning is s homan process and accorgingly does not
sttempt to explaia that which is ateributed to grace, It
isaninteraal process with the person, controlled by the
learner amd engaging his whole being—intellectaal,
emotional, sad physics!. It iy based on 1he growing
body of rescarch which suggests thal adulis can learn,
coutrary tothe rnotion that “you can't teach an
old dog new tncks.”
Teaching formulatcs the othies side of the
learning/tencking process, Here s how one adull
educator steics the case:
The truly artisticteacher of ndults perceives the
locus of responsibility far kearning (o be in the
lesrner; he usly suppresses his own
compuision to teach what he knows his
sludents ought to lean in favor of helping his
students learn for themselves what they want Lo
Searn, ] have described thisaith in the ability of
the individual (o lexrn for himsell as the
“theological foundation® of adult education
and 1believe that withoul this faith, a teacher of
adults is more likely Lo hinder than 10 facilitate
learning.*

DEFINITIONS

“Formit™ or “Method™ is the organization of persons

{or purposes of a Tearning experience.

“Technique” involves (he varicty of ways that the
learning experience is managed 30 as to (aciliave
lcaming.
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“Lecturs® js refecred (o here ag 2 echnique, not a
format or a method, The lectore isa carelully prepared
oral presentstion of & subject, theme, or problem by s
qualified pecson. kt may also be labeled a3 8 zpeech or
sermon,

ASSUMPTIONS
Assumptions about the characteristics of sduk
lumhm’ llr;;lulo crucial components of the

iag) ing process. A growing body of
knowledge indicates thal adult lw::u ..3 different
from child learners. These are not so much real
dilferences as they are dilfereaces in assumptions that
are made intraditional education (Christinn education
as well as sccular education),

The assumptions sbout the charscteristics of adult
feamers are (hat, aa & person matures: (1) his/ her self-
concept maves from being a dependent personality
toward one of being a self-directing human belng; (2)
he/ehe accumulates & growing reservoir of experience
that becomes an increasingly valuable resource for
keaming; (3) his/ber resdiness (o learn becomes
oriented increasingly (o the developmental Lasks of
ofie's social roles; (4) bis/ber time perspective chauges
from one of postponed applicavion of kaowledge 1o
immediscy of appLication; and sccordingly (S) his/her
orientation toward learning shifts from one of subject-
centeredness Lo problem/situation~centeredne.$

IMPLICATIONS
Since “participation,” “ego-involvement,™ and
“interaction” are boldfaced wordain the kexicon of the
adult educator, the assurnplion is often made that the
maove active the learner’s role is in the process, the more
he/she is probably learning. It is acknowledped and
accepled (hat some persons roay wish not 10 be
involved actively in the learning process. Thus, use of
the leclure 13 & Jeaming/teaching technique noeds o
be designed and implemenied (0 not only maximize the
opportunity for izteraction, ego-involvement, and
Jpatticipation 10 (he extent the participants desire if,
.but l2a (0 incremse Lhe adult fearner’s in
scll-direction and the other characteristics of adult
lesrmers mentioned abovi

WHAT THE LECTURE CAN AND
CANNOT ACCOMPLISH

In any educational expericnce, objectives serve to
indicate what that particular sotivity is sceking to
wecomplish, including content components as well us
behavioral aspects.
The lecture is suggested as one of the most ppropriate
leamning/teaching techniques for the behavioral
outcomes of knowledge and values. Other more
sppropriate techaiques may need (o be chosen for the
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behavioral utcomes of understanding, skill, attitude,
and intcrest.

There is also some cvidence in education that straight
(sctual, deseriptive, or explanatory materinl may be
learned by direct absorplion through the lecture,
whereas principies and conotpls may be best Jearned
by group-participation learming/1eaching techniques,

GUIDELINES FOR CHOOSING
THE LECTURE AND OTHER LEARNING/
TEACHING TECHNIQUES

QUESTIONS

‘Three guiding questions te be s pswered whea choosing
the lecture as 8 laarning/ieaching technique are; (1)
How does your selection and use of Use lecture fit into
your understanding of the way people changs and
grow (learning theory)? (2) What position does this
ecture bold in the context of the goals toward which
you are working in the learning/teacking situation?(3)
What immediate and objervable nceds, at thiy time,
with these pereons, does this lecture meet?

CRITERIA FOR DECIDING
Additional factors which influence the decision of
whether or nol to use the \etture include:

(1) The more the instructar knows about the subjeet
alhand snd the less the participants knowaboul it, the
more _ll_ﬁmpdue the ledture would be.

(?) The more knowledge and experience ihe graup
has with the subject, (be more & group participation
1echnique should be constidered in place of the lecture.

() Hihe size of the geonp is over twenty persons for
any one aclivity and nosmalles groupings can be used,
the lecture should be considered. )

{4) The lecture can denl with more (acis in & Shoner
time than gny other technique,

PURPOSES
The leclure may jnclude any or ald of the lollowing
’u(rﬁompmm' g informatioa in an organized way;
{(2) wWentifying or clanifying probk£ of issues;
(%) motivating, stimulaling, persuading, and
influencing attitudes of the listeners;
(4) analyzing a controversia! issue;
(5) inspiring the audience;
{6) encoursging funtter study or inquiry$
LECTURE ENHANCED BY
OTHER TECHNIQUES

PROCESSING INFORMATION
Qne problem of today’s world iy thal we have what
University of Missouri Professor Daryl Hobbs called
an “information overlond.” This means we have more
information than we know how Lo handie snd how 1o
process. Some of the information averload comes
from lectures.
One way to process tome of our real concerns arising
Pyl Brgmie oL al, a e, o U2, (Adapied ond sependud by 1) Daber )
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out of te "overload™ is to engage existing church and
community groups in prablem solving.’ Here is ane
way the lzcturs can be used in combination with and
enhanced by anciher technique—~problem solving,

LECTURER CALLED A SYMBOLIC HEALER

Most people are involved in some aspect of the
competilive business community.

Tt is suggested thal a speaker may also serve asa
“symbolic healer 10 reduce the tensions, frustration,
and possible feelings of guilt arixing igevitably from
the structare of & highly organixed, highly specialized
and competitive business community,*s

The suggestion that use of the lecture can be enhanced
by wing it with other techniques is based squarely on
k¢ nolion that quality in adult education iy in direcs
proportion to the qualily and extent of interaction,
ego~iavolvement, and participation of the persons
involved,

1€ this author were charged with the practical
respousibility for & one-hour edueational meeting on
auy theme, subject, or problem which required use of
the lecture, bere are tbree ways he would consider
designing the program.

A lecturey wha is knowiedgeable on U theme,
subjéct, or problem (o be considered would beinvited.
He should also be willing 16 “roll with the ponches™ or
“freewheel.”

|. Bsfore the speaker gave his lecure, the
participants would be divided iato pairs, threes, or
groups of four 1o six. They wiuld be maked to mee
questions or identify probleras they would like the
lecturer to tlk wbout, thus outlining his speech—an
“inductive lecture,”

1. Beform n lectuce, the audience could be divided
into four sections to serve as “lsteaing teams,”™ Oue
section could listen to the lecture for points requiring
clarification, one for points of disagreemenl, snother
for pointa for elaboration, and another [or problema of
practical application. Afierthe lecture, sections would
*buzz* for a short lime 10 pool their thinking about
pointsthey want rised and 10 select aspokespenson 1o
present the issues to the speaker,

3. Followingalecture, the members of the audience
could be asked to (orm buzz groups (o discuss how
they plan to apply the informalion to their own
siluations. Then a spokespersont would be asked to
repon [rom ach group.?

CONCLUSION
Il this articke bas offercd one of more usable ideas
and f or has stimulated the reades’s curiotity Lo conduct
s persona) contining (nquiry on the Use of the [ccture
a5 & kearning/weaching technique with sdulus, it will
have sccomplished the nuthor's avowed purpose,
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24. LISTENING TEAMS

(2) before a;presentﬂlibu the
audience can be asked to serve as “listening .
tearns” according to'the section of the room
they are sitting in—one section (o listen to the
presentation for points requiring clarification
(the clarification team), another for points
with whici they disagree (the rebuttal team),
another for points they wish to have elaborat-
- ed on (the elaboration team), and a fourth for
~"problems of practical application they wish the
speaker to address (the application tearn).
- Afterthe pcesent:mon the tearns are asked to
" “buzz" in grotips of four oc five to pool their-
thinking about the points they want raised,
follomng which one member of each group
~ gives asurnmary of ifs dehbemﬂons and the

sPeaker naSponds to each ltem in tum, unul
ltime runs outorall items arednscussed,\
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% . “ interaction between the platform and the audience .
s ‘ is at it ficst level up from passive with an invitatioa 1o the —~——
1 s - audience to ask quesions of the speaker following the i
- ; presentation. & sill-higher leve! of irteraction can be Oceasionally s

o " achieved by bringing representatives of the audience on
have 2 deep commitment to applying o the platform w serve as “reaction” or “warchdog” - 4
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... principles of adult leaming in every.  eams. A reaction team is asked simply to listent to the - "&mdsngu:h;chidunkohs‘bndc-hom

"¢ thing | do—~even in oe-hour keynote presentation and then o give s reactions in a series of - application,” butwhich in the liecature 5
wimiinst 2t} spesches. Indeed, one of the most fre-  statements ot through a panel discussion. Awatchdog Lm‘?u"’“’-&‘?fdm”‘mf“d“mmg‘ﬁ- L4
quent (and gratifying) comments I geton evaluation - team i asked to listen foc terminology or concepts it : &MWSPWM@MM .
| sheets of mysessions is, “Malcolm practices whathe thinks féifibers of the audience may not fully compre- on their expecience S0 far and to'select one o § -
| preachest” This makes me both happy and sad—sad - haiid and I Intésiupt the presentation at any time to ask nvqmdgyhmplcka_lup\ﬂ}ﬂﬁwﬁmk;‘;
1 thatit should be such a notevorthy behavior [ ékiciiton. To the et that the people selecied o+ ey would ke totry uin their back home* 3,
¥y foundational principle of adult leaming in mak- *SrYe 00 the teams are wuly representative of - 7™ situations. Afies five minutes [ask them 1o~ ",
g presentaios s tal thelarners b acivepartc e main haractersics o the audience (i L%OW
. p:u"minaptocesscfmquin_r.lﬁmermmxﬂymwlmdaﬁmmﬂmmm- v 'gtoothetmembeaofﬁmir_w ¥
* \ransmaitee content.Asecond principle i rat the proces {1965, &nd geograpty), 1o that exent will he * (1) the idea they would like o experiners, |
3 should start with and bulld on the backgrounds, nesds, | udience psychologically idendfy with the - with; (2) fhe steps they would 12Xe i PV §)
imm,pmmmmomm@mm?mwmplﬂfm o it,and (3) any obsacles or resuances iy -
. experience is that when people have the cpporturity to | leraction among members of he auth il €103 fngtinto’ "

 leam by taking sorne initiaive and percelving the learny- - €7C2 can be promoted in several ways. The : ler 8 (200 ‘““*mu

" ing in the contexct of their own life siuarions; they il audience can be asked to meet in small ﬁ“mm?‘m‘eﬂg‘ma@”bmvl—

inrmalize more quickly, retin more permanently, and grougs of rom two to five oc six without mov-

inwite volunteers 1o

. apply more confidently And | am convineed thatevery 18 0 thei sears and perform ssecal func: Mmmw

’ mmgmﬂmmsl;uﬁmhmMmm& tioas: (1) Before a presentation. they can be ﬁ.mmmw :

* tion of content znd sorae enhancemenof their self- asked 10 take 2 few minutes 1o pool the ques- A qudience to geact 'nnd. iculady, |
. directed learmning competencies. tions oc issues they would like the speaker to 10 SUfRes for dealing i the obsia-
o address and hove one member sumrarizethe dundmmmbu_n%ﬁt_iﬂs_tmm'

i Theory of Large Meetings .- mﬂ&—ﬁmmeﬁeg.wdmmgmm @J‘ utes orso [ add myown i M‘mﬁh
. “These principles also provide the foundasion of ry spe- : - foc bringing sbout change: &

" cial theory of large mestings, which are a prominent
mede in conferences. The additional basic premise of this
special theory is that the educative quality of 2 large

Mmesting is directiy 2 function of the quantity and quality

pmuﬂﬂmﬁ ipn for poins requiring clarificatior cation

of intecaction in the meeting, This is to say that the more { (the darification team), anocher for points
;34 bt th intecacton wihin and among the various “;\ wi mm&m‘jm; gmm:ebuulm), |
“efements of 2 large meeting, the greaer the leamingis another wish (b biave elabocat-
ltk&i?mbe.imcondpmiseofttedleowisthatmie 1 -edon &mdabmﬁonm).‘:ndﬁﬁougthfor,l
are three areas in which interartion can be influenced: problems of praciical application they wish the
| 1) the plarform ielf, (2) the audience, and (3) the rels- speaker 1o address (the applicaton tearm).
1 yoaship beoween the plafoam and the audience. Letus  §  Aferthe the tearus are askedo |
eyamine the possibilities of each in tum. f‘b}n'mwdﬁQaRorﬁ\ewml_me:r ;
| Interaction on the platform is atits lowest point with | mmld{\gabogttl\epmnsm'mnmd.
3 single speaker or ilin. The amount of ineeraction can following which one meraber of each group
; be moved up 2 notch by adding a chalkboard, fip chart. 1} gives 2 summary of it deliberasions and the
H’.lmrip,otsomwherviamlaid[ormesgakawuse. et Wi i e, ]
;inmmct:’onmbeimmsedm&nrmmhbyadding ' mmmimm i N
{ one other person, o that two people are interacting in - I ollowing a o0, e andiencs can be
| plasform for 2 symposium, paoel discussion, group IEE ;e ideas coniained in the preseniation,
yiew, dramaticsKil, or demopstraton. " gt the resuls being summarized by one

l cepermtard/ctates silcoin £ Kvwies
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