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Major Elements of Re-Orienting a Highef Education Institution
Toward A Focus on Lifelong Learning

By John A, Henschke, Ed. D.
Associate Professor — Adult Education
lUniversity of Missouri — St. Louis

e-mail; henschkej@missouri.edu
Andragogy Website: http://www.umsl.edu/~henschke/

Some Adult Educators at the University of Missouri — St. Louis [UM-SL} were
involved in researching the background of this topic on the North American Continent
and the Northern Hemisphere. Other Adult Educators at The University of The Westem
Cape [UWC], Cape Town, South Africa were involved in researching the background of
this topic on the African Continent and the Southermn Hemisphere.

This informatin was shared as one backdrop for a worldwide conference on the
topic of “Lifelong Leamning, Higher Education and Active Citizenship™ held in Cape
Town in October, 2000. There were 95 Adult Educators from 19 countries at the '
conference. This was also a follow-up and continuation of the work begun at the Fifth
International Conference on Adult education in Hamburg, Germany, 1997, continued at
the University of Mumbai, India in 1998, and the UNESCO World Conference on Higher
Education in Paris in 1998.

These coming together of adult educators resulted in the formulation of the Cape
Town Statement on Characteristic Elements of a Lifelong Learning Higher Education
Institution. The six elements included: [1] Overarching Frameworks, {2] Strategic
Partnerships, [3] Research, [4] Teaching and Learning Processes, [5] Administration
Policies and Mechanisms, and, {6] Student Support Systems and Services.

Next, a five member team from The University of Missouri [UM] went to Cape
Town to work with personnel from The University of The Western Cape [UWC] in May,
2001. The aim and task of this meeting was to address the issue of moving a higher
education institution from a traditional orientation toward a lifelong learning orientation.
The team from UM was led by Dr. John Henschke, Associate Professor of Adult
Education — UM/St. Louis and Continuing Education Specialist — University
Outreach/Extension, East Central Region. Other members of the UM Team were: Dr.
Gwendolyn Tumer, Associate Professor of Education — UM/St. Louts; Dr. Paulette -
Isaac, Assistant Professor of Adult Education, UM-St. Louis; Dr. Ron Tumer, Executive
Vice-President, University of Missoouri System; and, Dr. Gary Grace, Vice-Chancellor
for Student Affairs, UM/St. Louis. ‘
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The first section of this paper reflects mainly the findings that came from the
Northern Hemisphere and focuses on the six elements mentioned above.

The second section focuses on the merging of the Northern and Southern
Hemisphere findings which resulted in producing a copy of The Cape Town
Statement, the definitions of the six elements, an explanation of the details within
each of the elements, and a listing of the 95 conference participants [who
contributed toward developing The Cape Town Statement], and the 19 countries
from which they came. | '

The third section provides an explanation of how and why the six elements
became seven elements, a complete chart of the items within each element, a chart
checklist to keep track of progress on each item, and the original with an addendum
of biblicgraphical references from which much of the material was drawn,

The fourth section addresses some updates and follow-through that various
institutions have done regarding implementing the characteristics of a lifelong
learning re-orientation and their “measurable performance indicators” into higher
education and other institutions.

The Background Research Conducted on North American and
Northern Hemisphere Institutions

Exiensive research and expenmenis have been conducied inlo the processes nacessary for moving a university or oﬁlé
loward e lifelong leaming onentation. These ideas are presented here for cons:deraho?\wand assisrt‘a?ncs for mo;ye wha wigh’e
lo implament and test the ideas in new and different contexts

This,  -focuses on ihe loflowing elements: A definstion of lifelong learning; Cnlena producing a solution 1o

ifelong learning issues, Facully development of good praclice onented loward undersianding & helping aduils leam;
Domams for planmng and implementing a successhul lifelong learmng instrution; UndemlandStng devetopments that wil
change the environment i which lifelong adult jearming will lake ptace, and, Tha experience of adull leaming inncvation
over the lasi generalion and some of fis impariant coninbutions to this rapudly changing environment.

A master congept or pdnclf;le regarded as the conlinuous and never complete development, cha , and adaptation In
human consclousness thal occur partly hwough deliberate eclion but even more as a result of the business of living, where
leaming may be intenlional or unintentional that includes acquiring grealer understanding of other people and the world at
large, based on four pillars of learning: earning 1o live together, learning 1o know, leaming to do, and jeaming lo ba.

h |MN6%"§S@°J&ME wing educalion In the adull
- value on prov e aduk years
== ongoing responsiveness lo the demand by a dynamic society for providing new forms of adult education




183

. 2. Access of learning opportunities for adults through innovation
- responsiveness to adult leamers
+ creation of greater access
-+ increase of
* pluralism &
* multicluturalism
+ welcoming of part-time leamers
+ establishment of degree programs that are
* external &
* compelence-based
- @ new stage of innovation marked by i .
' + changed faculty roles where leaming lakes priarity over teaching {*Nole -- see # Iit below)
+ new institutional configurations of .
" *web based, asynchronous &
* multi-inslitulional collaboration
+ broad apphcation of

* technol
* distance g
+ the enduring values of

* egalitarianism
) * individuatsm &
* pluratism

Wﬁmwmmwmmm

1. Delermining learner needs
— assessed carefully
- addressed
+ fairly &
+ equilably

2, Adult ieamin?rpmgfams
~ arise from needs assassment &
- planned to accomplish learner outcomes

3. Adul learning experiences
- high quality
> gositive learning environment
* Nexibillty
* adaptability
* mutual respect between tsacher & leamer
— aduit leamer-centered ]
+ encouraging a posilive psychological environment for leaming
+ allowing leamer participation in lhe design of experiences
+ relaling leaming to leamer’s .
* prior experfence &
. applical;ion f leami l tech
+ using varying & o ing niques
+ recoggniz?\g & aggressng different tearning styles
+ providing continuous feedback lo learners
+ arranging appropiiate physical setings

4, Adult learning assessment
- outcome based
- designed 1o evaluale participants' previous leaming
+ formal or
+ informal
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5. Facully and sislf needing
= to be adequalely prepared lo work with adult learners by
*+ parlicipaling in facully development leaming experiences &
+ keeping abreast with the current filerature and research in how to help aduits learn
~ lo participate In ongaing evaluations and development of their own capabillties in six major building blocks of
+ bellefs and nolions aboul aduils leamars :
*+ perceplions concerning qualities of effective leachers
+ ideas of the phases and sequences in the learning pracess
+ leaching lips and leaming lechniques
+ implemenling the prepared plan '
+ cullural and contexiual awareness
— lo arlicutate and clarify their own leaching philosophy regarding adult leamers

8. Programs for adult leamers having
- clearly slated missions
- sulficient resources 1o carry out thelr missions
*+ rigorous financial administration that supporls Ihe aduil, Wlelong learning mission
+ necessary services for
" learnng &
* student support
+ policies governing
* learner confidentialily &
* other mallers
+ ethical standards for
* learner recruitment &
* professional praclice

-I_ChaiacLe!iélics of highly effeclive adult leamifig programs are very clearly delineated

[t was a5 though this research snopped mulupie picturcs of a bacely visible ) ' ) -

pheaomenon Grom vancus angles, and whea developed, all pichuces revealed the same
tlear vnage.

Results rovealed that adults can and do experience significent F_:mnal growth at cridlfe,
However, aduli students grew significaotly only in one type o leamning eavironment,
they. terded not to grow o to regress in another type. What was the difference? The seven

. key factors found in leatnung programs thal stimulated adult development arc-

(. Anenwvip t where students feel salt and suppocted, where individual needs and
uniqueness are honored, whete abalitics and hfc achicvements ace acknawledged
and respreied.

2 Au environment that fosters intclicctual frecdom xad cncnuu.'lgca cxf.-cnmnir.tmu
and creativity .

3. An cavironment where faculty trcats adult studenis 43 pers--accepied and respreted
A5 intethigent expericnced adulls whose-opuvons are histened in, honored,
appreciated. Such faculty members afien comment thal Wey lean a5 mueh finm
' their students as the students leam from them

4 Sell-directed leamning, where studeats take respoansibility foc theip own leaming.
They work with faculty o design indivirdua) learming prngsams whirh address wia
tach person needs and wanls ta Icam in arder to function ophvmally i theie
profession

5 Pacung, or wilelicctual chalienge Oﬁuml pacing 13 challenging people ynst beyond
their preseat level of abibty I challenged too far beyond, peaple give up. 1
challenged too fitite, they become bored and learn liitle Tacing can be compared 1o
Playing tennis with a shightly better player; your game tends 1o mprove, But «f the
other player is far better and W's mpossibie to retum a ball, you give up,
overwhcelmed. Ifthe other player 15 less cxpenenced and can return nane of your
balls, you leamn hitile. Those adults wha reported experiencing hugh levels of
intelectual stimulation--lo the powt of fechng discombor--grew more

6 Active involvement in learmung, a8 apposed to passively lislenng o lechires. Where
sludents and structors inteiact and dinlngue, where students try out new ideas m
the workplace, where cxercises and experiences are used (o bolster facts and theory,
sdulis grow more,

7. Regulas feedback mechamsing for stuacets to tell tacully what woks best fox them
andd whal lhey want and noed to lzam--anl fanlty wha hear aad make cianges
based o student mpul




8. Changing faculty roles with he focus maving

Away From

The Instructional Paradigm

Leaming Theory

> Knowledge existing ‘out there’
> Knowledge coming in ‘chunks' & bils"
delivered by instruclors

> Leaming as cumulative and linear
> Flts the 'storehouse of knowledge' metaphor

> Learning as leacher-centerad

> Learning as leacher controlled

> 'Live' teacher, ive' students required

> The classroem and kearmng are
competitive and individualistic

> Talenl and abdity are rare

> Definition of produotivit as instructing
the unlegrned

> Cost per hour of instruction par studenl

> Funding for hours of instruclion

> Faculty as autharitarian experls

> Facuity as pnmarily leclurers

» Facully and studenls aching independently
and in isolation

» Teachers classifying and sorting students
> Staff serving /supporting facyity and the
process of instruction

> Any experl can teach

> Line governance; independent actars

>Toward
The Learning Paradigm

> Knowledge exjsting in each person's mind &
being shaped by individual experience

> Knowledge being consiructed, created,
and intemalized

> Leaming as a nesling & lnleracting of
frameworks

> Fils the 'learning how to ride a bicycle’
mataphor

> Learning as student-centered

> Learning 2s the studenis’ responzibility

> 'Proactiva’ learner required with teaching .
resources accessbble :

> Learning environments and learhing are
cooperative, coliaborative & supporive

> Talent and abibly are abundant

> Definition of productivity as helping adults '
learn

> Cost per unil of learning per student
> Funding for leaming cutcomes

> Facultr as models exemplifying lifelong -
[

arning
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> Faculty as primarily designers & i ters

of adult learning techniques
environments

> Faculty and students working in teams with
gach other and with other staff i

> Teachers halping develop avery student’s
compelencies and tatenis

> All staff as educalors who help produce
studenl leaming and success

> Empawering learning through challenging
and complex means

> Shared governance; leamwork
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1. Aclear written statement of mission ang Purpose regarding the universily becoming a lifelong learning instilution:
2, Astrong Commitiment, including Runding, to underiake the program of lifelong learning;
3. An appRmpﬁate malch between adull learners ang ihe program of Hfelong learning, as exhibited through %
— Recruitment,
= Admission into the pr X
— Entry that is welcoming & inviling, &
— Continuing practices: :
4. Provision of a Favorable Climate of Leaming, Inctuding
Advising

— Responsiveness to inquiries, .
— Supportive procedures far application, &
- Qther services;
5. Provision of an adult learner-oriented curricuium and modes of lifelong leaming;
. Adaptability 1o adult leamer circumnslances, either lndeuai!y or in conlax|;
7. Recognitlon and involvement of adult leamer expensnce:
8. Commilroeni and development of facully and staff to serve lifelong leamers:
9. Clearly identified admmistration and gavernance for serving lifefong learners:

10. Ongoing evaluations for program enhancement, and documentation increasingly reflecting an orieniation
lowarg Wifelong learming; and, o

11. Posilive program impact and fulure Prespecls for lifelong learning.

1. Multiple lﬁpﬁggunﬂies for learning offered by diverse sources will replace the past monopoly of formal academic
hsutu 5.

2. Leamers wil demand and find greater flexibility and fudity in the learning process and the accrediting of leaming,

3 Technology nol oniy wit open up access to more learning but wilt conquer barriers of lime, distance, and convenience
that previously have been prohibitive. :

4. Learners will pian their own leaming as they need it, They will demand just-in-time leaming in segments or modules
lo servae as buildin blocks to further cradentials, They will seek oul peers, knowledgeable persons, and other
informat sources leaming wheraver they ara.

S. Many earners will need guidance to and help with approgriate selection among lhe many sources of informalion and
leamning. Services will need to be provided along the lines of lifelong leamning resource syslem mads up of
instilulions, volunlary organizalions, economic enlerprises, the media, anvironmental resources, and people.

6. Employers and consumars will have greater expeciation that credentials accurately represent ability to app\ly learning
and perform roles based on that iearning, .

7. Many persons will expenence learning as a continual process intertwineq with Ii\fing tha! enhances their economic
potential, enriches their lives, and engages them with their surrounding society.,

8. Disparity and inequaii will continue among mare and less educated people. Those wha do not now recognize
d the valuamfelogg learning will have (0 be actively engaged in developing Lheir polential,

9. Greater collaboratior will be necessary among institutions lo share resources and belween institutions and
client groups such as employers, unions, governmental agencies, and social agencles lo achieve mutuaity

soughi learrwng goals,




1. [thas broken the constraints of older systems that prevented change.

2. Ithas driven instilutions 1o explore allemative processes to reach agreed-upon ands.

3. lthas raised the lifetong learners’ expectalions thal adaptaton and mnovalion be the order of the day In this ne
generation: L '

= successful flexibility in
+ time,
+ place,
+ routine;

-~ learning designs to serve stydents’ varying ?oals;

- learnier-centered modals lo aceomadate seli-~determining initiative of many leamers;

- faculty serving as mentars & faclitators lo assis| aulonomy of learners selecling leaming resources,

— comblning sensitivily and adaplability to individua! learning styles in more struclured models serving
facused objectives of some groups;

- reaching persons who reject or are unaware of the possibility of learning; and, ’

- increasingly including ang wwolving persons who have been underrepresented in higher education 1 the past.
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Cape Town Statement
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The Cape Town Statement

on

Characteristic Elements of a
Lifelong Learning Higher
Education Institution ’

January 2001

"We see a key purpose of lifelong learning as democratic citizenship, .......... Democratic citizenship
highlights the importance of women and men as agents of history in ali aspects of their lives.”

{As quoted by Professor Kadar Asmal, National Minister of Education of South Africa at the cpening of the Cape Town conference,
10 October 2000.)

This statement grew out of a need recognised by adult and
higher educators, scholars and specialists in the area of adult and
lifelong learning to build on previous work focusing on
transforming institutions of higher education into institutions of
lifelong learning.

It continues the work begun at the Fifth International Conference
on Adult Education in Hamburg, Germany, 1997, continued at the
University of Mumbai, India in 1998, and the UNESCO World

hitp://www.uwc_ac.za/dIl/conference/ct-statement.htm .‘ 10/11/2004
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Cz‘tpe, Town Statement

Conference on Higher Education in Paris in 1998.

It was developed at the conference on Lifelong Learning, Higher
Education and Active Citizenship from the 10 - 12 October 2000
in Cape Town which was co-hasted by University of Western
Cape, UNESCO Institute of Education and the Adult Education
Research Group of the Danish National University of Education.

We wish to acknowledge and thank the organisers of the
conference : Professor Shirley Walters, Mr Werner Mauch and
Professor Ove Korsgaard, who were assisted by the local team of
Jenny Raatz, Glen Arendse, Jos Koetsier, Natheem Hendricks,
Terry Volbrecht and Kathy Watters. Thanks also to the
participants, who are listed at the back, for their active
contributions. .

The Cape Town Statement is presented as an organisational tool to be developed further
in local contexts. For more information or to give feedback on this document and your
use of it, please contact one of the organisers listed at the end of this document.

BACKGROUND

In this statement, we are taking forward the work started at the Fiﬁ:h International Conference on
Adult Education in Hamburg, Germany, 1997, continued at the University of Mumbai, India in
1998, and the UNESCO World Conference on Higher Education in Paris in 1998.

We recall the commitment made in Article 19 (a) of the Agenda for the Future adopted by the Fifth
International Conference on Adult Education to

[open] schools, colleges and universities to adult learners:

{3} by requiring institutions of formal education from primary level onwards to be prepared to open their doors to
aduft learners, both women and men, adapting their programmes and learning conditions to meet their needs;

(b} by developing coherent meachanisms (0 recognize the outcomes of learming undertaken in different contexts, antf
to ensure that credit is transferable within and between Institutions, sectors and states;

(c} by establishing foint university/community research and training partnerships, and by bringing the services of
universities to outside groups; :

(d) by carrying out :‘nterdisdbﬂnary research in all aspects of adult education and learning with the participation of

adult learners themselves;

(e} by creating cpportunities for adult learning In flexible, open énd creative ways, taking inta account the
specificities of women's and men's lives; .

And we recall the Articie 1(b) of the World Declaration on Higher Education for the Twenty-First

http:ﬂww.ch:.ac.za/dlIIconfercncelct-statemcnt.htm 10/11/2004
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Cape Town Statement

Century which states that care missions and values of higher education are to:

provide opportunities for higher learning and for learning throughout life, giving to learners an optimal range of
chaice and flexibifity of entry and exit points within the system, as well as an oppartunity for individual development
and social mobility in order to educate for citizenship and for active parlicipation in society, with a worldwide vision,
for endogenous capacity building, and for the consolidation of human rights, sustainable development, democracy
and peace, in a context of justice;

as well as Article 1(a) of the Framework for Priority Action for Change and Development of Higher
Education which states that '

ne dfscdminatfon can be accepted, no one can be excluded from higher education or its study fields, degree levels
and types of institutions on grounds ef race, gender, language, religion, or age or because of any economic or sociaf
distinctions or physical disabilities; .

We take into account, that lifelong learning is dependent on both the individuat and the social
context and that learning occurs in institutions, but can also occur anyway, anywhere and at
anytime throughout life. That is, it is life long, life wide, and life deep. :

As pointed out in The Mumbal Statement on Lifelong Learning, Active Citizenship and the Reform of
Higher Education, we understand, that

the transformation to genuine lifelong learning institutions requires a holistic approach which a} supparts the
institution becoming a lifelong learning community itself; b) integrates academic, financlal and administrative
elements; c) provides structures which are responsible for organizational, staff, student and curriculum
development and community engagement; and d) aligns the various supportive structures such as academic
information systems, library provision and learning technologies to the new mission of universities in learming
societles (Art. 9);

and that a key purpose of lifelong learning is active citizenship which is important in terms of .

connecting individuals and groups to the structures of secial, political and economic activity in both local and global
contexts. Dernocratic citizenship highlights the importance of women and men as agents of history in all spedis of
their lives (Art, 3).

Thus lifelong learning enables students to learn at different times, in different ways, for
different purposes at various stages of their lives and careers. Lifelong learning is
concerned with providing learning opportunities throughout life, while developing
lifelong learners. Furthermore, in a Higher Education Institution (HEI) all members of the
institution are learners and that at different times the members of the Institution will take on
different roles. These roles include educator, student, administrator, cleaner, and so on.

The Future

While we recognise that it is difficult to create a generic document, which can work across differing
contexts, and yet still makes sense in a specific context, we have developed a set of elements,
which characterise a Lifelong Learning Higher Education Institution, for use as an instrument to
assist transformation within HEIS. We also recognise that performance indicators which provide
quantifiable measures, covering individual, social and economic development needs would be
helpful, The development of such indicators should be based on the profound knowledge of
respective systems of higher education and emerging systems of lifelong learning.

In developing indicators which assess a lifelong learning HEI which ensures “no discrimination on

hitp:/fwww.uwc.ac.za/dI/conference/ct-statement.htm 10/11/2004
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grounds of race, gender, language, religion, or age or because of any economic or social
distinctions or physical disabilities”, it is essential to monitor the experiences of all lifelong learners
(including students and staff) across the various social categories. Lifelong learning challenges
the dominant paradigm of HEIs, therefore the experiences of adult learners need to be
monitored with extra care. ’

This document suggests the following six sets of characteristic elements which are necessary to
support a lifelong learning HEL. The following table gives these six characteristic elements and a
short description. '

Characteristic Elements Description

. QOverarching frameworks provide the
1. Overarching contexts, which facilitate an HEI to operate
Frameworks as a lifelong learning institution. These are:

Regulatory, Financial and Cultural/Social.

Partnerships and linkages include the
2. St'rategic following: forming relationships

. internationally; forming relationships with
P_artnershlps and other institutions; forming relationships
Linkages ‘ within institutions as well as forming
relationships with other groups in saciety.

YRresearch Is understood In a broad sense and
: Includes working across disciplines and / or
3. Research across institutions. Lifelong learning Is
regarded as an important and legitimate
research area.

Educators encourage self-directed learning,

: engage with the knowledges, interests and
4. Te?chmg and life situations which learners bring to their
Learning Processes education and use open and resource based
learning approaches.

5. Administration
Policies and
|Mechanisms

Service to learners is the top priority of the
administration

6. Student Support Learners are supported to become
Systems and Services jindependent Jearners in various ways

1. Overarching Frameworks

Overarching frameworks provide the context that facilitates an HEI to operate as a lifelong learning
institution. These are: Regulatory, Financial and Cuitural/Social. :

Regutatory

« Afacilitating regulatory framework promotes lifelong learning and covers financial, legal and

http:ﬂwww.uwc.ac.za!dlllcOnferencclct-statemcnt.htm : 10/11/2004
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social concerns.

« The national and/or regional economic and social developmental strategies and
implementation plans support lifelong learning.

» A national framework facilitates vertical and lateral mobility of learners

Financial

» At a national and institutional level a financial plan is in place to support the transformation
of HEI into lifelong learning institutions.

» Institutional planning and implementation strategies integrate fi Fnancial academic and
administrative elements,

Cultural/ Social

» There is a culture which supports iearning for all, across differences regarding social class,
caste, gender, ‘race’, religion, and at all stages in life.

« There is a national, regional and institutional commitment to making learning opportumtles
available to all.

2. Strategic Partnerships and Linkages

In partnerships and linkages we include the Ffollowing: forming relationships internationally;
forming relationships with other institutions; forming refationships within institutions as well as
forming relationships with other groups/sectors in society,

International partnerships and linkages

» Lifelong learning institutions in the globalizing world strive for a broad exchange on
teaching/learning systems and collaboration across national boundaries. This is for: sharing
knowledge and know-how; partnerships and alliances based on common interest, mutual
respect and desire to attain social justice, globally and locally; enhancing the sharing of
skills, research opportunities, and staff and student development.

‘Partnerships and linkages across institutions and soci'ety

» A lifelong learning HEI strives for greater collaboration among Institutions and between _
institutions and client groups such as trade unions, governmental agencies, other educational
sectors, soclal agencies and employers to achleve mutually sought goals. This includes
sharing human and other resources and embarking on joint research prejects.

¢ The development of 3 "learning region’ together with other social partners is part of the
commitment of the institution

Partnerships and linkages within institutions

« Decision-making is a shared responsibility based on collaborative processes among academic
staff, service staff and learners to create rapid responses to learner and community needs.
These stakeholders are involved in decisions on cholice of programmes, assessment of
learning autcomes, curriculum design and methods.

 Policies and strategies are in place to foster interaction among learners, facuity, communities

http://www.uwc.ac.za/dll/conference/ct-statement.htm | 10/11/2004
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a|nd ttlme economy in order to encourage commitments to social justice both locally and ™
globally.

« The lifelong learning HEI is involved in developing, evaluating and impleméntirig educational

programmes for all sectors of education, not only the Higher Education sector

3. Research

Research is understood in a broad sense and includes working across disciplines and / or across
institutions. Lifelong learning is regarded as an important and legitimate research area.

Lifelong learning Is regarded as an important and legitimate research and teaching area.
Research working across disciplines and institutions is recognised and promoted.

There is collaborative research with civit soclety, the economy and learners.

Different paradigms of research are recognised. This includes amongst others action
research, case studies and story telling.

There is ongoing research and development to meet the changing needs of the learner
community, to promote broad access and to facilitate successful learning.

There is ongoing research to assess the transforming institution

4. The Teaching and Learning Processes

_ Educators encourage self-directed learning, engage with the knowledges, interests and life
situations which learners bring to their education and use open and resource based fearning
approaches

Educators engage with the knowledges, interests and life situations that learners contribute
to the teaching/learning processes and they build en the resources and experiences of the
learners. Different * ways of knowing® are valued which enable marginalised social groups to
be fuli participants in the creation and dissemination of knowledge. o

_Educators facilltate and manage learning rather than dispense information. Learners are seen

by educators as co-creators of knowledge and are often encouraged to participate in the
design of learning activities including mechanisms of continuous evaluation and feedback.
Educators recognise the need for reflective / practice based learning. a
Educators recognise the value of keeping up to date with theories and best practices of adult
learning across age and other differences. - '

Educators and learners recognise that learning in higher education can take place according |
to flexible schedules and at different locations. They incorporate this into course design and
presentation and ensure that the materials and structures for learning made available
through the institution overcome the barriers of place, space, time and pace which restrict
opportunities for learning in traditional structures.

The institution makes its resource-based learning environment accessible to learners
wherever they are, not just on campus. Learners are encouraged to make use of support
services such as the library. Such services are made available through suitable technelogy
according to the needs of the students’ off-campus as well as on campus.

Course presentation and opportunities to enrol for and study courses include the use of
multi- and combined-media delivery and support, utilising the technologies, both old and
new, and the flexible learning structures of open and distance learning. This includes print,
correspondence, Mmass media, occasional face-to-face tutorials and study-groups, ICT etc.
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Cai)c Town Statement

« Provision is made for self-paced independent study by providing for students to study

effectively wherever, whenever and whatever pace is appropriate for them.

* Assessment takes place in various forms and continuously.
» Programmes include opportunities for experiential learning (e.g. field work, workplace

learning, community service learning)

5. Administration Policies and Mechanisms

Service to learners is the tdp priority of the administration

» The institution needs to indicate in the mission statement its intention to be an open and '

lifelong learning institution. There also needs to be an implementation strategy as part of the

overall planning in the institution together with the necessary resource allocations.

+ University course information booklets embrace the notion of lifelong learning.

Service to students is the top priority of the administration department - so registration,
lecture times and academic support are all available at times and in formats geared to the
convenience of learners including off-campus open learners. Registration occurs regularly
throughout the year. : '

Prior learning is recognised, both in terms of obtaining access and getting credit for modules.
This includes having clearly defined criteria for what constitutes tertiary level learning.
Programmes are in place to facilitate implementation of recognising prior learning (RPL). This
includes training people to do the assessment as well as preparing educators to be cognisant
of RPL in their teaching and design of curriculum. R

In addition to RPL, progress Is made towards a more flexible, open entry system which, along
with carefu! counselling, is designed to give students the chance to prove themselves rather
than to exclude where formal criteria are not met. ' :

The turnaround time on assignments, especially for distance students, is kept to a minimum
and specified to the learners so that they can use feedback on their assignments to inform
their learning on an ongoing basis. '

More flexible curricular compilation structures (in which students can exercise choice of
subjects and subject combinations relevant to their own individual needs) are in place ieading
to recognised qualifications.

Much more flexible progression rates and ability to move between different study modes
within a qualification are in place,

Programmmes are arranged to allow for flexible entry and exit points.

6. Student Support Systems and Services

Learners are supported to become independent learners in various ways

The obligations and responsibllities of the learners and the educational providers are made
clear at registration.

It is clear what resources and equipment the provider wiil supply, and where, and what the
learners themselves have to supply. :

The Institution creates and maintains geographically dispersed and technologically accessible
learning and support structures wherever the students are.

Tutors are selected and trained for their role of facilitating learning.

Learners are supported to become independent learners through the use of various forms,

http://www.uwc.ac.za/dll/conference/ct-statement htm 10/11/2004
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: Cﬁpc Town Statement

These must include: technology old and new throughout the geographical area where
students live for tutoring at a distance, contact tutoring, teaching on assignments,
mentoring, counselling {(both remote and face to face) and the stimulation of peer support

structures,

« There is a constant effort to be creative bout the ways to keep costs low for students,

including multiple avenues for paying tuition.

« Childcare, transport and catering are available to ensure a safe, secure and comfortable
environment to meet the needs of all learners. This Includes the special needs of learners

with a disability as well as those studying at-a-distance.

List of delegates at Cape Town Conference

Prof John Altchison South Africa ~ Prof Qve Korsgaard Denmark
Ms Lucy Alexander Sauth Africa Ms Petra Lawson South Africa
Ms Randi Anderson Denmark Prof Geoff Layer England

Dr Mejai Avoseh Namibia Mr Wolfgang Leumer South Africa
Mr Ivor Baatjies South Africa Prof P.C. Lubout South Africa
Prof Saleem Badat South Africa ‘Ms Marieda Luyl South Africa
Dr Gerda Bender South Africa Dr Lekhotia Mafisa South Africa
Mr Johan Bolts _ Germany Mr Wemer Mauch Germany
Ms Maria Bonino Uruguay Prof Elana Michelson Usa

Ms Fiona Bulman South Africa Ms Ingrid Miller Sauth Africa
Drdane Castle . South Africa Mr Veli Mnyandu South Africa
Ms Linda Cooper " South Africa Mr Daniel Mokoena South Africa
Dr Beth Crossan Scotiand Prof Kathy Munro South Africa
Ms Rabai Dawjee South Africa Prof Pauline Murphy reland

Ms Nomvuyo Dayile South Africa : Prof Dani Nabudere Uganda

Prof Tony Dodds Namibia : Dr Renuka Narang India

Dr Dalina Dowling South Africa Dr Alice Ndidde Uganda

Dr Pamela Dube South Africa Ms Jennifer Newman Australia
Prof Chris Duke Australia Prof Muxe Nkendo South Africa
Mr Justin Ellls - Namibia Prof Akapovire Oduaran Hotswana
Ms Lisbeth Eriksson Sweden Prof Angina Parech South Africa
Ms Ninalle Evans South Africa _ Mg Helen Peters England

Ms Pia Falkencron Denmark Ms Anita Pickerden Engtland

Ms Judith Favish South Africa Mr Larry Pokpas South Africa
Ms Dahlia Fittier Australia - ' Mr Alan Ralphs South Africa
Prof Charles Freysen - South Africa ' zﬂmxﬂﬁ"dm"d' ~ Madagascar
Prof Jim Gallacher Scotland Ms Linda Roanie South Africa
Prof Nqabomzi Gawe South Africa Mr Peter Rule South Africa
Mr Jonathan Geldt South Africa Mr Johan Serfontein South Africa
Mr Jorgen Gleerup Denmark Ms Jawaya Smail Sauth Africa
Ms Eve Gray South Africa Mr valerian Strydom South Africa
Dr Zelda Groener South Africa Prof George Subotzky South Africa
Dr Bernt Gustavsson Sweden - Dr Ngoato Takalo South Africa
Ms Judy Harris England Ms Mandi Taryvinga Zimbabwe
Or Lean Heng Malaysia Or Jane Thompson England

Dr Jotin Henschke USA Ms Deborah Tromp South Alfrica
Mr Henner Hildebrand ~ Germany Hs SIv vahamaks Finland

D¢ Sipho Hlope South Africa Me Suzaan van Aswegan South Africa
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Cape Town Statement : T
Prof Marianne Horsdai Denmark Ms Karen Vaughan " Australia
. . DrL.). van der
Ms Angelina Hurley Australia Westhuizen South Africa
Prof Sabo Indabawa Namibia Ms Dalene Venter South Africa
Ms Ferial [saacs South Africa Mr Terry Volbrecht South Africa
Ms Salma [smail South Africa ) Prof Serge Wagner - Canada
Prof Peter Jarvis England Ms Kathleen Wallace Australia
Ms Anne Kathoire Uganda Prof Shirley wWalters South Africa
Ms Carofine Kerfoot South Africa Ms Kathy Watters South Africa
Prof C. T, Kato South Africa Dr Tahir Wood South Africa "
Ms Leanne King Australia

For more information or to give feedback on this document and your use of it, please -
contact: ’

Prof Shirley walters

Division for Lifelong Learning

University of Western Cape

Private Bag X17

Beilville 7530

South Africa

Email: lifelong@uwc.ac.za

Phone 27-21-9593339 or Fax 27-21-9592481
Website: http://www.uwc,ac.za/dli/

OR

Werner Mauch :

Unesco Institute for Education
Feidbrunnestrasse 58,

20148 Hamburg

Germany

Email: w, mauch@unesco.org or ule@unesgo.org
Phone 49-40-4480410 or Fax 49-40-4107723

N L - Xry

[1THT—

University of thae Ll'_f:fc;ﬂ!’
Weatara Cope tarainy

Institute for Education

: http:l/www.UWc.ac.za/dlllconfercnce/cl-statcment.hlm 10/11/2004




The Measurable Performance Indicators

One of the major trends in LLL focuses on Performance Indicators (PI) that require the
characteristic elements to be measurable and concrete in action. It is well to note that
moving educational institutions toward serving the needs of all lifelong learners, isa
lifelong endeavor that will continue for many years. The discussions between the UM
Team and the UWC Personnel modified the original six (6) “Characteristic Elements”
into seven (7). The seventh one that was added to the origiinal six was “Decision
Support Systems. A few accompanying “Measurable Performance Indicators’™ are
indicated in the list that follows.

1)

@
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Overarching Frameworks — provide the context that facilitates operation as a
lifelong learning institution. This would mean that all stakeholders relating to the
institution have a financial policy and implementation plan, the legal framework,
and the cultural/social sensitivity as a foundation to operating the institution for
serving lifelong learners.

Strategic Partnerships & Linkages - form collaborative relationships
internationally, with other institutions nationally, and with other groups in
society. The indicators needed here will focus on increasing the
institution wide concem with promoting and increasing the number and
quality of partnerships across multiple departmental, institutional, national,
and international boundaries. Decisions regarding choice of programmes,
assessment of learning outcomes, curriculum design and methods are a
shared responsibility based on collaborative processes among academic

staff, service staff and leamers.

iAo oA, Siminmn | s m
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Research — includes working across disciplines, institutions, investigating what
Kinds of institutional adjustments need to be made to help the institution better
serve lifelong learners: 1e. convenience, transportation, child care services,
locations of offerings, library accessibility, computer and website services, etc. In
addition, targets are set for increasing and encouraging a broader range of
research paradigms: action research, case studies, story telling, etc.
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(4) Teaching & Learning Processes — Educators will need to move their teaching.
and leamning processes away from the “instructional paradigm” toward the

knowledges, interests and Jife situations which learners bring to their education,
and using open and resource based leaming approaches. They will need to yse

leamers, including co-leaming, interactive learning, and continuoys leaming
while integrating appropriate technology, The learners and faculty will need to
mutually design individual learning programs that address what each learner
needs and wants to learn in order to function optimally in their profession. This
all means that the institution plans to employ and develop faculty who see their
primary roles as facilitators of the learning process ag opposed to dispensers of
information, thus moving their development toward: knowing as a dialogical
process; a dialogical relationship to oneself; being a continuoys leamer; self-
agency and self-authorship; and connection with others,

(5) Administration Policies & Mechanisms — service to leamners s the top priority
of the administration, The mission statement and allocation of resources,
~ including staffing is increased to reflect the institutional commitment for

including modular choices and academics support — are available at times and in
formats geared to the convenience of leamers, :

(6) Decision Support Systems ~ provide within the institution and community an
atmosphere that is People-centered, caring, warm, informal, intimate and trusting,
1t also maintains a demographic profile on Programs aimed at increasing the
numbers of: students served, courses offered, locations of offerings, and contracts P
for educational programs with different organizations, =

i |
are made clear from the beginning. 1’

The complete list of “measurable performance indicators” follows in the extensive
chart provided on the next pages.




