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Accompanying Letter

Dear colleague,

Within the research programme of the Educanaral Research Insarure ar the Unvemiy
of Ljubljana we deal, among other dunes Concermung educardon, also wich questions of
reconcepoon of adult educanon and with theoreacal quesuons of adult educanen
(andragoy). Alrhough procesding from our siuation the wardd’s dimension of the theme
must be taken inzo account, the dimension which is connecred wich the assereon of the
punaple of permanence of educanon and with the vison of “learming scaecy”.

We se= number of reascns for our engagemenr m thus type of research, one of the mose
wmportant bewng perhaps the fact thar the last few decades have bean markad by apd
development of adult educanon worddwide, a process 1n which ic has been confronced
wich the madinonal conceprs and medals. As 1 has developed in different direcans,
avanety of arurudes, concepes and even rerms defining adult educaron bath asa whole
and 1s consacuacnal parts and areas have smerged.

For thus reason we have cec:ded o make a request on the most disunguished
professionals engaged m adult educacon wordwida o brefly ouchine therr views and
understanding of some questions cencerning adult educanon. Thus we have designed
a short quesuonnarre, which we hope you would care to answer as you nave besn
included, due+to the oustanding piaca vou hoid m aduir educzaon, o our eore-
senranve sample.

The answers we hope to recawve will enable us ro make COmpParnsons I wiuch you may
alsa be mrerested. We intend 1o publish them in a scudy under che arle “Qurstanding
Professionais on Adult Educacon” so as to make them known o a wide circle ot
professionzls and studans, m chus counay and, hopetully, mrernanonally as well. The
mformanon gachered 1n such 2 way cannat cassio ly be collectad by zny cther merhed,
nor even through slow and meaculous study of wniren sources.

We hove will find our purpose worchwhide and will be wniling to spend some of your
valuable ume and energy on answenng our questcns. We would gready appreciace
YSUT CoOperanon as It 1S ar grear imperance for the suecess of our research.

Wich best wishes,

Zoran Jelenc

Head of adult educanonz! research
Eduranonal Research Insaouce of
Unuversiey of Liubljana
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(Questonnaire

Outstanding Professionals on Adult Education

s

L

. HOW DO YOU UNDERSTAND ADULT ECUCATION TODAY?

What do you understand under the term adult educancn? Which areas does 1t
comprise! Does adulr educaron exst as a uruform system!?

WHAT ARE YOUR VIEWS ON THE RELATIONSHIP BETWEEN ADULT
EDUCATICN ("ANDRAGOGICS™ AND EDUCATION OF CHILDREN/
SYOUTH (PEDAGOGICS)?

is 1t possible to speak abour a special phulesopy and theory of adult educacon as
compared to the prulosaphy and theory of educagon for ciuldren and youch? [fyes,
whar fzcors consorue the bass for the autonemy of adult educaran and i theory
(andragogics)? Are the two wrerlinked anc complemencary n your counay! Are
they nvals whuch diverge?

HAVE THE PHILOSOPHY AND PRACTICE OF CONTEMPORARY ADULT
EDUCATION CHANGED SO SIGNTFICANTLY THAT [TS 3ASIC CON-
CEPTS NEZD REDEFINING?

If yes, whaz are the rezsons thac call for thus? Whar are the dbasic and propulsive
elemenrs of che new concsor o emerge! How do you se= the ole fo adult scheal
and ouc-of-scheeol educanon ar formal 2na non-formal educzoon wirhun the new
canceprt of adult educagon!

WHAT PLACE DOES ADULT =EDUCATION HAVE QR SHCULD HAVE [N
THE SCCIETY?

[a your counmy? On the global scaie!

TOWHATEXTENTIS ADULTEDUCATION AMATTER CFANINDIVIDUALS

PERSONAL INTEREST? TQ WHAT =XTENT IS [T A RESPONSIBILITY OF
ENTERPRISES AND OQRGANIZATIONS, COMMUNITIES CRTHE STATE?

Whar s your personal view’ What s — f ormulared — the oficial (educarnon) pobcy
of your counoy!?

WHICH IDEA OR COAL DO YOU FIND MOST WORTHWHILE PURSUING
N ADULT EDUCATION?

Whar have you done professionally to realize thus idea?

[t
0



Wa are aware thar the quesnons we have asked are very broad and of a general nanire.
\Whar we are inrerested in. is your personal arnrude rowards them. Please scarz ic bretly
and concisely; the answers should be conrained on two to four cyped pages. You can
use Eaglish, French, Russtan, German, Sparush or your morher tongue 1f chis snould

be easiex

We are asking you for the following personal dam (only ta venty i our data 1s carrect
and for idennficanon):

1. Name:

7. Insamnon where you. are working:
Address:

Phone:

Pasion 2t work:

Profession:

The field of your squdy:

L9T]

e

The present work area:

Dare: Signarure:

—
[he research group:
Zorzn Jelenc

Hezd of Research Project,
Feuczoonl Research Insmrure ac Umiversicy of Lyubljana

prafdrAna Kaync

Professor of aduir educacon,
Tzculey of Phulesophy, Unuversicy of Ljubljana

Verka Sveana

researcher,
Educznonal Research [nsarure at Umiversicy of Ljubljana
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JOHN A. HENSCHKE

United States of America

1.
A. Adult educanen is an impcrtant worldwide movemene thar s gaInIng mncreasing
the pace of chan ! dh be

momenrum as the pace of ge acceleraces and human bemngs become more zware
of theiwr own nesd 1o keep abreast with change throughour their fe. Adult educzoon
is an incenoonal effore made which engages an adulrin 2 learming process which resulrs
\n zny change ranging Tom personal awareness or percapnon to professicnal skell,
ararude or valve.

B. Adult educanon s compnised of the flexible ana dynamuc nreracoon of the

lemencs cf a mulndimensional socal system including buc not Limuced to: 1) Subject
matter —contenr/ program; Z) Personnel - planners/teachers/leamers; 3) Geographi-
cal — mremancnal/nanonal/regmonal/srate/local; 4) Organimatonal —sccieral/insaou-
nonal/individual; 5) Merthodelogical - formad/small and large group techmuques/
/devices/mediz; §) Contextual — Work/educarnan/personal/orofessional/Gmily/pur-
pose/expectanons/serung/monvanons; and 7) Building Blocks - Baliefs and nonons
abour zauls, percepaons on qualines of efecave ceachers, pnases and sequences of
he leaming grocess, teaching aps and learming techmiques, implementng che
prepared plan.

Inl

1

C. Aduirsducanon 2sa mulndimensional socral system s uruform only s diversicy,
duc 1ot samen

=

[t is & changing relaconstup. Dunng che first quarrer of cfus cancury, che rechruques
used 1 che educzoon of children and yourh were lockea to for cluss as to e mosc
appropnace rechniques wiuch nesded to be used o conducr aduit educanon. Thea
1 1926, Edward C. Lindeman published The Meaning of Adult Educanon, which
startad adulc educarors to cunkang char aduls should be waughe diferently than
chuldren, and thac 15 sall a very infleenaal boak. By 1950, Malcolm S. Knewles
\denafied and arnculared churteen pracacal pnncioles of aduir teaching which, by the
md-197C's, grew from fus cwn experimenmoon zs well as Lindeman's and athess’
nflrence, mro a populanzacon of andragogy/self-directed learming i che USA-
Accompanyng this mavemenc has been the wvenocn of new and wuguely aduic
learming rechmques which mke advaneage of adulss’ expenences as rescurces for chewr
own and others’ learmmg. These new techruques have also sparked the nreresc of
chuldren/youch educarors o expenmenang wich using and adapang chese techni-
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ques o improve therr teaching, as well as helpmg o improve the learming of the
children and youdh with whom they wark.

A. Yes, in my apuuon there is. However, adult educarors i our country are divided
on this ssue.

B. The wide range of d=fimnons of adulthood currendy include: Chronological age
—culturally derermmned vanously by a pargcular group, nanen, region or sociery; Role
Responsibilities—such adult roles as spousa, parens, worker, wage sarmer, professional
or ather; Psychological Maturity — such as sustined amannon on a gven topic as
well as autonomy in thoughe, spiic and acuon; Exemplary Models — of a persanal
mtegnity scandard considered important by a culture or naoon; A Complers Human
Bemg--anrena as derermuned by some of the religians of the wordd; and A Process of
Striving Toward Growth and Fulfillment — not a condinon,

Some, if not all of these arremprs ar differennanng adults from children would stand
up under scrunay. Thus, even it is assumed thar the abiicy to learn 15 mcemal o
ezch person, whart s soughr to be accomplishied in adult educanon--as some means
for helpmg the zbove cake place--consarures some basis for the autenomy of adult
educanon and s theory (andragogics) because it is differens from what 15 presendy
soughr i the educacon of youch and childreq Furthermore, adult educanon regra-
sents a uruversal need, nor jusc a way to remove some deficiency. [t s designed to masar
the needs of all adult aazens, nec just the literare or unfortunare, nor is ic sorc of a
phulanrhropic benefir to be gven o the underprvileged. [t does noc mean merely
extending more of the same existng pacrermns of educanon o an alder group thar che
prvileged zlready emjoy; bur it does mean designing some new pattams of learming
expenences uniquely swred o mesr the neads of this oldar group. The characrer of
the 1deas are consequently ner quanoaave and stanc, but rather qualiznvely new,
innevanve and cames new dimensions i learmung. Adulr ediicanon msiscs an 1os Deing
2 nghe. a normal expecmancy, nat a chancy thoughr of 1t nawely msmumenal terms
of giving neglected [earners somethung wiuch other peopie have acqured in the normal
course of expenenca. Adulr educancn propases ro do somerhing for and wich adulrs
wiuch can not or has nor o dare been achieved by convennonal educanon, Ir
emphasizes acauwred lmowledge rarher than the learmng process, life copmg sklis
mstead of disaplnary conrent, leamer-cancared knowledge marher than soaally- or
wsaruocnally-cenrered knowledge, learner relevant goals wstead of abstacr goals,
and cumeculum flexablicy in respanse o changmg environmenral condinons rarher
than cumculum naidicy.

C. I they are linked it s accdencal rmrher than inrenoonal,

D. The ovalry and divergence comes mestly at the pomts of: Some saying rhac adules
leamn no differendy, and hence need to be taught na differently than children and
yourh; and, others who are unaware thar they give only lip service to the 1dea thar
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adults do [eamn differeniely than chuldren and yourh, bur teach them the same because
they dor't have che slighrest nadan of how w do ic.

3.

[c has been the cononues changmng, begimming abour two decades ago. The majer
keystone has besn focused on a shift from emphasis on teaching aduls toward ag
emphasis on helping adulss leam—~&fom reachung to leaming,

A Twomaor publicanonsn the early 1970's and thetr convergence made the impac:
whch 15 sall bewmng fele Allen Tough's The Adults’ learning Projects and Malcalm S.
Knowles' The Modemn Practice of Adult Educadon: Andragogy vs. Pedagogy.
Tough's emphasized aduirs spend much more ame learmung than we had thoughe
sixry-eight percenc of adules’ learmuing 15 salf-planned; minery-aighr percene s noc for
credit. Therz are idenafiable steps adults go through when learming wichour a reacher
Xnowles emphasized: an arnculaoon of conmrasang the arr and science of helping
adulss learn (andragegy) and the art and science of teaching chuldren (pedagogy);
major assumpuorns abouc adule leamers, wich the most mporrant one being char as
hurean bemngs marure chetrself-concepc has the mncreasing capacicy, desire, wiilingness,
abiliry and moovaoon o be self-direcang; te caoiralize an thar emerging seif-direction
mears, and results i, maximizing the leammg. Thus, teachers nesd be presenr and
avaiable to undergud, foster and help learners learmn. Learming 1s always i che learmer’s
coneratl. Consequently, no one can reach anyone anyching.

8. When peorle, (teachers and learners} began o tecome aware of the facs thar
aducancn it s che learmer thar acqures and wrcernzlizes the marenal and noe thar i
s just “marenal which is covered”, than learmung had ro be considered as 2 procsss for
engagmg the whele adult human bemg in 2 learming expenencs and nor just as a
cuckload of wmformzanan to be dumped whuch furmed aduls off by makmg them fes!
they were bewmg earsd as chuldren or juse thungs.

C. The role of both needs ta be congruent with all the meamng of how adulrs learm.
no marrer the serang, even ncluding che face thar we hve 1n a warld where there are
gwvens {or laws, rules, resoicnons) of one kind ar anocher ler ic nor be said by word ot
dead: Thus s che way adults leamn, but we cannor pracoca thar here Pur adult
sducanon pnnaples (andragegies) into pracoce wherever adulr educzneon 15 bemg
conducred ar forger 1r enorely.

4.

Adulr educancn 15 and should be employed o zccomplish scmeching (growen,
learmuing, developmence, goals) wnich can be reached m no ocher way. [t pnmary am
s to be goal suring for adulr learmung, Lar the scaery benefir because adults have
leamned someching of importance and value.




A. [fwein the USA ever mustered che will to elimimara ulireracy in our couny, adult
educarion could well be used as the means to ger this implementred., Bur 115 difficulr
for a nanon whose adulr eduration movemens grew up as individual episodic responses
ro learming needs which presenred themselves in varaus ways, ta shift nta viewing
adult educadon as a systemardc instrumenr of socai policy w be used by the govern-
ment for the developmenr of the nanon

8. Aduic eduranon could and should be used tm help people all aver the wodd to
sclve many of therr problems. It is noc bemng as beneficiai presencly because roo many
1l nanonal and leadership pesinens do noc undarsmnd andragogics-—-reanng adults
as the adults chey really are,, with all the accompanyng nchness of meanmg. Thus,
by reaong adults as less than they are, many problems go unsolved, poverry 1s
perperuared, leartung 1s trvialized, disrespecr 1s lad upon people. Use andragogies in
teaching (cr helping matunng human bemgs learn), and one sees the blossoming forch
of many possibulices i human beings.

3.
A. 'To a large extenr adult educanon is dependent on thus, bur thus inrerest must be
nurtured and not just left o 15 own acoidencal devices,

B. Increasingly adulr educancn s being viewed as 2 cocoperaave venture with ail
paTies mvesang, cooperaung and tenefiang Wich a shnnking workforcs as well as
one less comperent in che basic employabilicy slails nesded for che nuneass, it will cake
every secror of scciery and the individual to accomplish chis formudable cask.
Andragegics must be used fully to reach the goal.

C. Commuement to pedagegics as the theory for reaching everybody--mreat adules as
chuldren and chus ke=p them dependenc. This 15 hardly a conscicus pesizon, bt i s
present because most peaple i charge airher are nor connecred wich education ar
they do not undersmand che learming procass for adulrs (andragogics) . Most of them
were rased educanonaily on pedagogics and thos thar’s the way they think--and
narially would think thar way unless somecne carches 3 vision and provides for cherr
recrenmaon o andrasagrcs.

&

Developing within marunmg human bemgs the capacity, desire momvanon, and
comperance {or carryng on thewr gwn self-directed conrmzcrual, lfelong learming, to
help them accomplish their Life goals and professional goals.

Al

— Teach and practice andragogics i all my courses ar the University of Missoun:

— Foundacons of Adulr Educanon:
— Foundanons of Adulr Basic Educanon;

whdlh g
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[mprovement of Insouczon 1, Adulr Educanon;

Leadership in Adult Educanon;

Learning How to Learn: Adulr Scyle;

Staff developmenr in Adulr Educanon;

Problems i Adulc Educanon;

Using Learning Contacrs;

Intemnstup m Adult Educanon;

Help my 100 acnve Masrers’ Degre=studenss and my 30 actdve Docroral studeanrs

pracace self-directed [earming {andragegics) in therr degre= program.

Teach courses in andragogres ar:

Kansas Stare Universicy;

Federal Universiry ax Belem, Para, Branl;

Research and publish armcles in Adulr Learming (Andragogics),

Wnong 2 bock on andragogics;

Conducr adult basic educanon workshop for cernficancn in Missqun, USA;

Waork wich Seare Deparrment of Educanon oo qew adult basic educanon carnfica.
non standards.

Work with professers of aduit educaaon o mmprove the theory and pracace of
adult educzoon.

Present pzpers and werkshop an andrzgogics ar prafessional development con-
ferenca n adulr educazon.

Las



