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The adult continuing education literature and popular belief suggpesl that
competence in subject matter has traditionally served as a sufficient qualifica-
tion for individuals who teach adults. For most educators and trainers in pro-
grams serving adults, neither adult (eaching experience nor formal preparation
for teaching the adult learner is a requirement for obtaining a posilion. Many
of the institutions conducting aduit education programs have no requirement
for teachers other than knowledge of the content of the subject to be Laughl.
It is assumed by many that if one knows the content or subject matter, com-
petence in teaching it to other adulls is aulomatically included in that knowing.

Resuits of this process of teacher assignment has often led to dropouts in a
wide variefy of programs. While it cannot be assumed that everything lacking
in a learning experience points to the teacher, teacher performance obviously
has some responsibility.

The number of adults involved in learning experiences of one kind or anolher
has recently risen exponentially: currently, 23 million Americans — 10 miltion
more than 15 years ago. 1L is also known that adults as consumers of education
or learning have become increasingly sophisticated in their knowledge of what
constitules good teachers. Furthermore, adults are for the most parl voluntary
learners and will disappear if their needs as determined by Lthemselves, are not
met in that educatjonal or training program. In addition, even those aclults who
are required by some boss or employer to remain for whatever reason, will have
psychologically “checked out” of the learning experience if their perceived learn-
ing needs are not met. Today’s rapidly changing, technologically orientec sociely
has creafed a need for teachers and trainers whose outlook reflects unders¢and-
ing and concern for the unique needs of the adult learner.

Many institutions have not been willing to insist that a teacher must become
equipped [or teaching adults by participating in a systematic training program;
nor have they provided the opportunity for those teachers who would become
involved *willingly. This chapter is designed primarily to assist Lhe non-
experienced leacher of adults and, also, will be useful to those who have some
experience and training in the field.

There are five important building blocks of a systematic lraining program
for non-experienced teachers of adul(s:
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Beliels and notions about aduli learners,

. Perceptions concerning qualities of elfective leachers.
. Phases and sequences of (he learning process.
. Teaching tips and learning techniques.

5. Implementing the prepared plan.

The best results will be atlained by making improvemests on each building
block as il applics Lo a specific teaching situation, Each step taken will lead to
some improvement. The more sieps that are (aken, the more improvement will
result.

oW p

I. BELIEFS AND NOTIONS ABOUT ADULT LEARNERS

The [irst building block seems (o be a reflective starting point for the teacher.
Who is this leainer we call an adult? Many definitions are in current usage. The
following descriplors adapled [rom the works of Malcolm S. Knowles® and
Trank Holfman?* would seem to characterize the notion of the adult as a learner.

First, the adult learner has a concept of self that has the potential and desire
[or increasing self-directiveness which is interdependent and not in isolation. This
means that in Lhe learning situation the adult:

1. Accepts and loves responsibility.
2. Orients toward the luture.
3 Values initiative. 6. Is creative.

The key for the teacher is to design programs (o take advantage of the learner’s
potential and desire for increasing interdependent self-direction.

Second, as an adult learns, grows, and develops, he or she builds an increasing
reservoir of experience. This experience becomes a vasi resource 1o draw on for
helping others 1o learn as well as advancing one's own learning. Thus, struclur-
g the learning situation to (ake advanlage of those resources should at least
help to:

1. Crealc positive attiludes in the learner toward the instructor, one’s self
as a learner, the subject and learning situation, expectancy for success.
2. Relate the instruction to the learner’s needs.
3. Increase stimulation of (he learner's attention, awakeness, awareness,
interest, involvement, and interaction.
4. Encourage, oplimize and integrate learner emoltion.
Achieve the learner’s progress toward self-chosen goals.
6. Reinforce learner participation, positive changes and continuous
learning.

4, Opens to opportunities.

b

II. PERCEPTIONS CONCERNING QUALITIES OF
FEFFECTIVE TEACIIERS
The second building block focuses upon the teacher. It is self-diagnostic. What
arc qualities of elTective teachers? How do I measure up? Where do I need im-
provement? How will 1 accomplish that improvement? From David W. Cochran!
and many other sources comes an overall picture of the abilities and qualities
teachers need Lo help assure satisfaclory learning by the icarners.

'

5. Solves problems /.Context
d. Ideology
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I1. PERCEPTIONS CONCERNING QUALITIES OF

EFFECTIVE TEACHIRS

The sccond building block focuses upon the teacher. 1t is self-diagnostic. What
are qualities of eflectlive teachers? How do 1 measure up? Where do I need im-
provement? How will I accomplish that improvemeni? From David W. Cochran!
and many other sources comes an overall picture of the abilities and qualilies
teachers nced to help assure satisfactory learning by Lhe learners.
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QUALITIES OF AN EFFECTIVE TEACHER

. '1. Interest in the Students and the Subject Being Studied. Siudents are quick
at determining how interested teachers are in them and the subject being
taught. You can’t have one to the exclusion of the other. Effective teachers
demonstrate sincere concern and interest in their students’ progress and
well-being. ,

2. Ability to Communicale Well. Communication is the act of helping others
learn concepts, skills and attitudes. Teachers communicate by speaking,
listening and writing. Communication includes presenting material in a clear
and straightforward manner using language and written materials geared
to learners’ comprehension levels. Since learning is an active process, com-

- munication methods used must actively engage students.

' 3. Good Knowledge of the Subject. Successful teachers and trainers have a

thorough and comprehensive knowledge of the subject they are teaching.

;  The expectation of students is that the teacher will be able to respond to

. their questions and help them develop their areas of interest. However, when

... - challenged by a question, the Leacher of adults needs to admit to nol know-

ing the answer as well as expressing willingness to work with the studenl

. to find the answer. .

3. Prepared o Teach the Lesson. Good teaching and good planning go hand
in hand. Planning requires an investment of time. It should be a joint ven-
ture done with students so that their needs are addressed. The basic Ingre-
dients of planning are establishing goals, selecting techniques and materials

.. to achieve these goals, and evaluating to see if the goals have been mel.

: 4, Enthusiastic. Enthusiasm is catching. Il one is deeply interested in a group
of ideas, a set of facts, or a type of work, one 15 also more likely to gel
others interested. Enthusiasm is the natural celebration of the joy ol learn-
ing a new bit of knowledge or a new skill. Students love enthusiastic ieachers,
and will as a result get “‘steamed up'' about learming. It affords them the
opportunity to explore new ideas and expand themselves in new directions
with the support of a knowledgeable and exciting leacher.

Other qualities of an effective teacher would certainly include: Desire te

Instruct, A Sense of Humor, Being Flexible, Tact, Patience, Using a Variety

of Teaching Techniques, Sensilivity and Courtesy.

Using Figure 1, *‘map out>’ plans to make the improvements needed in your

teaching praciice. b

1

INI. PHASES AND SEQUENCES OF THE LEARNING PROCESS.

The third building block for equipping non-experienced teachers ol adults is
to focus on the various phases and sequential steps in the learning process. When
learning i§ viewed as a learner merely absorbing a body of information, then
teaching becomes the vehicle for “‘throwing” or “‘spraying’’ as much informa-
tion as possible at the learner. However, when learning is underslood as a pro-
cess which has a number of manageable steps in which the learner becomes deeply
invalved, Lhen teaching becomes the vehicle and road map [or helping the

AN
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- .
To What Extent, in my tleaching, do I: What Will I Do To Make
the Improvements 1 Want?
Scale
g 1 2 3 4
Show inleresL
Lo Hi
o 1 2 3 4
Communicate well — ___
Lo Hi
¢ 1 2 3 4
Possess Knowledge
Lo Hi
0 1 2 3 4
Prepare Plans
Lo Hi
o 1 2 3 4
Exhibit Enthusiasm
Lo Hi
o 1 2 3 A
Lo Hi
1. Place a “P” mndicating present level on each item; .
2. Place a “D" indicating desired level of performance on each item; and,
1. Develop a professional development plan on what you will dD. to move yoursell lrom
L present level 1o desired level on each ilem, {List in space provided at right above)
FIGURE 1

learner internalize, develop, practice, and refine pro ficiency in the application and
use of that knowledge. .

An interesting model which Cochran' has suggested is thal the teacher keep
the learners yearning, learning, earming, and returning. This means that the teacher
needs to be a guide and:

[. Provide that for which the learner’s Yearn, such as: new and advanced
parts of the subject; developing a spirit of inquiry; another expert resource
on the topic; reading and studying outside; being helped to find oul answers
to their questions. )

2. Provide that which will help the learner’s Learn, such as: mcremen{al parts
of the subject; using time weli; classroom group involvement; being well

prepared.
3. Provide that which will help the learners Earn.
Success Confidence
Praise Interes(.
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4. Provide that which will cause the learners to Return.
For enthpsiasm. For finding sincere leacher inlerest.
For moving forward. For experiencing affirmation.
For sharing their learnings and progress.

Another way to look at the learnin
. g process may be portrayed (hrough a
adaptation of Gene Custer.? ’ ! B

1. Determine the conient to be included.
Identify specific knowledge and skills to be taught.
! Know who will be in the program.
Determine present level ol performance.
: Establish objectives.
| Design performance test.
" Determine learning points,
2. Determine learning techniques to be used.
Look at the task and the way results are achieved.
Delermine learner's orientation — visual, auditory/verbal or physical.
Determine whether information is processed, learned, and applied
systematically or intuitively. ' 1
Determine whether learner motivation s low or high.
Selecl media and technigues.
Determine how to use the media and techniques,
3. Organize and develop the training presentaiion.
Organize and sequence content.
Design and develop handouts.
Develop plan for delivery.
4. Deliver the presentation.
Practice and time your presentation.
Do a pilot presentation.
Evaluate oulcomes.
Save final materials for later use.

IV. TEACHING TIPS AND LEARNING TECHNIQUES.

The fourth building block for equipping non-experienced teachers is to make
themn aware that there are a multiplicity of teaching techniques and tips that will
breathe 1i_fe into a learmng experience lor participants. Some of the more familiar
pFesentauon techniques would be the lecture, reading, slides, audiocassette, motion
picture, and demonstration. Certainly each of these approaches could be enhanced
given a little thought. The lecture is the most frequently used technique for
@ssemmating knowledge. It is a one-way organized communication of informa-
tion by a resource person. To increase the inleraction and enrich the internalizing
of the information preseated, Listening groups could be formed before the
lecturlc Their purpose would be to listen to the lecture for things: {I}) they wish
clarified, 12) they want to take issue with, (3) they want to have elaborated, and
(4) problems of practical application. After the lecture each group gets tog:zther
1o develop their questions. Then the lecturer responds to each question raised.
Buzz groups of four (0 six people could also be formed to discuss particular issues

Training Teachers of Adulls 419

or ideas raised in a lecture by a resource person. Lectures could also be accom-
panied by overhead visuals, flip charts, filmstrips or newsprint to help learners
grasp the information. -

A motion picture and slides present information (o participants through the
ear and cye, Its message and purpose can be advanced by discussing in srall groups
of four or five people the meaning, application, and use in various situations
and then sharing insights with the Jarger group. Another approach would be for
the leacher to prepare specific questions to be discussed in small groups follow-
ing the film. '

Assigned or suggested reading material that is essential to developing underslan-
ding of an idea must be accessible and at a reading level the learner is able Lo
comprehend. It 1s unrealistic to expect that the material will be read outside of
class. Hence, a crisp printed outline of the main ideas or a series of questions,
[or which this material may provide answers, could improve the process of learning.

Audiocasseltes have the advantage of being able to be listened to many times
for a lecture message. 1f one has a cassetle player, time that is otherwise spent
listening to the radio or just in silence could be used to listen. As with the reading
material suggestions above, a copy of the outline or appropriate prcbing ques-
tions should be advantageous to the learner.

A demonsiration has the instructor verbally explaining and performing step-
by-step, an act, procedure or process, One caution is that the instructor should
make sure the participants can see as well as hear all that goes on.

Other techniques are group discussion which would have len to twenty people
discussing a problem for a [ifteen to twenty minute period. Huddle groups of
two ot three people could discuss for a few minutes an issue raised.

A case study brings a small group of people together to analyze and solve a
praoblem or a case situation. A simulation has the learners acquire skills in a set-
ting that simulates the real setting where skills are required. A role play becomes
an impromptu dramatization of a problem or a situation, followed by discus-
sion. A leaching/learning team is a group of three lo six people working
cooperatively to teach and help others develop knowledge and skills.

Many more techniques are available and explained in the expanding adult educa-
tion literature, In designing a learning experience, a variety of techniques need
to be included that will enhance the interest and excitemnent of the adull learners
as well as improve their knowledge, skill and attitude.

A quick way to determine the usefulness ol any techniques for use in one’s
leaching practice would be to use Figure 2.

V. IMPLEMENTING THE PREPARED PLAN

The Fifth building block for equipping non-experienced teachers of adulls is
the final step ol conducting a program.

This is a most crucial part of the process. It seems that this step cannot be
directly taught. It is not readily articulated, openly expressed or stated. I is
unspecifiable. It is what Dirk? refers to as “The Tacit Dimension of Practical
Knowledge’’
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Techniques 1T Would

Purpose For Which 1 Would
Like to Use " | Yes | No

Use This Technique

1. Lecture

2. Listening Groups

3. Buzz Groups

4. Moltion Picture and Slides

5. Reading

6. Audiocasselles

7. Demonstration

B. Group Discussion

9. Huddle Group

10, Case Study

L[. Simulation

12. Teaching/Learning Team

FIGURE 2

This is like an integration of the explicit and objective subject matter knowtedge
of one's practice into Lthe personal constructions and performances of one's work.
IL is the developing of an intuition of what needs to be done in this specific situa-
tion lo take the next step which will carry the learning forward. It is as though
attitude is of utmost imporiance — attitude toward one’s self, Loward the great
potential of adults as learners, the opportunity of being involved In turning the
light on in their eyes:

An attitude of being open to ideas that are different from those in the design,
An attitude of caring and showing it.

An attitude of treating adults as individual adulis who are unique.

An atlitude of supportiveness toward iearners.

An attitude of considering the learning process as important.

Implementation is the creation of a climate which nurtures the seeds of adull
learning into a glorious flower that flourishes. It is practical intelligence, prac-
tical reasoning, praclice of the art ol teaching adults which is different from (alk-
ing about the rules of adult education. It is not just lalking about adult educa-
tion. It is doing adult educalion and doing il well. This comes from [ollowing
our inner sense, honing the skill, and practice, practice, practice, until it 1s refined
like a coslly and precious gem.
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Training Madel lor Teachers of Adults

Process For Equipping ihe Non- Conducting
Experienced Teacher of Adulls The Adull
(no lraining or experience) Learning
— > . .
Increased | Look Al Beliels and Notions About Experience
Preparation | Adull Learners
for more (Lillle preparalion) >
Effeclive

of Adulls | Qualies of Ellective Teachers
(Some preparation} __ g

Teaching lCIarilylng Perceptions Concerning

of the Learming Process

Considering Phases and Sequences
{minimally adequale preparation) >

and Learning Technigues
(adequate preparalion)

Implementing the Prepared Plan

lldentilying and Using Teaching Tips
l(excellenl preparation) > |

Y
Recycling he Preparalion of the

Learning Process

FIGURE 3

SUMMARY _ _

The expansive growth of adult and continuing education has brought with
it many teachers who have subject matter expertise but have not background,
training or experience in teaching adults. Although there are many f_Jf these_people
who are naturally successful in teaching adults, others may need assisiance in
becoming equipped for effective teachmg in an adult learning setting. Five
important building blocks for beginning to equip non-experienced teac_he_rs of
adults. (1) looking at beliefs and notions about adult learners; .(2) f:lanfymg
perceptions concerning qualities of effective teachers; (3) considenng phase_s and
sequences of the learning process; (4) identifying and using good te:{chmg tlps.and
learning techniques; and, (5) implemenling the prepared plan. Ce_ﬂmn]y there is
not only one way Lo accomplish (his task, however, this is an outline of one way to
begin (his important work.
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GQUESTIONS AND EXERCISES

1. When you begin your next adult education class what procedures will you use lo establish
a climate of mulual respecl, ceoperalicn ralher than competilion, informality, suppor-
tiveness, warmlh of refationship with you, etc.?

2. Prepare for your next adult learning program an oulline o! how you wil

Engage sludents in examining, clarilying, and inlluencing 1he objectives of
the course.

Acquaint them wilh your plan of work for the course and their responsibiilies in it
Hetp them prepare to carry lhe respensibiilies you expecl of lhem.

Make lhem aware o lhe malerial and human resources avallable lor acconplish-
ng their chjectives

3. Ithas been suggested that ninety-five percent of lhe teacher's preparalion for teaching
a course should be devoied lo the procedures and only five percenl on fthe content
ol he course. Do you agree or disagree? Explain why you agree or disagree Reler
to Figure 3.
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TREINAMERTO DE I'RCHW53CHRS 0 MwloACKO DE ADULTOS

{TUCHN JEHSCHKY » UNLVEN.-InAbs DO MLSSOURL)

A literarura sobre ciducsxrcio contiunuada e a opiniao popular
sugrerem que @ compoeténcia cm delcermivndo ausunto tem tradiciuvnslmen-
te servido cowo gualificagao sulivicule para individuos que eusinan
adullos. Vlaro a waioria de cducndores o Lreinandores de progrouwns pa-
ra adultos, nem a experiencia uc ~.uuiuso de adullos nen vs progiawas
formais de preparagao para ensiasns »ndulios gae. requisilés zulicien—
tes pare se obter uw emprepo ou posichio. Muitas instituigles que e-
xeculem educagso pora adultos nie csipew mais do que conhecimenlo do
contelido n serensinado. Cousidern-re que o conhecimento de dcfurmini

n - - - - ~ - - ’
do ngsunlto ou disgeiplina inclui o crrpolencia de engina-lo a vulrog

adultos.
- ~ L} 3 - e
O resulitandos desse puve-riiv Jde indicagao de prodessores,
Lem levado ao insucesso uma pgraoucda vrricdede de programas. Nao 50

pode debitar ao professor todas ou fulhas dessas experiencins de a-

prendizagem, enitreteulo a atuagaov dous educadores, obviadeule, detémr
-

elpuma responsavilidade nisto. .

0 nlmero de adultos envolvidos em experiencias de aprendi-
zogem de um tipo ou de outro iew craucido exponencialmente nos w1 ti-
mos nnos — 23 millides do americano:: - 10 milhoes a wais do gque a 15
anos atros. Yambes & sabido que ndullos gonsumidores de cducrgao o a-
prendizngem tem sgora exipcucias i soflslicadas cu relacao aos pa-
droes do que seja um bom profecsor. ©luw disso, adullos sho, na waio-
ria dns vemes, aprendizes volunliriuoy que desaparecercp das aulas  se
A5 suas necessidades, determinndn.; now sl proprios, uio Lorem satic -
feitas pelo progrema que escoluevir. & wigils, mesmo agueles levadud a0
pro[grama por recomendagao do empropndor por qualquer razao, recuarao
puicologicamenle se perccberew aque ;ung expectativas NN0o 580 curres-
poundidas. is rﬁpidas mudnngas de hoje, o socicdade tecuolopgicamenle
orientada, tew criado a necessidedr ve prolecssores e lreinadores cuja
aparéncia rellita collprecnsao e inlrresse pelas mecessidodes do estu-
dante adulto.

Ag instituigles ew goril oo lem estado intercssadas em que
o5 professores devew ser preparndos prln ensiuar adullos o lraves ue
treinamento sistewa lico e nem tew pioporcionado oportunidades avs ink

” . - L ' . e .
terescados. Bute caplliuto ¢ deslimulo primariamente a aussistir o pro-

-~ - L .
fessor nao experimentado em educagru de adultos e tambom sergp util aos

, .~ -
que ja possuem alpuma expellcncld liciiue ¢ampo.

lla 5 importantes parles inlu ranles ou blocos formadores o

un prograta de treinamento sislewn lice prra professores de adultos som

r - "
experiencia no assunto:

P e




1l- Crengas e noyacs sobre aluuor ~dultos,
2- FPercepgoes acerca da gualidade o professores eficientes.
3- Fases e sequencias de um procuuno de nprendizagem.
b- Dicas sobre ensind e técnicas fc nprendizagem.
5~ Implementagoo do plano.
Os melhores resullados :orio obtidos ntravés do nperleigoamen—
to de coda um desses Lopisos ou biceo: [orwadores dependendo de dada £i-
tusgAo espccifica. Cada passo dndo Javera a Algum aperfeiguorumento. Tuan-

- - L4 - -
Lo wais paswvos doados, maior sevn o p1ou de aperleigonmento.

12 bloco: Crengrs e nogoes sobre o vululante adulto:

O primeiro bloco parcce nel um reflexivo ponto de partida para
o professor. Quem & essc aprendiz ~iulto? Muitas definigoes estiao cm wo-
ga no momento., As seguintes descrigoes adaptadas dos trabalhos de Malcolm
5o Kuowles e Frank Uolfumon parecew caraclerizar uma nogav do adullo como
aprendiz.

Irimeiramente, o ndullvy Low am counceilo de 51 proprio de POLEU
11 potencial e voulade para adoiar unmn postufa de crescenly direaivuauicn
Lo proprio interdependentemente, on ..ja, ngo‘em isolamento. Iss0 cigni-
fica que, Numa situagao de aprendiwrpenm, o adulto:

1l- Aceitm e adora respmnunbilidade.

2« 3e orienta em relnc¢ao ~o futuro.

3= Valoriza o inicinlive,

4~ Esta aberto a oporiuuidedes.

%= lesolvae probvlemas.

6- & criativo.

A chisve para o professor i degenvolver um programa que leve em
considernrgao o potencinl do aprendiv e seu desejo por uw crepcente ¢ in-
terdependente direclonamenlo propriv.

Ainda, enguanlo uw nduliu rende, cresce e se dedenvyolve, cle

o
] . . e . , - A~

ou ela constrdi um crescenle runerviatOrio de expericénciat. mslos cxpericn

cias transformam-ce em gronde recurviio na ajuda a oulros cw aprender, ben

i

como no avango da sua propria aprepdisogem, Tirar proveito dessas vanta-

gens pode 2inda ajudar a: i

1- Criar atitudes posilivng no aluno em relagao ao professor,
em relagao a s1 meswo, ao assunlo ~ritudndo ¢ a expectativa de sﬂccsso.b

-

o- Relpcionur o cnuihe ny necesuidades do proprio aluno.
- Aumentar o eslimule do aluwo em relagao a alcngao, pronti-
dao, percepqﬁo. interesse, cenvolviweialo e interagao.
- Zncorajer, otimiznr o inlegrar as emogoes dos alunos,.
5- Atingir o propgresso Jos alunos em relagno mos objetivos por
eles delerminndos.
6= felorgar a pnrlicipoc’ o o alune, mudangas posilivas ¢ apren

dizngem conliuuadn.




22 Ploco: lercepgocs acerca da qurlidade de professorcs_elicicepteg:

0 segundo bloco focplizn o professor. & um diagndstico déle meis
mo. JuRis SBO as qualidgdes de uw prolessor eficiente? Cowo luso ¢ mensu-
rado? Onde ha necessidade de melliorar? Como consepguir esse mperleigoamen=
to? Do autor David W. Cocliran ¢ muiins oulras fontes btew~ze uma visao ge-
ral das habilidades e gqualidaldcs uvcossarias para asscpurar ao prolossor
ums aprendizagew satisfaldrin pur poarlo do aluno .

Jualidades de wm profon:novr elficlentes
1- Interesse pelos alunos ¢ peolo ansunto o estudo:

Qs alunos adullos o vhprses de doterminnr ripidnkinnle quio in
teressados 520 os professores ew relncAo a eles wesmos ¢ ao assunto estu-
dado. Hao & possivel ter umw desses predicedos sem o outro, Professores e-
ficientes demonstram sincera prcocijagno ¢ lateresse nos propgressss o Lei
estar dos seus alunos.
2= llabllidade da se cowunicar boem: vowunlicar-se ¢ o habilidade de faser v
col gue outros aprendam conceilos, unbilidndes e atitudes. I'rolessores c¢o
municam-sc alraves da fale, da cicrila e da audigho. Cowunicagso inclui a
aprescibegrno do assunlbo de modu cirre e direto usando a lLinguopeu oral e
ma terial escrito de acordo com v wiiud du compreensao Go aluno. Desde que
a aprendizagem 6 uw processo ative, os metodos de cowunicagiv ubilizados
devem engajar os slunos ativamrcnle.

%- Conhecer Lem o assunto: Professereu bem sucedidos detéw um conheciwen—
to abrangente e Lem fundawentadu Jo ansunto que ensinam. A eipeclutiva do
aluno é de que o professor sera cepnn de responder suas pergunias e ajudé
lo n desenvolver suas areas de iuteresse. No entanto, quando desafiado por
uma pergunta, o profeusor de ndullon precisa admiltir nAo waler a respouts
se oskte for o caso, assim como cxprosuar seu interesse eu trabalilar cow O
pluno parm descouri-la.

Y- Treparar-se para enusinar a lig~u: wasino de gualidade ¢ plaucjawento’
andam juntos. Flonejsr requer tempo. eria Los iddia fasé-lo cum o5 pro -
prios slunos para que Suns necossidades possom ser soliclfeilas. OO0 Lnpre-~
dicntes lLAsicos do planejamento o0 v ustabelecimento de objulivos, sole-
gio de tecnicns e materinis perr nlingl-loc e avaliagio pora conlirmar ce
oz mesmos foram alcangados. : o
5- Entusiasmo: Um professor enlusiiumado cativa. Se alguém ¢ profundamen-—
te interessado em um grupo de id¢irs, Fatos ou tipo de liabalho esia ma%s
proximo de coaseguir o interesse  on outros. O entusiasmo ¢ o celebragao’
naturnl da alegria de aprender um peqgueno assunto ou nova nabvilidade. Lo-
ftudantes adoram professores enlusiromidos e, em conscquencia disto, se tor
nsrA0 mais otimistas em relagao e nprender. Lsso da ao sluno a oporiunida
de de explorar novas ideiss e de su cxupandir em novas diregoes com a aju-

da de um professor competente ¢ ciid

mtlante,

Outras gquanlitades de we peofessor oliciente cerlomwenlo incluen:

Desejo de eusinar, senso de huwor, fienibilidede, tato, pocicncin, ugo de




» L - » . - - -
tecnicas variadas de ensino, sensibilidade e cortesia.
Usando a Figura 1, redacion: og aspocbos necensarios para o

aperfeigoamento de sua pratica de ausino,

FIGURA T
Ayaliagao da minha pralica de ensino. 0 que devo fazer para obter
0o aperfeigosumento gue
Lacale precico?

Hosire interesse? 01 2 3 4
Comunico-me bem? Q1 2 % &
Conhego & matdria? ¢ 1 2 % &
Planejolo trabalho?0 1 2 3 &4 g

Mostro entusiasmo? O 1 2 3% &

-3
-]
X

1- Use I para indicar seu nivel presente.

2- Uge D para indicar o nivel que desejs alcangar.,

3. Desenvolva um plano para cslnlulecer o que vocé {ara para mudar’
do nivel presente para o nivel Jdesejado. (use o espago a direi-

ta 110 quadro)

3
1

L]

LIEN

T e

R

Tl

72 bloco: Fases e sequenciss do pruseiuw de aprendizagem:

- . " - * - L]
A terceira parte focaliw. a5 variac fases e a cequincia de pac-
. . » * .
sos do processo de aprendizagem. "lunudo a aprendizpgom e vislta cowo nera

absorgao de umwa informagao pelo alunv, n-tarefa de ensinar pode Ger compa

rada a um veiculo que langa o wsxiwo de inforuagéo possivel na diregao do
alunc. No entanto, quando a oprendizagen ¢ entendida como um ProcesiO que
tem um nimero planejdvel de passos olravées dos gquais o aluno se torna uwails
e mais envolvido, ensinar passa a oel nao so6 o velculo como tambem a estra
da que ajudam o aluno interaalizar, desenvolver, praticar e aperfeigoar !
habilidades ne aplicagro e uso drquele conhecimento.

Un modelo interessante supcrido por Cochren ¢ mquele em que o
professor deve tenitnr obter do alunn inleressey aprendizagen, sentimento’
de lucro c possibilidnde de relovnv. [nuo significa que o profeusor deve
ser um guie e:

1- I'rovidencinr parn que o aluno ¢+ inleresnse (GO atruin)pur novas o avan

em . [ .
gades partes do assunto, desenvuolver tm esplrite inquisitive, por outras

h

w
.
1
,\
EE

‘_
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-
el
e
i
o
=
u
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fontes especializandes no agsunbo, pur esiudos e leituras fura da cala de
aula e ew procurar ajuda para aclinl’ recspostas B8 GUME questaes.
2- Providenciar para que o aluno apreuda sobre partes que iuclementsu o as
sunto, a usar bem o tempo, m envolver-se em grupos de cstudo nm sala de au
la e a ostar bem preparado. B
3- Providenciar para que o aluno sinta que lucrou sucesso, confianga, inte
resse e elogiogs.
b= I'rovidenciar para que o alune pousun retornar ao procescso entusiasmo,
crescinenlo, dividir seus lucros com outiros, experimentar afiruwagao e en-
contrar interesse sincero do profediior.
Outra visfo do processo de ensino pode ser visbu olraves de uma

adaptagao de Gene Custers
1- Determinar o conteudo a ser incluldo:

- Identificar conhecimento especifico e habilidades a serew ensinadas.

"~ Saber quem estara no processu.

- Detorminar o presente nivel do nlusgao.

- IEstabelecer objetivos.

- Definir ums avaliagao do processo.

\

I

= Determinar pontos de aprendizagcu, ‘
2- Ueterminar tecnicas de aprendizajjem a serem adotadas:
— Observat a tarefa a ser reslizada e de que maneira os resultados se-
rao obtidos.
- Detarminar a orientagﬁo do aluno; se-visﬁal, suditivarverbal ou fisi
ca. '
- Determiner se a informagao & prucessada, eprendida e aplicada sloto~
waticamente ou de mode intuitivu.
- Determipar o grau de motivagao dos alunos.
~ Yelecionar meios de comunicagio e Lécnicas para viabiliza-~la.
- Determinar como usar os meios e ns Lacnicas.
- Orpganizar o desonvolver o ircinnwmento:
- Orgenizar e sequénciar conlotdui,
- Crier e desenvolver reéursos.
- Desenvolver plenos para transwitir.
b= Transmitir a apresentagao; . ¥
- Praticar e aprazar a apresentagno.
- Fazer uma apresentagao pilolo. »
- Avaliar resultados.
~ Guardar o materinl [innl prra uno posterior,

42 Lloco: Dicas sobre ensino ¢ Lévuicns deo eprendizagem:

i quarta etapa o dar conhecimento ao professor de adultos que
existe uwa wultiplicidade de tecnicas de ensino e dicas que trarao vida &
experiencia de aprendizagem. Algums das tecnicas mais familiares de apro
scntagnd do mssuntos seriam: paleslrn, leitura, slides, cauuute—nudip, !

[ilmes e demonstragao. Cortamente cnde umn dessas abordogens mereco algu-




wa reflexac. A PALESTRA & a técuicn wiis usada para dissewinar conlieciuen

to, & uma via do uma wio orgonizada para comunicar was informagao por guem
a detem. I'mra aumentar a inleragiho ¢ curiquecer a internalizagao da infor

1A Ga o apresentadna, pode-se formar grupos ouvintes anles Ge paleslra,. Seus

propositos seriam ouvir a palesira para delerminados objelivos:

1) Que pretendem epclarocer;

2) Com que querem discordar;

3) Que querem elaborar;

4) Levantar problemas de aplica¢so pratica.

Apds o palestra cada grupo se reune para desenvolver os queslio
namentos dos seus assuntos, ao que ¢ palestrante responde,

Grupos de Cochicho (LUX4), lorundos por 4 a O pessoms, tumbem ¢
podem enriquecer uma palestra no scnlido do discutir ponlkos ou idoias le-
vantades pelo palestrante.

PALESIRAS tambem devem ser acompanhadas de cartazes, filmes, no
ticias impressas ou outros recursos visuais para ajudar o estudante a re-
ter a informagao, \

FILMES e SLIDES apresenlnm inrormacﬁo aos poarticipantes atraves
dos olhos e ouvidos, diferenteuwcnte das IALESTRAS. Sua mensagem e propﬁsé
Lo podd"ser adiantaddd discutinde cw grupos de L ou 5 sou cipnificado, a ~
plicagho e uso em varias siluagous, depois trocando opinioes com o grupo!
maior. Outra nbordangem serim n prepnrngno de porgunlas ecpecificas & Bo -
rem discutidas em pegquenos grupos npos o filme.

Material de leitura obLripnlorio ou sugerido, o gue ¢ essoncial'
para desenvolvar o entendimenbo de wen idgia, deve cer pccosivel o de  um
nivel que o leitor seja capanz de coupresnder. Nao e realista csperar que
o material seja lido fore da aulr. Uonsequentemente, wma lista suscinta !
das idéias principais ou uma serie de guestoes para as quais esse matori-
al pode fornecer esclarecimentos, podem aperfeigoar o procesio de aprendi
ZA [soll.

FITAS CASSLETE tew a vonlspem de poderem ser ouwvidas virias vé -
7es. O¢ 0 nluno possui toca-{iing o iLenpo antes gasto cow o ratio ou mes-
mo ¢ siléncio, pode ser usado pnvn ouvir uma fitas Cowo oo sugeptao so ~
bre o materinl de leitura, nessc cazo pode tambem ser fornecida uma list;
de assuntos ou perpguntas para orieninr o aprendiz.

Uma UEMONSTRAGAO tem uw instrutor explicande verbalmente e #tu
ando -passo 8 passo, num ato, procedimento ou processo. O instrutor deve
certificar-se de que todos podewm ver o que ele Iaz tao bew gunnto ouvem o
que ele diz.

Ha ainda a BIZCUSSAU wh GrUIO gue éla discussao de um problena’
durante 15 a 20 winutos por um pgrupo de 10 a 20 pessoas. iniiub0 DE CASO ,
onde um pequeno grupo de pessonc ounlisa e resolve determinado prouiens.
SINULAGKO, onde oz alunos adgquirem hnuilidades sm uma ¢ircunsbancin quo
simula & realidade pera a qual siv Lrciuados. DRAMAYIZAGRO de um proble -
mw ou situbgho 6 oubra técmien que pude ser suguida de discwiLAo. Urupes!

de ENSIHO/ALKEHLIZACLKN podem Ller de 5 & ( pessoas trabalhando em coopera-




¢ap para ensinar e ajudar oulrou o .desenvolverem conhecimento e hpbilida~

dese.

—_—, . . . ” ' a £ N '
pxistem ainda muite mwais lecnicas disponiveis explicadns na 1i-

teratura sobre educagao de adultos gque se expande cada vez mais.

Ao planejer wma experiecucin de aprendizagem, uwa veriedade de '

T . - . - . v '
tecnicas de ensino deve ser incluidan no intuito de se obler 8o alupno adul

to interesse e entusiasmo, assim cowo melhorar seu conhecimento, habilida

des e atitudes. ‘

.
” . . - - - . -~
Um mode rapido de determinar se as tecnicas utilizadas wsao

boa utilidade geria usar a ¥Xipgurn

-

.

rd

de

’ . .
Tecnicas que esu gostaria de

uzar

Sim

., 4 .
Proposito dc usar escsa tecnice

1~ PALESYRA
2= GRUPOS CUVLNTES

3~ GRUPOS D COCHICHO

L= FILMLS 1 SLIDES

5= LETYTURA

6~ FLTA-CASSETE

7- DEMONSTRACKO

8- DISCUSSKO EM GRUDO

g~ B3MUDO DE CASO

10~ SIMULAGAO

11~ GRUPO DI ENS./AFREND,

FIGURA 2

59 bloco: Lmplementagao do plano:

liste € o Ultimo passo na coundugao de um prograipa para educar a-

dultos, [ a psrte crucial do processo. Aparentemente cote passo nao podo!

ser onsinado diretamente, Hao ¢ prontowmente articulado ou exprescamente !

estipulado, £ inespecifico (nfo detalbado). £ o que Dirk refere como - MA'

. . - . ! A n
tacita dimensao do conhecimento pralico',

’ . P . T . N .
fste bloco & como a inkegrayiao do conhecimento explicito e obje

. » . P
tivo de determinado assunto, oblido »lraves da pratica de construgoes e

atuagdes pessoais, no momento da produgao. £ o desenvolvimento da intui »

-~ . . . . . - T o
¢ao a respeito do que é;ngcess&rlo ser feito em situagoes especifiicas que

» '
se configuram diante do professor que ptua no processo. L como uma atitu-

de de grande importédncia em relagao a algucm, em relagao ao grandg poten-

cial do estudante adulto, a oportunidade de ser o agento o acender nos a-=

lunos a grande luz do saber:e estimulnr:

- uma atitude de eatar aberto a idéicu guo sao diferentes daquelas que fo

ram planejadns;

- upa atitude de importar-se com v wmando o mostrar i8G60;

. | -’-‘_‘.
- uma stitude de tratar adulios como lulividuogs adultoo unicog;

e
=)
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- uma satitude de apoiar estudantes o incentivé-los;

- ua atitude de considerar o processo de aprendizagem importante,

- Lad ” . - »
linplementagao e a criagao de um c¢lima que faz crescer as seuwen-

tes da aprendizagem do adultos nuw [lorescer glorioso. [ inteligencia pra

tica, razéo prética, a pratica da arte de ensimar adulboc quu & diforentes

do estudo das regras sobre educagio de adultos. NAao & comu falar polro e=-

ducagao de adultos. £ fazé-la

de wra pratica continuada até

58 ser comparnda a unma cara e preciosa gemn.

] - .
e faze-lo bem. Isso surge do nosso interior,

chegar o unn fase de refimamento tal que pos

Modelo de treinamente jpora professores

de adullos

Procoesso pnrn cquipnr
professores de adultos
sem experiencia uou

treinamento

¥

1] L
Trepatagdo au-
mentada para um
ensino de adul-
tos wpis efici-

enta

Obagervar crengas c no~
goes sobre estudantes,

adultos (pouca preparagao).

-
' .

Isclarecer percepgues a-
cerca das qualidndes de
professores eficientes

(alguma preparagao) ———»p

" -~
Coneiderar fascs ¢ sequen-

ciaB do processo e apren-—
dizagem (propnvn;ao minima-,;,
mente adequada) >

Identificar ¢ ucar dicas
de ensino e técnicncs de a-

prendizagem (preporagaoc a-

dequada y— a

Impleﬂéntar o plano

(excelente preparagno)—

Reciclar m preparngac do

procesac de aprewndizagem

A L

Condugno dn ouxporidnecic
de aprendizagem de adul

tose

]
3

A

ALY

W m mr e

i,
"
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SUMARIO

A expansao da’educagao de adultos e da educagio contiauada,
traz consigo muitos professores gue teém conhecimento especifico em de-
terminados assuntos, mas nao tém suporte, treinamento ou viperiencia
no ensino de adultos. Enquanto nuilax dessas pessoas sao naturalmente
vem sucedidas, outras podem precisar de ajuda para se tornarem equipa
des para ensinar eficientomenle nunp situagao de aprondizapgem de adul-
tos. 0z 5 blocos mqui descritos gio imporiantes para iniciar esue trei
namento., Cortamente nio hid apeonas csse modo de resolver esse proulena.

‘- ’ . .
ifsse e apeunas 1 dos esquemnas para luiciar esse trabelho lmportante.

Auarlos B sikreicIos

1< Quando vocé iniciar o seu proximo trabalho numa turma de adultos, que
. - - [ ”
procedimentos usara para estabelecer um ¢lime de respeito mutuo, couopera=-
¢ado sem competigao, informalidade, npoio, bom relaciounamento com voce, etC...?
2- Prepare um esquema para Seu pro:imo programa de eprendizagem de adul-
tos de como vocé fara para: '
i . - [ [ - . - . .
o Zngajar os alunds no exawe, clarificagao e influencia no estalelecimen
to dos objetivos do curso.
» Colocar os alunos & par do seu plrno de trabalho e das regpouwabilidac
des dos mesios para com eles.
. Ajudar os slunos & estarem proulus para agssunir as responsavilicades
~
que voce espera deles. |
- . - £ .
« Colocar os alunos a par dos materiais e recursos humanos dispoulveis
. -
pare. a consecugao de suas tarefas.
3= Tem sido sugerideo que 95% da preparagao de um professor para ministrar
- ~
um curso deveria ser devotada aos procedimentos e apenas 5% ao conteudo.

" . . 5 . ,
Vocé concorda ou discorda? Bxpligue. lefira-se a figura .
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