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John A. Henschke

Adult Education and Ethnic Minorities
in the United States

The present and historical situation of minorities

Ethnic minorities have = unique configuration in the Unized States. Some of
their classifications in other countries may not hold in the U.S.

When one defines the term »minornity«, it rraditionally means the smaller of
two related numbers. However, in this context, minonizy also has the term
»group« accompanying it, so the idea of smaller may not be in regard to num-
bers, but lesser in such things as economic or polirical power.

Feagin suggests that a minority group is a group of peaple who differ from
the prnincipal, or dominant, group in a soctety in speech, appearance, and cul-
tural practices; having less economic, political, and social power and oppor-
tunities, and who are treated unfairly by the dominant group.! Indicating that
sociologists refer to minorities as racial or ethnic, he gives separate definitions
of each. Racial distinctions are physical characreristics like skin colour, type of
hair, body structure, and shape of head and nose. Ethnic distinctions, on the
other hand, are chiefly culeural practices such as language or speaking accent,
religion, and manner of living, with many having left cheir homeland and set-
thng in another sociery.

Petrgrew, on the other hand, mixes the racial and ethnic together when he
says thart in the United Srates, the term »ethnic group« refers especially 1o na-
tionalicy groups that have immigrated to America since abour 1840, including
Chinese, Dutch, Germans, Greeks, Irish, Ttalians, Japanese, Jewish, Mexicans,
Poles, Blacks, and American Indians.? Feagin says that Black immigraton
started as early as the 16005 Boyer includes Blacks, Chicanos, and Puerto
Ricans as ethnically distinguishable because they share the common plight of
being economically poor or disadvanraged.” Rice and Meyer include women in
a definition of minorities because many sill work in lower-paying, tradition-
ally female fields® Briscoe and Ross only selected Blacks, Native Americans,
and Hispanics in their wreatment of racial and ethnic minoriues.® Bur, Ross-

U Sce FEAGIN (1995)

2 See PETTIGREW (1995)
3 Sec FEAGIN (1995).

1 See BOYER (1979).

> Sec RICE/MEYER (1989)
)

See BRISCOE/ROSS (1989).
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Gordon, Martin, and PBrscoe expand the concept to include Cuban-
Americans, Laotans, Vietnamese, Koreans, and Hmong,” Knox changes the
wording of »ethnic minorities« and names it »cultural minorities<, and adds to
the above designations affluence, gender, region, age, handicap, or disability.?

The foregoing diversicy of the desciption of ethnic minorities is broad and
inclusive in its unique configuration in the United States and implies that there
is no one all-inclusive defininon. The one thing which is certain is that the
diversity currently reflected in ethnic minorities within the United States -
however they are defined - is showing its face at levels and ways not thought
of previously.

According to some of the latest reports,g a snapshot of the U.S. shows a to-
tal population of 261,653,497. Of that rotal, 8,000,000 are Asian-American —
Chinese, Japanese, Vietnamese, Taiwanese, Koreans, Hmong, and Filipino.
Predictions are that by the year 2000, this number will more than double to
well over 16,000,000. There are 28,000,000 to 30,000,000 Hispanics in the
United States, including Mexican-Americans, Cuban-Americans, Puerto -
can-Amercans, and other Latin Americans. This number is expected to be
41,000,000 by the end of this decade. Narive Amencans, made vp of hundreds
of tribes, currently account for 3,500,000, with the number of nearly 7,000,000
anticipated by this decade’s end. There is no speculavion on the number of
African-Americans there will be by the end of the year 2000, but the present
count numbers 35,000,000, A sampling around the country indicates that 63
percent of Detroic is African-American, only 30 percent of New York Ciry is
English speaking and Caucasian born, Minneapolis has 8,000 Laotian Hmong,
Memphis is 50 percent African-American, Detroir has 200,000 Muslims, and
by the turn of the century, English as a second language will be the primary
language need of California.

A new minority, which was previously classified as »others, is emerging
with the tirle bi-racial. It comes about through any combinaton parentage of
mother and father being Caucasian, African-American, Mexican-American,
Native-American, or Puerto Rican. There are presencly 632,000 children in
school now who are classified as bi-racial. Other minorities have become
identified resuling from demographic changes in the population. There are
45,000,000 disabled Americans as defined by Public Law No. 94-142 and the
subsequent Americans Disabilities Act. There are 31,000,000 Americans for
whom English is not the first Janguage. Two-thirds of the 1,000,000 prisoners
in the U.S. arc minority males, Less than ten of the 33,000 banks 1n this coun-
try are owned by women, Eight of the 100 United States senarors are females.
There are only two female governors of the fifty states. More than 90 percent
of custodial parents in cases of separation and divorce are women. In the next
three or four years, 78,000,000 people will turn fifty-years-old. The fastest

7 See ROSS-GORDON/MARTIN/BRISCOE (1999).
B gre KNOX (1993).
% Sce BOYER (19%6),
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growing group is the population over eighty-five years old. In addiuon, there
are 650,000 people who are HIV positive, 17,000,000 who are divorced, and
29,000,000 who need psychological help.1?

Jewish people have often fled from other lands to the United States ro avoid
persecution, ouly to meet continued discrimination. There are 6,000,000 in the
United States. Mast Furopean minorities came to the United States from Aus-
tria-Hungary, Germany, Iraly, Ireland, Poland, Russta, and the United King-
dom.!!

According to the listing of the various ethnic minorities, some people could
be members of more than one group. For example, one may be Asian-
American and disabled. Another may be Hispanic and in the fastest growing
group over eighty-five years old, Srill another may be African-American and a
custodial parent.

Pertigrew suggests that some consider this nation 2 melting pot which
means that many different ethnic groups have joined to form a unified culrure
and have given up their ethnic tes.!? Others believe it consists of many sepa-
rate groups and call it ethnic pluralism A combination of both is apparent;
there has been considerable melung in the United States, but the nanien also
reflects much pluralism.

Political and ether initiatives for ethnic minorities

Many countries have considered adult education as an instrument of social and
political policy which governments have used for the development of the na-
non. Even in the Unired States, the institutions for the educarion of children
and youth had their genesis in a broad conception ol general education that
predicated 2 continuing process of learning with unity, sequence, integration,
comprehensiveness and articulation. In conrrast, the insticutions for adulr edu-
cauion emerged as a movement in response to meetng the educational needs of
adults. This means that the developmental process is more episodic than con-
sistent.!?

Consequently, the ethnic minerity adule education initiatives in the United
States are a mixrure of polirical, voluntary, povernmental, mandared and self-
motivated nitianves. Following is an overview of the numerous programmes
provided which by no means includes a listing of everything and every institu-
tion involved.

10 gee BOYER (1995).

1 §ee FEAGIN (1995).

12 5ee PETTIGREW (1995).
12 Sec KNOWLES (1977).
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African-Americans

One of the earliest initiatives with African-Americans was in 1693 when, ac-
cording to Cotron Mather, an ordained Puritan clergyman, a company of poor
Negroes came of their own accord to ask his help o establish a sociery which
would combine learning the catechism wich the encouragement of mutual
assistance among its members. In che late cighteenth century, African-Ameri-
can societies were established which included education of both men and
women. Such societies were the African Union Society of Newport, Rhode
Island in 1780; Perseverance Benevolent and Murtual Aid Association of New
Orleans in 1783; The Free African Society of Philadelphia of 1787: The Boston
African Sociery of 1796; and The Benevolent Daughters of Philadelphia in
1796. Larer in antebellum United States, the Black churches served as the most
far-reaching agencies of Black adult educarion.!*

Some of the educational efforts were also included in abolition socieres and
African-American conventions begun in 1794. Other societies were started
which aided in the education of African-Americans:' The New York Phoenix
Society of 1833; The Gilber Lyceum of Philadelphia in 1841; The California
Academy of Natural Sciences, The Historical Sociery, and The Negro San
Francisco Athenacum in San Francisco in 1853. These and other educational
programmes like the Quakers’ evenung schools managed 10 sur prejudice
against African -Americans 1n the minds of Whires. !5

According o Xetr, scores of other Black literary associations similar to the
Phoenix Society of New York, were formed during the [830s to teach intellec-
rual skills and engender pride in racial intellectual attainments.' These societes
included New York Garrison Literary Association, The Boston Philomarhean
Society, The Female Minerva Literary Association (Philadelphia), The Demos-
thean Instirute (Philadelphia), The Adelphic Union for the promotion of Lii-
erature and Science (Boston), and The Theban Literary Sociery (Piusburgh).

After the Civil War (1861-1865), Tuskegee, Fisk, and Howard Universities
were established. In 1890, (3 Land Grenr Universities were established
throughout che United States by the federal government to serve the educa-
tional needs of African-Americans. This was necessary when some of the 1866
Land Grant Universities established in each state addressed only the educa-
tional needs of a predominantly Caucasian population.

As voluntary associations emerged 1n the United States, two were estab-
lished which emphasised a primary concern for interculrura! education on the
behalf of Negroes: The National Association of Coloured People in 1909, and
the Urban League in 1910."7

4 Sce STUBBLEFIELD/KEANE (1994).
13 See STUBBLEFIELD/KEANE (1994).
16 See KETT (1954).

17 5ce KNOWLES (1977).
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In 1929, the Iota Lambda Scronty for Negro Wemen was established with
80 chaprers throughout the nation 1o urge further inrellecrual developmenrt of
members. In 1935, the nationzl Council of Negro Women was established writh
96 chapters in the United States to (among other things) unite women's organi-
sations for effective study at the national and local levels on matters affecting
the educarional welfare of women,!®

There have been a series of civil rights acts in the United States from the
Crvil War to the present. These acts have been aimed toward ending discrimi-
nation in educarion (and other things) and to guaraniee equal rights and op-
portunities for all people, Black Americans, who make up the largest minority
group, have been denied their full ervil rights more than any other minority
group. The Civil Rights Act of 1964 was the strongest cwvil rights bill in US.
history. Its strength barred discrimination on the basis of race, colour, religion,
or national origin, established the enforcement of the Equal Employment Op-
portunity Commission, and provided for a cut-off of federal funds from any
program of activiry, including educational, thar allowed racial discrimination. !
I 1966, the Adult Education Act through the U.S. Office of Educarion helped
provide mstruction in reading, writung, and mathematics for undereducared
adults. This program is identified as adulr basic education and preparation for
general education development (GED - the high school equivalency exam).
Many African-Americans have benefited from this program.

Hispanic-Americans

The Hispanic population in the United States consists of those for whom
Spanish 1s 2 [irst language and many do not speak English. Their immigration
to the United States began before this country existed.?® In the Hispanic
population, 29 percent are classified as poor, compared with the 12.9 percent
of the general United States populanon, excluding the Hispanics, or 2.25 times
as high 2! For many years, the educational achievements of most Hispanic-
American students have nor equalled those of non-Hispanic students. By the
early 1990s, although only 53 per cent of Hispanics age 25 and older had
graduated from high school, the dropour rate of Hispanic students remains
almost double the dropout rate of non-Hispanic students.22

Community organising involves a process af informal political education in
which persons learned to identify their own interests and collaborate with
others to confront the various power structures A major force in community
organising was Saul Alinsky and his Industrial Areas Foundarion (IAF). In
1947, he organised the Community Service Organisarion {C50) in California.

18 See KNOWLES (1960)

1% See MURPHY (1995).

20 See GARCIA (1995).

2l See DANZINGER (1995).
22 5ee GARCIA (1995).
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In 1953, The Schwarzhaupt Foundation awarded the CSO a grant to help
Mexzican-Americans in antidiscrimination efforts. The first projects focused on
English and cidzenship education. Learning occurred as part of the action
projects in 1955, a three-year, grant funded educational program to help mem-
bers think about issues crucial to them, 3

In 1962, Cesar Chavez, 2 CSO organiser and labour leader, organised the
Californta grape pickers, and later the farm workers union, to address their
social, ecconomic, and politcal interests.

Some of the adult educational effort devoted o Hispanic-Americans is di-
rected toward adult basic education and teaching English as a second language.
In 1966, the US. Office of Educarion {now the Department of Education),
through the Adult Education Act, initiated help to provide zdult basic educa-
tion instruction in reading, writing, and mathematics for undereducated adults.
This federal program has also provided instruction in preparing for the GED
and English as a second language.

The Adult Performance Level (APL) study of the early 1970s was a major
effort to help adules identify competencies needed to function effectively in the
world.

In 1970, the US. Office of Education started a project called »Right w
Reade« to encourage reading instruction of illiterate adults through private
organisations such as Project Literacy U.S, Literacy Volunteers of America,
and Laubach Literacy International.?®

In 1972, the IAF began to regard the community organisations they created
as schools of public life, or seli-funded citizen organisations where people
learn the arts and skills of politics, These organisations included COPS in San
Antonio, BUILD in Baltimore, EBC in New York City, and UNQ in Los
Angeles. Through these schools of public life, IAT rerurned power to citizens
unable, due 1o their lack of skills and of knowledge about public affairs, to
influence the polideal process,?’

Adult educarion in the United States reaped much artrention in the 1980s by
the focus on workplace literacy. Kozol's book »Illiterate America« sparked
interest in state departments of education. Howard McGraw of McGraw-Hill
Publishers started che Business Council for Effective Literacy. Local pro-

gramzr?cs were supported by Gannet Corporation, publishers of »USA To-
day <5,

B See STUBBLEFIELD/KEANE (1994).
2 5cc GRAFF (1955).
23 See OREM (1989).
28 Gee GRAFF (1955).
27 See STUBBLEFIELD/KEANE (1994).
28 See OREM (1989).
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Nalive Americans

Following the Revolutionary War, responsibilities for Indian Affairs was
placed with General Henry Knox, Washington’s Secretary of War. In 1791,
missionaries joined the federal Indian agents in developing vocational skills in
agriculture and crafts to tansform the Natve American from a nomadic
hunter into a »civilised « farmer. Knox reported that the teaching of agriculrure
would demand great knowledge and much time. There were also a variety of
skilled trades people ta teach the many competencies of the [arming enterpnise.
The missionaries also provided for adults instruction in religion, English, do-
mestic economy, and agriculture after the founding of the American Board of
Commissioners for Foreign Missions in 1810. In 1819, Congress made annual
appropnations to the Civilisation Fund. In the following year, Indian treaties
included specific cash annuiries.??

By 1828, the Cherokees had established their own printing press to print a
variety of educational materials, newspapers, texts, and Bibles. A system of
informal adult educanion developed through the medium of the Cherokee
language with Cherokees teaching and contributing to the tribe’s social, eco-
nomic, and palitical progress. In May 1830, the Indian Removal Act was
passed requiring all Indians to be moved west of the Mississippi River, ulti-
mately moving them to such places as Oklahoma, Arizona, and the Dakotas.
The appoiniment of 2 Commussion of Indian Affairs in 1832 renewed federal
interest in Indian adult vocational education. By the Civil War, Indian-
Caucasian relations had deteriorated to the point that they were subjected to
the authority of The Bureau of Indian Affairs (BIA}, and in 1871, the federal
government took control of Indian educacion. The Women’s National Indian
Association, organised in 1879, drew support for its schools among orher
things. A second reform group, the Indian Rights Association, organised in
1882, created networks in several cities, In 1991, Indians organised The Sociery
of American Indians, the first all-Indlan political associanion, to pursue their
own adult educational and reform agenda.?®

Currently, adult basic education has a sirong component with Native
Americans in such states as Oklahoma, Arizona, and the Dakotas.

The design of the Navajo Community College in Chinle, Arizona illustrates
an effort to make education relevant to the needs of this minonty group.!

Asian-Americans

Voluntary minorties, such as Asian-Americans, have chosen to move to the
United States in an effort to obrain either economic well-being or greater po-
litical freedom. They have as their reference group, peers in their former

2% gee STURBBLEFIELD/KEANE (1994).
30 Sec STUBBLEFIELD/KEANE (19%4).
31 Gee ROSS-GORDON/MARTIN/BRISCOE (1590).
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homelands. They see themselves as different from not opposed to, Amenicans.
They tend 10 perceive schooling, knowlcdge, and individual effort as the pri-
mary means of economic advancemenc. Thereby, they pursue English as a
Second Language (ESL) and adult literacy programmes with a SIrONE expecta-
don of adapting to and succeeding in mainstream American culrure 32

Evropean Immigrants

Most of the other immigranc ethnic minorities which came to the United States
have a similar approach for accomplishing their goals as the Asian- Americans.
The immigrant education programmes address objectives in addition to ESL,
such as basic and vocational education, but their typical goal is to be assimi-
lated into, and make progress within, the majority cultre and to, thereby, also
reach cheir economic goals.3?

Jewish-Americans

Jewish-Americans have not always found it casy to become assimilated within
the majonty culture in the Unired States, nor have they wished to in all re-
spects. There were two groups whose primary concern was for interculrural
education and the protection of civil nights for the Jewish community, One
was the American Jewish Committee established in 1906, and the other was
The Ant-Defamation League started in 1913.34 Many Jewish-Americans have
also advanced their own people by retaining their religious beliefs and many
traditional practices.

Older Adults

Educational gerontology is defined as the study and pracice of instruction for
and abour the aged and ageing. While educational gerontology may have had
other geneses, it 1s reported that the first use of the term was with a doctoral
program at the University of Michigan, started in 1970 by Howard McClusky,
purported to be the father of educational gerontology. The movement galned
nauonal recognirion in 1976 with che establishment of the Journal of Educa-
vonal Gerontology. Older adults have caught the spirit of lifelong learning in
that their primary purpose for being involved is to learn. A wide variety of
agencies and institutions offer programmes mcluding such public instirutions
as secondary schools, universicies, colleges, and communiry colleges. The
scollege in the country« at West Georgia College in Carrolton was a driving

32 See ROSS-GORDON/MARTIN/BRISCOE (1990),
3} See KNOX (1993); CORLEY (1995).

M Sec KNOWLES (1977)

35 Sce FEAGIN (1995)
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force for combining education and travel especially accessible to the older
populanion free from other duties 3%

Elderhostel is a week-long non-credit, collegiate-level academic program on
personzl enrichment topics. In 1987, about 740 four-year colleges and univer-
sities in the United States enrolled approximarely 50,000 retired persons in
Elderhostel. The number continues to grow.?7

The American Association of Retired Persons (AARP) is a strong and con-
unuously growing movement with many educarional offerings. Retired work-
ers in New York and public access cablevision by and for elders in California
are only a couple of the many organisations serving older adults.?8

Women’s Adult Education

The women’s movements in the United States came about through religious,
charitable, and poliucal activities aimed toward achieving greater social, eco-
nomic, and political involvement {or women.

The first wave of women’'s movements developed during the 1800s in the
United States in response to the coming of modern urban and industrial soci-
ety, and concenrrated primarily on gaining voting rights. The second wave of
women’s movements developed during the period of grear changes in the
156Cs and have sought greater equality for women in the family, in the work
place, and in political life.*? Most of these activities had an educational compo-
nent to help accomplish their primary purpose.

Conrtinuing education for women (CEW) programmes focusing on {lexible
programming and stop-out education began in the 1970s and became insur-
tionalised at the college level. Close to 1,000 programmes, centres, and courses
are presently on campuses across the nation. Today CEW is moving beyond
the original mission of helping women of means to obrain higher education for
ennichment and professional training to empowering groups of disadvantaged
women.*?

Examples of programmes with this sort of shilting emphasis would include,
but not be limited to, The Lutheran Settlement House Women’s Program in
Philadelphia, programmes for divorced and single mothers, displaced home-
makers, programmes for minority women, and educational equity. Commu-
nity colleges developed numerous programmes for divorced women and single
mothers with Brevard (Florida) Community College using an educarional self-
help Job Club, and Daytona Beach (Florida) Communiry College instituting a
successful non-traditional vocational-technical education approach.’!

3 See COURTENAY (1989).
37 See HATFIELD (1969).
8 Spe COURTENAY (1989),
39 See GIELE (1995).

40 See RICE/MEYER (1989)
1 See RICE/MEYER (1989).
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The first Displaced Homemaker Program in Baltimore in 1975 grew Into
750 programmes nationally by 1986. Miami-Dade Communiry College in
Florida focused on Hispanic women, while Blackfeet Community College in
Browning, Montana, worked with Native American women. Funding for these
programmes included private funds, as well as funding from che Comprehen-
sive Employment and Training Act (CETA), the Job Training Partnership Act
(]TP:‘;), the U S. Department of Labour, and the US. Department of Educa-
ton.

Examples of programmes for women on worker re-entry include Nartive
American Educational Services College serving Native Americans, Sojourner-
Douglas College and Malcolm-King College serving African-Americans, as
well as Bonicua College and The National Puerto Rican Forum serving His-
panics. The National Congress of Neighbourhood Women Grant, through a
fund for the improvement of secondary education, focuses on adult basic edu-
cation and general educational development, while the ACCESS for Women
Program at New York City Technical College offered to teach women math,
science, and skills needed for entry into male-dominated trades such as air-
conditioning, refrigeration, apartment superintendency, and computer tech-
nology.*?

Funding for educational equity started with CETA in 1972 and the Wo-
men’s Educattonal Equity Act (WEEA) under Title IX in 1978. In 1980, The
Women in Science Program was incorporated into the Education Acr, and in
1985, help came from the Carl Perkins Vocational Educanon Act. 4

Concepts and possible solutions as far as adult education
is concerned

Much remains to be accomplished in the area of providing adult education for
cthnic minorities in the United States, despite the myrad acuvities, pro-
grammes, and systems addressing this for numerons decades. Increased and
continuous effort along the lines previously pursued could well be a next step
toward a possible solution as far as adult education is concerned. However,
more steps are needed beyond this one.

The concepr of popular educarion, with its home in the sociology of knowl-
edge, holds some promise. It is defined as a social behaviour which situares
itself within a framework broader than thart dealing exclusively with education
and which aims at the popular sectors, so that persons in these sectors will
become scll-aware polirical subjects. It is characrerised by (1) horizontal rela-
tionships between parricipants and facilivators, (2) response 1o a need expressed
by an organised group, (3) group involvement in planning the training and

42 Sce RICE/MEYER (1969).
4} See RICE/MEYER (1589)
* Sce RICE/MEYER {1989).
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politcal action, and (4) acknowledgemenrt that the community is cthe source of
knowledge *°

Popular participation has as its goals so-called critical conscientization, the
development of a capacity to transform reality, and the strengthening of the
organisational structure to challenge existing power arrangements. The results
of this could be conceived as an increasing ability of people (1} to consciously
appropnate their own reality, (2) 1o influence and ro control the processes in
their daily lives, (3) to defend their own interests and to define the type of
society that would serve them best, and (4} 1o make the society less hegemonic
and more responsive 1o them *

The above concept, if implemented, would certainly help develop within
the minorites involved an additional measure of control over having their
learning needs mer. In turn, those facilitating the processes as well as the edu-
cational systems would benefit from the shared expertse resident within the
participants.

The concepr of various paths to alternative images is worthy of considera-
tion as a possible solution as far as adult education is concerned. First, the
»path of a2 wordless communitarian vision« grows out of adults co-operaung
convivially with each other in the day-to-day life of organic communities and
incegrated with the broad intentional visions of the community. Going to a
separate building to learn this would be a foreign concept. Second, the »fiction
a5 wisdom path« carries with it implied criticism of present practice, and is
indirect, that is, the exactness of the author’s point is impossible 1o ascertain,
since everything is presented through the minds of the characters.#

Third, the »path of entrepreneurial creationse ilustrares the occasional
overlap between alternative and mainstream images of the future. It could be
helpful in bridging the gap between the two, and 11 somerimes poses new di-
rections to protect the old, worn out ones. Fourth, the seclecric conferencing
path« is organised around an image or theme that both alternative and main-
stream groups find congenial, Le., a national conference with a particular
theme. Finally, the »focused imaging path« builds on the value of personal
daydreaming, night dream exploration, and fantasising in order to facilitate this
in a social dimension 18

The various paths provide some help suited 10 the 1astes ol diverse persons.
Engaging ethnic minorides with these tocls will be very fruicful to their own
maruring and sense of accomplishment.

The cancept of socizl and technological trends and constraints giving direc-
tion and substance to the efforts of ethnic minornty adult education as a possi-
ble solution as far as adulr educarion is concerned is not without merit. The

ageing of the U.S, population and a stuft from a youth to a marurity orienta-

13 See HAMILTON/CUNNINGHAM (1989).
4 5ee HAMILTON/CUNNINGHAM (1989).
47 §ee OHLIGER (1989),
48 See OHLIGER (1989).
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tion in the sociery certainly supporis the adult education notion that adult
!czrncr_s need 1o be treated as adults (marure) in the process of learning. The
tncreasing sophistication and influence of technology will definitely provide
Ir_hc challenge and opportunity to help ethnic minorities gain access to these
IMpOrtant resources. The redefinttion of work, productivity, and participation
i the information era will open new opportunities for ethnic minorities 1o
move beyond meeting basic educational needs to personally realising che full
ﬂowu o.f the American dream. The growth of dissentience, the influence of
information access, and the struggle for power by special interest groups
should level the playing ficld for ethnic minorities. This will move the Unired
States closer 1o the reality of being a sociery of ethnic pluralism.*?

Perhaps the most workable concept that poses a possible solution to ad-
dressing the needs of ethnic minorities as far as adult education is concerned is
one envisioned by Briscoe and Ross which increases partnerships between
leaders in minoriry communities and adult educarion professionals, thus creat-
ing a broader array of options for lifelong learning. There will be new research
ctforts on adult learning and development across culrures.® Communiry-based
programmes will address minority learning needs and scyles. Private and gov-
emment sources will provide financial support where needed. The Naticnal
Endowment for the Humanities will support new programmes bringing mi-
norides and others together with a focus on contributions of all ethnic groups.
Numerous distance learning programmes will be delivered through the con-
venient scheduling of home computers subsidised by a major philanthropic
orgznisation. Adult educaters will work with networks of minority adules
creating community-based centres in urban and rural areas. Minority adulcs
will be engaged in supportive climates to design and evaluate programnes
offered in these centres. Boyer's dream of structuring a user-friendly system
teaching the economically poor will be brought to realiry in the Unired
States.?!

Other scenarios could be added which may fine twne those provided in the
foregoing. However, if these mentioned are implemented fully, major strides

toward providing solutions for ethnic minority adult education needs will have
been accomplished.

The future tasks of adult education

Although adulr educators have numerous accomplishments in addressing the
needs of ethnic minorities, the furure will not allow for resting on past victo-
ries, This situation implies thar a pause for reflection is in order, This reflecrion
needs to {ocus on the crucial questions: Whar of the furure? What are the fu-
rure tasks of adult education regarding the needs ol ethnic minorities? There

19 See LEWIS (1989); SPEAR/MOCKER (1989)
30 gee BRISCOE/ROSS (1985).
51 Sec BOYER (1579},
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are muluple answers 1o this question and many adult educators have given
thought to this directly. Others have developed answers to this question for
the whole field of adult education, and these answers may appropriately be
applied to ethnic minonues,

A first task to be given priotity for the furure of adult education is a tre-
mendous emphasis on providing the learning climate and environment condu-
cive 1o developing human bemngs. This means adult educators must know what
the ethnic minority parucipants’ lives are like, where they come from, what
their situation 15 when they arrive, and their identity regarding culwure, ethnie-
iry, race, gender, linguistics, and economics, and how to use our tools in ac-
complishing their goals.>?

As a second task, adult educarion as a field must develop a group of profes-
sionals who themselves have learned how to learn, and then have learned how
to help others to learn. Where those preparing the professionals have not
learned 1o fully participate in continuous lifelong learning, they will need 1o be
confronted with the fact that teachers cannot convey to others what they have
not learned for themselves.>)

A third furure rask of adult education 15 to become an example of and con-
vey the notion that the people most successful on the job and who will survive
during this era of downsizing or rightsizing are the people who have the best
people skills. This means those people most comfortable with people unlike
themselves, who have a knowledge base of people unlike themselves, a sense of
responsibility, a respect for themselves, concern for the rights and welfare of
others, and a capacity for service to ourselves and others no marter what the
skill or precision level. This includes teaching occupational competence and
priority skills to the economically poor, becoming environmentally literate and
mastering compurer technology, with the deliverers and receivers vitally con-
necting with each other.*

Another future task of adult education is to overcome the stalemate of
helping to keep ethnic minoruties in a subservient relation to the majority cul-
rure and to break our into creaung alternative educative systems o challenge
both their ascribed station and the rationale used by the majoniry culmire 1o
restrict thetr access to civic and economic rights. This needs to take place even
in alternarive, informal adult education systems, which are created are out of
the mainstream, but which help develop self-improvement and producuve
skills according to the standards of ethnic minorities.”

A fifth task for the future of adult education is to develop multiculrural ap-
proaches which bridge courses to prepare participants to use general adult

educarion offerings; focus on self-esteem; emphasise family, political, and oc-

52 See BOYER (1996).

53 See KNOWLES {1977).

34 See BOYER (1996).

55 See STUBBLEFIELD/KEANE {1994).
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cupational roles and opportunities; and, provide follow up and supporuve
services which also contribure to empowerment. 3

Task number six focuses on the need for educators of adults 1o be prepared
and to hone their theory and practice so that they are consistent with each
other as they help ethnic minarites learn what they themselves determine is
important for them 1o learn. This means that although some are natural-born
teachers of adults, the vast majonity of teachers need generous amounts of
sculpting if they are to artain the competence required for helping ethnic mi-
norities grow in their new setcing.®”

The seventh rask of adult education is that research must determine more
specifically the conditions under which minority adults do and do not partici-
patz in adult educadon. Correlated to this is the need o collaborate with edu-
cators of youth ro enable us to address the educanional needs of minorines
before they are urned off to formal learning. Additionally, partnerships must
be formed with the appropriate community leaders and organisations to enable
adult educarors 1o reach and serve minority aduls berrer. 3

An eighth task in an erz of rapid change and confusing voices 1s char adult
educartors need o develop the ability 1o: inspire across racial, culwiral, ethnic,
economic, gender, physical ability, and linguistic lines; call out reluctant learn-
ers; praise a learner for meagre efforts in an effort to get a betrer effore,3?

A ninth task 15 for adulr educators to understand and take action on ele-
ments of effecuve programmes for ethnic minorites which are communury
based, have relatonships between the day-to-day world of {ormal instruction,
involve teaching their own, include insttunional collaborarion, and take advan-
tage of technology.®?

Task number ten is for adults to improve their crirical-thinking skalls, to be
given every opporrunity to think crincally, to discuss their thought processes
with other students and with their teachers, and to discover the answer to their
questions through the process of critical thinking ®!

The eleventh rtask 15 for adulr education o integrate all the technology -
computers, Internet, world-wide web, CD ROMS, video disks, satellites, etc —
with the best that is known of how adults learn, as a means of helping ethnic
minorities to become competent in this area.

The voelith rask for the furre of adult education is to keep current with the
trends that influence the continuous shaping of ethnic minority adult educa-
ton and improve such offerings accordingly.

Task thirteen is for adult education to gather all the [oregoing rasks togerher
and to develop an enlightened concepr of race, age, gender, ethnicity, language,

56 5ec KNOX (1993).

57 e HENSCHKE (1987).

8 Sce BRISCOESROSS (1589)

59 5ce BOYER (19%).

80 5ee ROSS-GORDON/MARTIN/BRISCOE (1989).
1 Sec SPEAR/MOCKER. (1989).
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religion, handicap, and economics; knowing that characrer has no colour, 1n-
tegrity has no age, honesty has no gender, compassion has no height or weight,
caring has no language, relationships have no degrees, certificates, or contracts;
and that all programmes must have a social justice agenda or be living below
their privilege. According to Boyer, che final rask for the future of adult edu-
cation is to send out a »wake-up« call 1o 2ll adult educators willing to shape
the furure by preparing and identifying themselves as the ones who: are vision-
ary waorkers, are team players, live with a passion, are achievers, are not emo-
tonally and spiritually bankrupt, who make decisions to improve the quality
of their life when they lose control, are deliberate in proving themselves, tran-
scend previous accomplishments, avoid the comfort zone, examine processes
involved in the work place, have a multiculrural perspective on who they are,
take moral responsibility in an essentially immoral society, are sensitive that
human beings are present, are conscious of diversity, are commirted to equity,
have a cohesive ethnic minority adult education curriculum, collaborate in
decision making, are competent with culture and learning styles, are ethical in
all their dealings, have courage to confront tradition in issues of social justice,
avoid the violence of ostracism, are able to connect with learners of all kinds,
and have the ability to instil a sense of hope in ethnic minority adult education

p:;lr'[icipants.é'2
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