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UP FRONT
R

All adult educators benefit trom
as well as enjoy partcipaling wn adult
education conferences Otherwse, there
would not be so many of us attending
the myrad conferences we do Fach of
us finds hughty salstving conference
sessions that provide sohd, relevant
content while actwely involving us 1n
the learning process Nevertheless, we
nave all come out of conference ses-
swors and expressed or heard such
comment 45, Why do we violate
much of what—if not everything—
we know aboul how adults learn?” or
"We re the specialisis 50, low comne we
don t pracuce wnat we preach about
adult 'eammg? or, “Please, no more
lectures!”

In addition, many of us wnc present
A adult educalion conferences have
found ourselves guiltv ot ihe violatons
zoted . the absve commenis Whal
adds to the diffiealiv s thatwe had
siruggled with the dilernma of saving
i0 ourselves, Do [ have tmme 102 my ses-
s10 to engage achively parlicipants?”
or Wil the benefit really warrant my
ikang me to plan for mvelvernent?”
or, * How can § get :t all saud 10 Lhe him-
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Practicing What We Preach

red tme available?”

The important [act of all this 1 thal
we 45 adult educators have not been
very svsternatic it practicing our adul
fearning panciples in conference set-
tngs We can do something aboul this
1 we make (hat deterrmunation The
four articles .n this wsve of ddelt
Learnirg present suggestions and
share each wiler s personal expenence
for improving our conferencing from
four pownis of view oresenter, particr-
pany/attender planner, and adminis-
lralor

Malcolm § Knowles, in descnbing a
DIESErEr S VIEW €NCourdges particl-
pant rvolvernent in a process of active
1nquury (rather than passive recamng)
znd building on atendess Sack-
grounds, aeeds, and corcerns In fus
theorv, Knowles holds thar the more
and semer the mieraction on the pat-
form among the audience, and
berween Lhe two, the greater the leam-
ng 15 Lkely to be de details a rumber
of designs io make thus happen
Knowles alsa provides numerous ser-
sonal examples from hus own prachee
of engaging audiences 11 paricipatory

preseritations and the gratifying out-
come of the audiences getting “umed
on” lo collaboranve thinking

Ann Wegman, 1n looking st adull
education conferences from a partici-
panvatendee s pownt of view, wsist on
an early start in preparation for atend-
ng She provides 1 slep-by-siep process
for proactive imvolvernent In detarling
her thoughiful suggestions, Wegman
starts—-even before receving he con-
ference announcerment-—-o thunk
through and actvelv approach the

boss about atending Thes mav
incude our reasors [or participaing
and the Denetit it wall be to our werk
In a worksheel [ornat, she seeks o
help us answer such questions 15 Why
07 What objectives wiil I seek 1o meet?
Which sessions wll belo me meet my
objectives? What are mv expectalions
regarding row the sessions w1l be con-
ducted? and. How to report my leam-
ngs?

Barbara Emul helps conterence
planners include 1 vaner of sessions
thal meet different educational reecs
Findung what works nsolnng imme-
drale problems, developing Lhe sialls
needed for effecnve pracuce, compar-
Ing lernanve 1ssues as weil as cohical-
iy exarmming praclces Lo choose what
wnll work best. She suggests thal ses-
stons be provided for each level of
learrung knowledge, comprehension,
application, analysis, synthesis, and
evaluation In addiwon, she encour-
ages planners to demonstrate under-
standing of each part of Lhe conference
and the lotal conference picture by ask-
1ng 1f the coment of the sessions could
be pracncally applied i 2 vanety of set-
hings back home

Beverly Grissom from an adminis-
frator’s pownt of view, advocates Lhat
ore of the best investments an adult
efucanon crganization can make s
aggressvely supporting Lheir adult edu-
cators' (staff mempers) interesi in pre-
fessicnal development through adult
educalion confersnce participation
She emphasizes four prnciples of adult
learning and related strateges that
mfluence staff members’ [eaming
experiences (rssorn also savs hat stafl

will benefit in numerous ways, such as
their love of tearrung, self-umprove-
ment colleague support, increased
efferaveness 2s an mstructor, and
improved quality of Lfe for the adult
learners they serve

The 1ast word on praceing our
adult learming ponciples has not been
uttered, but we hope this matenal wall
encourage aduil educalors (you and
me) to inplernent more of our pringl-
les 1 conference settmgs

For those inleresied in some of the
many additional printed reseurees
avaliable on this topic, consider the foi-
lowang

* Planning, Conductng aad Eval-
uating Worksiops ard Conferences by
Lary Molan Davis

» The Parlicipant’s Workbook and
iearnung Guide by Kenneth Cinnamon

* Gerng Resul's Throvgn Leamn-
mg by Patncia Mclagan

* The Small Meeting Planner by
Lesle Thus

* Improving Conference Design
and Qulcomes e by Paut | isiev

« (eting Lhe Mosi from Semminars
and Conferences by Anigus Revnolds 4

—by Jobn A. Henschke
Associate Professor of Eduaa-
fwom, Unpersity of Missours-
St Lowss, and Confmmung
Felucaton Shecualist Universe-
ty Extension—Unwersity of
Missourt ard Lincoin
Unersity

The following members of the Aduil Leam-
tng Ecutonal Board were Lhe edstors for the
arueles in ths 1ssue on “Praclcng Adult
Learmung Princrples al Aault Educancn
Conferences” Jofin Herschke, Mary Brun-
.ng, and Rochelle kenvon

Upcomung topics for specral secions
November/Decernber—Current Trends &
Socral Issues, ASACE Tenlh Annuversary;
Januarw/Febnary—Technology,
March/Apnl—aAdmunisiening Adult
Educanor, Mav/June—Women s {ssues,
Transtions, July/August—Literacy;
Conunuing Professional Education
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Adull educanon has long viewed
conferences 4 unportant educational
lools Emphasis on developing confer-
ence techruques goes back to the earfy
davs of the Armercan Association for
Adult Edueanon in the 1920s Much of
the wnnng on 1fus tep( has focused on
how to plan conferences ard the intm-
duction of adult education melkeds
into Lhe design OF particular concern
t1as been the consistent pleas lor 4 shuft
Jwavy irom siilted, drv presentanons,
the design of more sumulatng, acove,
learmny expenences that allow for
greater individual participanion Des-
pite grezt mierest . tis area, hitle
hearwa has been mare

Research n thus area 1s amazingly
sparse Liitle svsternanc msearch has
been done on tne actual expenance of
the conference although many hooks
aave been waien on the plinnirg of
conferences and Lhe adopuor o ault
educaton techmeues Siarung 1 the
1950s, but reailv groveng 1 the 1980s,
ihere has been a shult in emphasis on
the part ol some researchers who
ernprasize the -mportance of tunking
of the conference as 2 complex social
netwerk thal requires certam compe-
tencies on the part of the anendes if 1|
15 10 be a successiul expenence

Surpnsingly allhough we ofien
tend to think of conferences as a mod-
em nvention (or plague), the 1dea of
usirg meehings as 4 means of dissern;-
nahing informaton about research and
implementation 15 relatively old, gaing
Eack to al least the a:ghteenth cenmrv
leamed societies [n the Unuted States,
at least unlil the Crwl War, such meer-
ings usually combined the needs of the
amateur and the * professional * There
was 4 presumned connection between
theory and practice, research and uali-
iy, which meant that the problern of
innovatron was closely connected to the
issue of diffusion Starting i Lhe late
menelesnth century, with ncreasing
professional izabion, conferences
evolved as places ar wiuch specialists
addressed each other, and the research
presenied was often less accessible to
the educated layperson With the
growth of professionalizaton, the

10 A Aduit Learning

Gonferences in the 1990s—
How Far Have We Really Come?

direct connection between diffusion
and mnovation became more abscure
Thus, was bom: the art of ponuian-
zabon as distnct from ditffusion and
dissemunation and the grovang distine-
lront between practical and theoretical
research

Research on Lhe phenormencn of
cenferences touches on several different
academic areas inciudmg adult educa-

| on educational psvchoiogy, social

psvchology and communications One
of Lhe truitrul avenues tor tre shudy o

. the conserence has been to view 1t 25 2

rmedium of commurucztion Then the
task of adult educators 1s 10 rehine the
methads of communicaton but only
through 4 thorougn understanding of
lhe commurncation processes them-
selves Althougn ihis approach has

r heen promoted since Lhe 1950y we sti]]

know relatvely litte 2pout the duffarent
communication processes and ieam-
1ng that take place a1 conterences
Recently, with the stuft to a focus on
particinanty as consurress and the
development of audence skills wriers
have come to see the conference a2
tarm of self-directed leaming

Ore mteresiing approach deals
wuh conterenes as 4 cuiture and savs
that an understanding of coriferences
involves an understanding of how
individuals integrare this new, tran-
sient culture 'nto their alreadv exesting
frameworks Thus, one author divides
conference aftendees into three groups
Lhe tourst who never adopts Lhe con-
ference culture, the expatnate who
:ums on the home culture and enthu-
stastically embraces the conference
culure, and the leamer who recog-
nizes the dual membership that
partcipanss hold n both the home
cuiture and that of the conterence
and who 15 oper io the conference
wiile maintuming some distance
and cntical capacies

Other writers have centered their
research on the development of specitic
conference skills One useful distric-
tion 15 between conference consumers
and arendees While consurrers are
able to pameipate fully in the conler-
ence and thus learn (rom 1t. atendees

!

are observers who never fully engage 1n
the conference Becoming a consumer
imvolves aset of slulls that can be
earned The consumer views (he con-
‘erence g5 a lotality, and stives to
understand it as social sstem Getting
Lhe most out of this system means ot
only attending sessions, but developing
an understanding of the struczure ot
he [reld and the 'nterrelaiionships
among partictpans This includes an
analvss of re groun dynamucs, net-
works and norms of the orgarization
The shalls needed bw the proactive
consurrer include self-nowledge,

Lwareness of how oulside mrluences
i afect parucipation and proressional

needs and the abilis o anaivze the
conterence This work provides 1 good
03315 tor hurure work

Research indicales mat plunners
and erganizers need to tahe the confer-
ence culture nlo account especiallv 1o
arevent the founsi reaciion They need
'0 recogruze that inaviduals are con-
stantly werghmg what they hear 1n
terms of therr back-home realihes
and thev nieed 0 work on the nelusion
of those who remain on (ke conter-
eNCe $ penphery

The Tost pervasive approach to the
question of conferences has deall with
the dufferent strateges thai are deerned
most efective Borrowed fom the work
on self-directed leammng, instruction
trunmg, and workshop development,
these stralegres wiclude arunsiomming,
buzz groups, case stdies, depales, work
groups, and audience reaction leams
sany of these approaches have peen
advanced w overcorne Lhe passwiy and
the lack of follow-through that are seen
a5 princzpal prebiems of conference
arendance

But the research into the effective-
ress of these approaches has not been
adequately studied Thus, while the
Emphasis 1§ cn parucipation angd
movernen! away from lectures and the
reading of papers, there are no studies
abou! conference oulcormes that indi-
cate effecuveness Relying on smud.es in
other crroumstances, it 15 unclear Lha,
for example the lecture s not s gooid
& ool for diffusion s discussion [n

fact some studies have indicated that |
drscussion at confererces s viewed as 2
waste of time ov those seeking paracu-
lar pieces of mformanon rather than
working through a problem Thus.
mdrndual expectations become a kev
w0 effecnve plannung Entirely new for-
mas such 45 Lhe leleconference and
the computer conference 2lso need
closer exarminaten

In terms of conference organiza-
100 the diferent funcnons of the
contererce 2lso meap diferent moles
ameng *he planners These can
welide content specLlists, presen- ,
lation specialists planners wntorma-
lon caordmaiors, and managerment
consullants Much ol the work on I
conferznce nlanning paralets that
tone on program development ana
admur isiraron

Ore wnter F2s fourteen sieps (o 2
sticcesstul conterence neluding idea
for program 1esling the ideas and seek-
ingeavce smal group feedback, adwi-
S0y commutiess, decision ‘o proceed or
elect pranaung comrtiee establish-
rment of clear goals assignment of
planning responsibilites planning
logistics and tmancial management,
developrent and execution of plans
evaluaton, wrap-up, follow-uo, and
uture agenda dentification While
*hese are certwnuy helpbul to ke reo-
phvie alanner they need 1o be bal-
anced with Lhe broader ssues of
conference cuiiure

Conferences have become a vital
part of Amencan professional |.fe, even
as thexr very nature cnangss and
evolves The issues related to the con-
ference a5 social sysiem have ot been
siudied as fully as necessary Research-
ers need {0 examine more closely the
dvnamie of Lhe leammg communey
and exactl how and what people learn
in s niew cultural siuanen The
work of communications expers on
stagefnight or audience anvcety 1s 1ndi-
catlve of he kinds of work Lhat rieeds
the attention of adult educaters Ths s
often ignored, vet the behaviar of the
audience and the unpact this has on
the speaker, certaunly have an impact
e Lhrections Jor Ressarclr p 31




The Druppearmg Student amaried from p 26

ore tutoring, or even to another center (where
\ney will probably drop out anvway)

Thurd, formatve or regular feedback evalu-
ation on RLs could be developed to enable
counselors to monutor the RLs progress along
with tearn, small group teaches, or tutor
involvernent.

Where do underresourced programs get
(he resources to mount leam approaches cre-
ate small group teaching, or develop one-on-
one htorng systems? Since the prermuse 18
that RLs need more attention than Ps, why
not re-align resource time “unequaily " but
mote fatrly according to need? The more
independent RL will mrely be interested in
soctal aspects of the program, while the P tvp-
ically will Thus Ps may well respend to peer
teaching or group orolects which would free-
up more one-on-one teacher e [or Ris
Because Ps need very iittle counselor ime,

/oy nol fecus more follow up tme on RIs
from the beginning? &s for adding small
group and one-on-one futonng supplements,
one of the centers mentioned here added one-
on-one mtonng using local voluntesrs @ tne
everung and the small group class was sup-

ported through funding requesis More expen-

swve? Comnpare 1t to the cost of artntion as par
of your program s next budget submussion
Accountability sormetimes argues for diversity

Resistant Leamers—Early
Program Attention Can Make
a Difference

RLs are easy to overlook n literacy/ABE,
Just as they were back 1 school It 1s easy o
labe! them “disinterested” after they leave,
a label probably used when they attended
school Closer attention to these * disinter-
ested” students in the first three weeks
prorises to rake a difference But for the
furure, Lhis studv presents many questions
We need to know why, If so many quut school
with their behef in education “intact,” why
some retum o hleracy and ABE and others
refuse to do so We need to further invest-
gate the attiudes cf those who persist in ABE
against all odds, those who quit and try and
trv again, and those whe never come back
10 ABE/lileracy Thus, futher research s
needed to respond effectively to the expec-
iations of those willing o enter, to mote
clearly reveal the complex dumensions ot
“school, ” and to understand better the [ife-
long love-hate relationships so many adulss,
formally enucated ana undereducaied, have
with their past schooling We need to um
attntion arotind 10 ABE and siop the “dis-
appearance” of so many students who have
the potential to do more, to be more Break-
ing with tradilion in programs and research
may be the {irst step &

AAACE!

Jassey-Bass
Publication

Handbook of Adult and
Continuing Education

The severnth editon in a seres of
handbooks pubiished by the Amerncan
Asscaaonon for Adult and Conunuing

Educauon (AAACE)

Sharan B Mernam and Phyilis M
Cunningham, Editors

This mew wvalume brings together 48
onginal chapters by experts from
diverse areas of acult and continuing
educatnon The authors idenafy and
analyze all the major ssues and
problerms facing today’s adult and
contruing education professionais—
Row adults learn, managing adult
and contiruing educanon 'n difierent
Semngs providing contnuing educa-
aon for older adults minores and
orher special cltenteles and more

Prices $49 95, prepard
Order direcity from

Jossey—-Bass Pubilshers, Inc.,
350 Sansome St.,

San Franclsco, CA 94104
415-433-1767

Werretplace conttnued from p 29

4l learmung, acadermic courses are pro-
wided 10 4 classoom setting augmenied
by feld inps Rather than sightseeing,
Elderhostel participants Live and study
I 4N area, getung 4 close-up perspec-
tve on the regon Whle Eldemnostel
lours are mostly domeste, the organ-

Time Out writtrued from p 30

zaton does sponsor study opporturities

matenals (ndens, audio tapes, read-
ngs) thatexplicitly challenge sexism
How then would ore conclude con-
scousness-rasing (s into Lhe adult
educalor’s pedagegical approach
towarts the cogrutive development of
the adult femaie student? Conscious-
ness-raising snould nol, whether for-
mally m support groups or more nfor-
madly within a fuller curniculum, be
rmusconstrued as the ultmate goal of
the learmung expenence. On the con-
frary 1t would be wiong o see 1L as
merely 2 beginning step Only when we
acknowledge and respect the rusing of
One's ConscLousness 4s an ll’llEg!'-!IlOI’]
of our students” inlemal and external
wisdor, will we be able to play 2 more

nuruang role m helping fernaie siu-
derts become holisuc, creanve, and
cntical tunking women A

—by Terri Massin
Co-Drrector, Caregmers, VESL
a iramng program m chld-
care Jor refugee and tmm:-
grant women m Oakland,
Californua Massin 5 also an
ESL mmstructor at Golden Gate
Urniwersity m San Franasco

For more nformaton about the Time Qut
deparument, contact Jerty Apps, Unuversity
of Wisconsin-Madison 225N Mills Sireer,
Madison, Wisconsin 53706

Drectons for Research, cont'd from p 10
that goes beyond rmere lechnigque
Audience dwnamics—:the study of
avdience passivity, resistance, and one-
Way COMMUUCIon—imust be 1nte-
graled into our understanding of con-
ferences [n other wards, we need io
exarmune more closely Lhe precise situa-
tional aspects of Lhe conference and the
impetimentts and auds 10 learrang,
planmung, and delvery While Lhese
aspects have been rased 1n the litera-
wre, they all deserve further study &

—by Amy Rose
Northern lhmors Urnversity
Defalh, lmos

1n cver 43 foreign couniries (at pnces
ranging from §800 to $5 0600) [n 1991,
over 237,000 people partcipated 1
Elderhoste! programs around the world

Some pamcipanis in educational
travel groups are able to arrange to
TRCAIVE contunling educalion or n-er-
wice credit for their tours As Dawd Love
of ASTA painits out, m these recession-
ary tumes peonle need and are lookung
lor, an excuse to lravel, combuning 4
wonderful vacation with 2 learming
expenence, and possibly even credit,
can provide thal excuse &

‘Thus department covers topics of interest 1o
adull educarors and 13 designed to support
related products and serces aovertised 1n
this 1ssue

September/Qctober 1392 A 31



vaicolm S Knowles 15 professor
erneriius, Norih Carolma State
Uniersity and a well-known
leadier in aduit education

PRAGTICING ADULT LEARNING PRINCIPLES
AT ADULT EDUCATION CONFERENCES

Applying Principles of

Aault Lleaming in Conference

Presentations

Malcolm S. Knowles

have a deep commutment to applying
prnciples of adult learming in every-
thung [ do—even n cne-hour keyriote
speechies Indeed one of the most fre-
quent {and gratifving) comments I get on evaluation
sheets of my sessions =5, “Malcolm pracuces what be
preaches"” Thus makes me both happy and sad——sad
that 1t should be such a noteworthiv behaviar
My ‘oundaiional ponciple of adult learming wn mak-
Ing presentaticns is that the leamers be acuve partct-
pants in 2 process of inquu, rather than passively recerve
transutted content A second panciple 1s that the process
should start with and buld en the backgrounds, needs,
iriterests, problems, and concems of the participants My
expenence 1s that wien people have the opportunity to
learn by taking some 1mitiztive and percerving Lhe leamn-
ing 0 the context of therr own life situanons, they wall
internalize more quickly, relain more pernanently, and
apply more confidently And [ am convinced Lhat every
learnuing expenence should resuit 1n both some acquisi-
non of content and some enhancement of thetr sefl-
directed learming competencies

Thecry of Large Meetings

These prnciples aiso provide the foundalion of my spe-
ciat theory of large meelings, which are a prormuinent
mode 10 conferences. The additonal basic premuse of this
special theory 15 that the educanve quality of a large
meeung ts direclly a function of the quanuty and quality
of interaction mn the meelng Thas 1s 10 say that the more

and better Lhe (nteracuon within and ameng the vanous
efements of 2 large meeting, the greater the learming is
likely to be & second premuse of the theory 15 that there
are three areas in which interaction can be mfluenced
(1) the plaform itself, (2) the audience, and (3) the rela-
tronshup between the platform and the audience Letus
xarmine the passibilities of each in um

Interaction on the platform s at1is lowest point with
2 single speaker or fiim The amount of interaction can
be moved up 2 noich by adding a chalkboard. flip chart,
filmstop, or sorne other visual ad for the speaker to use
[nteraction can be increased another notch by adding
ore other persor, 50 that (we people are mlerachng n
deoare, dialogue, or interview Maxumum mierachon can
be achieved by introducing two or more pecple to Lhe
platform for 2 symposiam, panei discussion, group nter-
new, dramatic skit, or demonstration

Initeraciion, between the plalform and ihe andence
Sat .3 first level up from passive with an mwitanen @ the
audience to ask questions of the speaker following the
presentation A stull-hugher level of interachion can be
achieved by bninging representatives of the audience on
to the platform 1o serve as “reaction” or ‘waichdog”
eams A reaction team 15 asked simply o lsten to the
presentalion and then Lo give 1S reactons n a senes of
staternents ot through a panel dscussion A watchdog
tearn 1 asked to Listen for lermunology or concepts it
thurks members of the audience may not fully compre-
hend and to inlerrupt the presentalion al any ume to ask
for clanficaton. To the extent thal the people selected o
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serve on the teams are truly representative of
the man characteristics of the audience (in
termns of age, gender special interests, accepa-
tions, and geography), to that extent will the
audhence psychologically idently wath the
interactien on the platform.

Interaction among members of the muh-
erce can be promoted 1n several ways The
audience can be asked to meet i small
groups of from two to five or six without mov-
ing frem their seats and perform several func-
tons (1) Betore a presentation, they can be
asked to take a few munutes to pool Lhe ques-
tons or issues they would like Lhe speaker to
ardress and have one member summanze the
resuit—ihus, in effect, cutlining the speech

12 A Adult Leaming

for the nresenter; (2) before 2 presentation he
audienice can be asked io serve as “listenung
tearns” according to the section of the room
they are sitting 1n—one seclion (o listen to the
presentation for points requinng clanfication
(the clanficalion tearn), another for points
with which Lhey disagree {Lhe rebuttal team),
another for pounis they wish to have elaboral-
ed on (the elaboration tearn), and a fourth for
problems of pracucal applicalion Lhey wish the
speaker to address (the applicanon leam)
Alter the presentauon the leams are asked o
"buzz” 1n groups of four or fve to pocl their
thunking about the points they want rused,
following which one member of each group
grves a summary of 11s deliberators and the

speaker responds to each ttemn 1 tum, unul
ame runs out or all rems are discussed, (3)
following a presenlanon, the audience can be
asked to form buzz groups 16 discuss for a few
rmunutes how they plan to apply one or more
of the 1deas contauned n the presentation,
with the results being summanzed by one
member of each group

Some Examples from My Own

Experience

Want some real-hife examples? Here are 4 few
Perhaps Lhe most frequent presentation I

am asked 1 make 1s usually itled something

like "Modern Concepts of Adull Learning ™ or

“Understanding and Working With adult



Leamers " The audiences generally range
from fifty to a few hundred The first thing [ do
15 to take five munutes or so getting a feel for
the audience [ announce thal [ am going to
shout out some categones, and anvone who
fits 1nto a category, raise your hand The first
set of categortes has to do with the instimion-
al sering 1n which they work Elementary
schools? High schools? Community colleges?
Colleges and universities? Busimess and indus-
try? Governiment 2gencies? Health agencies
and hospitals? veluntary organizations? Rel-
gious stituions? The second set of categones
(s about thetr roles 1n these institutions
Administrators? Supervisors? Teachers or frain-
ers? Libranans? Matenals proaucers? Coun-
selors or consultanits? Unemploved? {langn-
ter) The thurd set concemns their background
i educarion Degrees in education? In adult
eaccation? Workshops and conferences?
Extenstve reading? How many of vou coud
with confidence wnte a 1000-word articie for
vour protessional journal on* The mearung of
andragowy'?

[t the audience clearlv has considerable
background in education. [ ask them lo pull
their chars around mto grouns of four or dve
and take ten runues pooling the questions,
problems, 1ssties and concemns they have about
aduit leamers thar thev would like this confer-
ence to dealwith T ask that one person 1o each
group volunteer i serve as reporter for that
group and give us a mughitght summary of the
ponits raused At the end of len munutes [ call
lhern: back to order and inate a sample of en
0r 56 reportess 10 give therr surmimarnes

[ then explain that T am not going o
respond to each pont individually, but will
propose some general pnnciples and concepts
of adult leaming and suggest how they might
apply t the points Lhey raused 1 then ask
themn to take out thetr copy of the chart “The
Assumpucns and Process Elements of the Ped-
agogical and Andragogical Models of Leaim-
ing” whuch they obtaned when they entered
the room (see figure) 1 then take about twen-
v minules reviewing the assumptions and
process elerments of the two models, llustrat-
ng their applicaton to the questions, prob-
lerns, and concerns they rased al the begin-
ning of the meeling For example, £ one of the
questions was “‘How do T gel students nlerest-
ed 10 the subject [ have o teach?”, when [ get
to the assumption aboul readiness (o leam m
myTeview of the chart, [ point out that adulis
become ready to learn those things that are

relevant to theur itfe tasks and problems, hence
the andragogical process elemenis of involv-
ing the learners in diagnesing their leaming
needs, formulating leaming objecuves, and
designing leamung plans through mutual
negotiation with the leacher

On the other hand, if the audience clearlv
fas had hmited background 1n education {as
15 often the case with industrial traners, med-
ical personnel, pharmacisis, governument
workers, and others, T use a different design
[stull open wath gettng 4 show of hands on
their institutional settings, roles, and educa-
tional backgrounds Then [ ask them to take
oul the chart on “Assumptions ' and ask them
o take five minutes looking at 1t and reflect-
wqgon i Then [ ask them to form grotps of
four or five, with one mermber serving as a
reporter and take ten muinutes pooling ques-
1ons thev have wilh the chart At the end of
ten munutes I invife each mporter 6 choose
one question or proolem rased by fus or ber
greup. and [ respond o eac e s 1t 1s
reported [ deal with a3 many iterns s T can
unol tume runs out

Occasionally 2 session s scheduled to run
for an nour and a hauf or we hours, in which
case T have time to add another compenent in
lhe design, which [ thunk ol as - back-home
aoplication, " but which o the literatie 15
usually ceferred to s “transter of traiming [
ask the participants to reflect for five mincles
on their expenence so far and Lo select cne or
wo tdeas they have picked up that thev think
they would ltke 1o try out in therr back-heme
struations Atter bve muinutes 1 ask them to
form groups of four or five and take tums
describing fo other mempers of their group
(1) the 1dea thev would like to expenment
wth, (2) the sleps Lhey wouid take m appiying
1t, and (3) any obstacles or resistances they
antcipate encounlenng in pumng it into
effect After 2 reasonable amount of time
(depending upon the tirme available), [ call
them back to order and invite volunteers to
present thexr plans to the total audience After
each presentanon, I mvite members of the
audience w react to the plan and, particuariy,
to suggest strategies tor dealing with the obsta-
cle and resistances Dunng the last five min-
utes or 56 [ add my own Ideas abour sirategies
for bnnging about change

Another presentation [ 2m frequently asked
to make goes under a il such as “Looking
nto the Funure of 4dul Educauon™ (or
Educanon”or  Trawning') [open this ses-
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sion with the starernent that professional
futursts typically use two techniques for peer-
ing o (ke future (1) scermario-writing, m
which they dream abour what they would Like
the furure ¢ be and wrte 2 scenano descnb-
ing 1is main features, and (2) forecastng, n
which they idennfv current trends and project
therr nto the future (T usually ask them to
pick the year 2025 as the target date in the
future ) [ then explan that [ like 1o divide the
labor with mv colleagues andso [ am gomg
0 ask them to be the scenano writers, and that
after thev have shared some of thexr dreams
with us Ul do the torecasting and tell them
*how 1t's reallv going to be  {Laughrer) [ ask
Lhem ic get tnto groups of four or tve and take
afleen munuttes shanng thesr dreans, with ong
Tember of each group voluneenng 1o serve
35 EepOTTEr [0 grve Us o hugh-point summery
of thery dreamis \ter * freer munwtes [ cail
them back to order and invile 2 sample of ‘e
Or $1X eporters to give thetr surmmaces (Ire-
dentally one of the most common dreams 15
thar adult educators w.lf occupy the lighest-
STatUS positions 10 thetr organizanons and
will drasw the hughest salares But most ot the
areams have 2dult education making 4 sig-

hcunt contrbuton to the quality of lite of
all etlizens and bringing about [ifelong leamn-
10y communibies )

[n my forecasting [ pick ap such current
irends as (1) the demographic changes in our
society, such as an increasing proportion of the
elderty and ihe increasing drsersity of our pop-
ulation (2) the aeceleraning ace ot socal
and technelogical change, (3} the develop-
ment of new means—yparucarly electron-
ic—-tor delivenng educational services. and
{%) the explosion of research-bused knowledge
about learning—especuaily adult learming 1
then invite the audience to branstorm with
me onsorme of the unplicanons of these trends
for the reorgamization of our educatonal svs-
tem and praclices

f'd like to corclude with the obsen aion
thatwhen [ birst stared exver menling with
s <ind of - partcipatons piesenzazon Twas
verv rerous What of the andrences etused to
get 1o smald groups? What if thet resporses
wete sillv or rresponsible? W hat i aobods vol-
unieerea? Fean esul thal all ot o fewswere
unfounded | bave never nuc an audience that
fuledto get tumedon to 1ne adventure o
collaborutve thinking 4
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v VieHurtry Giassom s the
dear of ettt anel lyelong
lecirninng at Doviona Beadh
Comuprmniby College

PRACTICING ADULT LEARNING PRINCIPLES
AT ADULT EDUCATION CONFERENCES

Fostering Adult learning
Principles for Your Stoff

one aaminisiraior’s perspective of the value of confierences

Beverly McMurtry Grissom

v that stucent success i the prian

goal of adult educators, admuustrators

1ave dn obligaten to trn and purtre

chansmatic ana nsored stalk members
who provide qualin insructon and support sers ces o
ccultstedents Toward thatend admimstrators sene as
leaders 1n providing profess.onai development opporni-
Les thal notonly celner usetul veld-specific nformaon
bu that aiso take into account that all siaff members are
in fact adult leamers themselves Tlus precent has sieni-
icant and cehining implications lor she tpes and struc-
fures of «n-service programs that are selected especialiv
confererces

Obligations and Gpportunities

Adult educenon adminsirators worth thewr salt are mem-
bers of local state and national profession-reiated asso-
crations These assocralons orovide valuable opportun:-
ites Lo atfiliaie with state, naronal and global colleagues,
anc offer .ntermanon on curent issLes and Irends
through publicaons and conierences, workstops and
SEMUNAIS 10 Acdmmisiralion of Contmumg Education
(1977), Curtis Umner stressed that 1 order tor admums-
Lrators 10 be o muwumum assistance o tacuin ang staif
thev must have experuse i the theory and practica ot
aduit education He emphiasized administraters tespon-
sibiiuty to continue their education through active particr-
pilon i conrererices dowever, adminmistralors dre 1ol
Lhe onlv members ot an adult educanon program statf
who nught enhance program quality »w incomporanng
what they leamsed 2t conterences Llmer recogrized the

sugerisors obliganon o work with statf o sumulate
1e% interest and knowledge and o establish o school
chimate which fosters freedom of inquiry - Tsn ¢ that how
we expect reachers o nertorm with adult students?
Shovidn tadminsirators aggressvely support siaff mem-
Ders .nterest Ir inquiry for broressiona! cevelopmert
Inrough corterance parcipat en’ Absolugel

A Gentle Reminder

In e Hodern Practiee of dduf Educanon (1980),
Malcolm Knowies obsersed thal 11 15 extreme.v aniporiant
0 Understand the vanous educational sLposes tar 2
cenfererce can sene Participanls mav acquie nfomma-
uon on new matenals 2nd methods become aware of
new ways of looking at old 1ssues and concem and
leaim now others ceal with oroblems that are common to
many adult educaiion personney Just as important,
nowever and perhips most mportant s thal parucipants
"enew L8 Commitment—to Acnon 10 their programs,
and ulumatels L0 Lherr siudents as a resalt of thetr
aitendance

Practicing What We Preach in Adult
Learning Prnnciples

fL1s usetul for admunisteators 2o help staif members
develop awareness of ‘our of the onnciples of adult leam-
ng that influence [heir conserence learming expenences
These principles and related straregres io develop aware-
ness of each are as tollows

U Aduedls fecorny sohat they readly wwani to fecrm <o
adrmnstrators must assist ther stalf members i focus-

September/Octcber 1992 A 15



Ing their professional interests and needs Cui-
uvaling therr interest 1n professional renewal
and development opportunities will surelv
enhance therr positive experiences ar work-
shops and conferences Selecting 1 ational
conterence that 1s consistent with therr dent-
nied inéerests and needs will wcrease the
potential benefit or the conference to them
and the ulamate beretrt o
the studens
2 Aduddt learners learn by domg and
participaling, ther learning 5 never a pas-
sie process: The workshops and discussions
available at conferences usually orfer the
00pOMLNIY [or atterdees to interacl with the
presenters and among tnemselies, shanng
deas and ips learning from each other Over
lhe vezrs. [ have gam ed 25 much valuable
knowledge trom members of session audi-
ences as [ have from the presenters
3 Adlulls learn quucely becasse they bage
MTORZET Yeasons for leemung Then mohia-
fions are varied. Admmusirators must be cal-
alvsts for staff members enthusiasm tor therr
wotk and interest 1n protessional growth Thes
musi be pos.re and persisteni in overseeing
"he collaborarve planning and | mplemert’*
Lon ot profess| onal develoomen actrties
Varing avarlable iravel ana professionat
de\elopment wunds imized though thev mav
be 15 asignilicant signal 0 st mermpers that
broacened perspectives and expanded bor-
zons are vajued 1n the "ame of student suc-
cess Allowing staff mempers the ODROTTNILY
to teavel o a conference 1r an attractive loca-
‘on 1s & metwator i itselt [tsends asirong
message that they are worth investing in s
professionals and tearn members My staff
members‘ morale 's always boosted by the
oppertuntiy 1o artend a good conference It
& N most obviousty etlected in ther
enthusiasm and energy 1n the classroom The
etum on the 1nvestment will accrue to the
students many Lmes over
+ delult leqirners hace marny and vared
experiences it are valuable resources i
ennch learrung situetions Teachers, coun-
selots support starf, and admunustrators from
school dstivets, community colleges univers
lies, public and pnvaie community-hased
organizatons, «olumeer Uroups correctional
facthtes, churches, and mulitary installatons
1l'bang unique and extraordinary expertise
and hie expenences 10 the adult educat lon sel-
ung Fach has 4 specil nerspective thal when
ahlu*ed within the conference context can be

16 A Adult Learning

most enlighlening, reinforcing encouraging.
and Inspinng to those I afencance An adult
educalion teacher recentlv atiested that her
effectveness as an instrucior s directly related
to her participation i national adult educa-
lon conferences She charactenzed the mrer-
change with peers as verv validaung, particu-
lanvwben she leamns t hatslmtem& she
STAplovs 0 resolve studenis learnine g problerns
are ones that are he subjects of concurrent
Se5310ns or are emploved by colleagues near
and far [hirmly believe that mteraction with
this drverse group ot adult educators dimnish-
esthie nsk of protessional tunnel visen’ and
broadens our perspectve The frends [ have
developed through conference participalion
duning the past fwenty vears have provided me
with 2 wondertul extended famlv ot peaple
Wwho are verv important to me and who under-
stand mov lifes work ! leam from them ever
tre [arn w.th hem [value s starf erough
fo want them {0 enjos that same expenence

Additional Assets and Amenities

Duect instrictional and ancillan stafeg es
that are broadly accepied as effecive \mlL
aduit learners are usaallv 1n eviderce ar
nalional conferences The at trmosphers of con-
terences 1s pervaded bv munual respect Adult
eduicators aporec.ate in each other he love or
leaming and selt-mprovement Particinzs
are eager o hear and share 1deas concerns
and secrets 1o success, 1n both rormal and
intormal gaihenngs dow comtortng it 1s to
learn that cthers have the same probiems,
challenges circumsiances and successes' |
come away from conferences not only com-
forted thal [ am not the onlv person struggling
with funding or st_dent retention 7rob1em5
but tlalt ered and warmed by the encourage-
ment and kind words from mv peers Alter
networking with colleagues, my protessmml
battenes are recharged Conference faciit
are usually conducwe o leaming, wilh con-
current sessions held in reasomb[v comfori-
able surroundings Natonal conferences are
held in attractive venues, ot lizing first class
hotel accommodations and ohen state-of-the
4T meelng space

Fietdl trips and guess speakers are always
benetrctal instructional delwery mechanusms
fer adult leamers and prove to be very effective
wavs Lo dwersifv the presentation ol rew con-
cepts and skulls Nauonai conterences offer
both Mter a visit 1o an aduit center 2t 1 con-
ference, mv staff members retum hutl o f good

SUZLLSUONS O WvS We can [mprove 4 varey
of aspecls ot our programs
fncidenial learnmg 152 trequent phenom-

enon n adult students Certanly the cpportu-
nities for this tvpe of learming are abundant at
national conferences As noted by Chnstine
Knott and Wendy Cole in therr 1989 article 1n
delull Learning entitled Conjerences
Search jor Qualih nteracton can be intense
and challenging among the large numbers of
people atending naronzl confevences Peaple

{0 alverse eruraphlc areas and profession-
al crcumstances can be brought together 1o
exchange weas over refreshments Sometimes,
Very JSE['LJ program nformation comes
serendipitously from convessations durng
sceral evens [ encourage parcipanon i
conference special evenls Somelmes we get
our mest useful new eas for our programs
dunng a fnendlv chatn 4 nospielic: saite or
over [hd din ot the darce hand

Strategic Planning

Grven the expense of ravel admir strators
siould make everv effort 1o plan caretully o
recere the mllest relm on tie imvestment by
assisting starf memoess  pranning nol only
which conzerences vall be most beneficizl o
thern and therr studenss but how to glean ine
mostdunng the conterence 1t 15 wise to
encourage stalf members fo seek out sessions
ot wnterest [o them that are offered 1 2 toomar
thal s most appealing Staif should be encony-
4ged 1o research the conference, ascertaining
concurrent sesson scnedules and ormals My
frusiraton s that there are so many good ses-
ston iopics and onlv one of me’ Schedudl ing
conflicss don t ailow for me o get 1o all i‘e
sessions i which [ arm .nterested Alter every
conference [ review the grogram book again
lwnie to presenters whose sessions [ could not
rend and ask for a synopsis of the presenta-
Hon and copies of malenals they distrbuted
People are delighted 10 snare, and they respond
promptly Upon recexpl of the mtomarion |
distribute 1t 10 staff members so they, 1o
may beneit from these exceilen( rescurces
(615 also wise to review supplred conference
{formation wilh the statf mempbers and grve
guidance regarding partcularty good presen-
lers and spectal events When more than one
staff member attends [ encourage each mem-
ber to review the program hook and plan who
will attend which sessions 1n order 1o ensure
MImum coverage
When astatt member retums the adimins-



trator and the arendee mas collaborate on *he OUR FORTY-YEAR COMMITMENT TO EDUCATION
evelopment of a oresentation 1o other stauf. CONTINUES WITH LITE RACY PROGRAMS THAT ARE
Shdﬂﬂg“’l[h [hem_ ‘dEJS COUCEPB ﬂﬂdS[TﬂfE- COMPREHENSIVE, AFFORDABLE, AND IDEAL FOR ADULTS
gies lexrned At the vamous sessions ['se tound

thes practice 1o be an excelient foundaton tor ]’f:};ic ‘1‘: c]' L‘;"’;Eiliilhtf; ga cgeriei:afslni.}: READING

goodst:ufﬂevelopmentprogra_ms are carefully paced, planned, and

] adaptable to the varied needs of each
And the Winner Is. __ adult education Program as either a

Most successhul adult education programs supplement to or the foundation of a new
- Iiteracy eurriculum

are lea bv adminstrators who practice paticr-

patory management Central to thus approach

15 the involvement of staft mernbers 1n the

dectsion making process The prospect of

ONITI3dS

wn’t-in_g

TSRH LITERACY PROGRAM *

* teaches the structure of reading and writing
* 160 videotaped lessons contain Instruction by an on-screen teacher

intormed decision makers 1s icreased by and are produced by the TEXAS SCOTTISH RITE HOSPITAL in Dailas
ENCGUIagIng and fﬂCl[l[aUﬂg pamcipaion * corresponding workbooks to go with each video lesson

i natonal conferences The wige Jcult edu- * the program requires erther a teacher or a volunteer to aupervise the class

cation adminstrator can thereoy enliance FUNDAMENTALS OF READING SUCCESS — SERIES ITI *
ihe capacity of tem members o conterbure * an1deal toal to train individuals to teach adults to read

lo 2000 decisions ’LLCI;IL&[Ing their {17 stay- * videotaped teaching scenares makes teaching concepts more understandable

g currernl on cesel b iriaanes and Hrc
ngs (2) Tearning about new masenals 1nd
best practices (3) retvorking vitls colleagues
(4} participanng i the exchange of deas and
nerpectives ard 31 anderstarairy the con- 7 .
extinwhien thes operate professionalh ! - - Educators Publishing Service, inc.
maleiv the studers (thotl start ard Cerls) 75 Moultorr Street = Cambridge, MA - 02146
suczeed Arrerall iz that the somr - Call Toll Free 1-800-225-5750

Math©=| <

Does it drive your students crazy?!

STARTING OVER

* the Literacy text for individuals or an entire class
* combinatien teacher's manual and student textbook
for reading, writing, spelling, and vocabulary

Now there’s hope with the new Math Basics video From the creators of The KET/GED Series.
series from KET, The Kentucky Networlk
For a FREE PREVIEW or mare information,

It's a totally new approach — to teach basic math call 1-800-354-9067.
concepls to adults who have had trouble with maith

from day one, staring way back In elementary KET, The Kentucky Network
school Now these aduit students think there's no Ente(r:prlse DB’FSIOH

! i 580 Cooper Drnive

way they can ever catch up But Math Basics is

designed to overcome lheir fears and show them Lexington, KY 40502-2279

they can do it

IRET

The Kentucky
Network
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L8 & Adult Learning

PRACTIGING ADULT LEARNING PRINCIPLES
AT ADULT EDUCATION CONFERENCES

Ann Wegman

isexcinng (o attend conterences Travel

tme away rrom the ounine old freras

nerworking, new idexs sharng—l]

re & part of 4 great conference expen-
ence utas adulteducators we know that proacme
presaration s also 4 01g part o leaming—ncluding
the learmung we qo at conferences So o5 an advi educa-
for 'when Lou pack vour bags, do vou remember o pack
Lour bram?

A8 budgess nghten, ceult educators must be account-
able o their institutions and thernseives whan Sperclng
morey on conferences How do vou convinge Lour inst-
cation or company that a conference 15 worhwhite? How
do you get the most out of a conterence to satish vourselt
and the nstitution that vou work for? kow do s ou
approzch the boss [0 requiest money 1o pav for wour frp?
Beleve wor not some peonle never think through these
'Mportant questions when requesting travel evpensa and
“me away rrom the job

Develop a plan about su months in advance Tuik
with your boss 23 vou develop your plan—even petore
the conference prochure amves Then, when vou get the
conference brochiure, wse the informaton 1o c'ose 1 our
sales pitci1 1o the boss convincing hum or her to send
vou The brochure will also help guide sou 2 vou plan
a productive conference experence

Rememper thie leamming contract? IUs an agreeren!
with vourself that defines what vou want 1o accomplish
Lcontract 2lso imphies that the leamer i esponsible for
the learming—the leamner i thinking n ads ance about

Packing Your Brain:
Yre-Conference Preparation

the benetuts and outcorves of the leammng expenence
\learmmg contract ts ar excellent way (0 plan proae-
ety 1o make the most obvour conference experence
S0 lets begn

Why Do You Want to Go?

Fust you must decide on «our obrectives VMost Uket +ou
will have personal objectres as wel! 25 job-retaled objec-
Lives S0Me commen @asors for akerding a corfererce
are Listed below Rank order the st o et a quick look at
-OUr 0wN needs Be sure 0 add n other cbjecmes thar
mas not be included on the et below

___ Pioressional developraent

__ Nemworking

_ Lesure/Vacation

___ Leamn coout new oroducts/resources
—_Seeold frends/colleagues

— Meet 'eading researchers and practiloners
— Enhance educalional pursuils

__ Other

What’s Your Focus?

Take vour top three reasons for attendin g dconiererce
and wrile 2 descriptive stalement about eucn This will
Qelp deftne your objectives You may even want to
nelude acnons and intended oulcome 1s for each reason
vouL list
Obrective #1

Obective %2

Objecve #3




Selecting the Sessions

Zeeping vour three maun obiectives i .und,
review the conterence schedule looking ot ses-
s100s and actrvibies thar help vou accomplish
vour mniended outcomes Record vour choces
on the contract sheet below Complete the fust
iwo columns only The other columns will be
corpleted arer sou hune attended each ses-
Son At the congerence

Objectiva
Session/Acman Dan/Tune  Ser Yh Ratng  Best
Objective Ideu
Ganed

S e Y —

People ro See Yendors w st

e L —
S I

Tntormauen my hoss % ants me & bring back

e Lo e—

There may 2e sore ot erlap of cates and fes
Ths will give vour 2 cunck looa at all or o
chowces, helnerg vou fute-ture vou schaduie
once voL have 2mved 4t the conterence \lany
conterences—aspect Ly the larger natonal
conterences—viceo and audio 1ape sessions
['suggesi tappirg 1nio this ntomation tpon
armving Ak acontereree so Lhat vou can re-
soive contliciing enotces with the possibilia
of ordering the audio or wideo Lape for laer
vewing 1 have o colleague who even orvered
a4 video tape of 4 %esS10N tat was poort nre-
sented 1n order io teach hus graduale agult
education students how o/ 1o leach adults !
How s that for vicanous eanmy

Be sure to nst vendors, colleagues and old
imends that vou want o see [orce armieq ot o
conference findipg 1 note wached to the con-
ference mermo board from a trend s Vin-
reapolis She had sunply lert ber nume ard
hotel phone number with a quick note to call
her when [ amved [ later tound out that as
rouline praclice siie t2aves notes to all of her
oul-of-tewn frends requestmg a caul This
saves her the trme and troubls of trang o
locate them through the crowds

T also  good west o make a st with

voL hess detailng e tomianon hat he ol
shewars tou o bring hack cagagingour
boss 0 the oresianning wil elcit the buv-ip
PRt nav help vou gel appioval fe g0 o the
corference

Remrember thus pan tacked along with
YOLL CONIerence ENPENSE fEqUest b & WINAIng
duo Sell-contractng not nnlt shows the Jms
thatvou hase beer ploucmyve 10 vour “tuinsang
butindicates how the msniunon car penent

Fine-Tuning

Wlost preconterence biocnuies sne an ntles
ol sessions and presenlers und do not descrbe
the sesston or activiv Once sou hase actually
armved at the contererice ger ol hands on
the conference manual J4s s00n w Hossible
Pull vut vour prelivan contiact and begin
ne-fmng

Thurk abour Lhe following wien nzimowing
LouL oplions

* Wil the session be presented 111 2 stvle
that his with v persenal learming preterence?

* Does the session description aise (ne
clues as to whethet there will be s nterac-
ton collaboration, or hands-cn applicaion
wcluded dumng the presentation?

* [nwitag contest s the informution placed?
Can {2asiby applv and trenster the mtormanen
Lo v protessional e educzional oles?

* Does the session provide new mudtenal o

15 10U revie of extsiinng pracice aud theen *

* Is tne presenier 2 leading aumonn® Does
ths matter o (e’

= Wili the sesston give me new 1cess o ke
Dack to My nshlLLer 0 mproe praclice?

* e here a0 sessions WAL dre g
tbat will help me eplore new temton?

Lsing vour contract 2egin to make a
schedule tor each day of the contererce [nor-
cate on the schedule wour tirst 1nd secoad
chelces for eich tme siot 5o thatvou wiil hase
4 Jack-up pran m the event that = session s
cancetled or wn twhat vou expected

tnd don e bashtul 1o atiend sessions
Lnat trod on Unfanular LT Somelmes new
worlds of tnrormaon Jnd thougnt are pro-
voked b explonng tomcs hat are not tamuliar
Or part of vouT repertotte AL recent nitonal
conterence [ wandered info a4 sesston on cul-
ruras diversity presented ™ an eaucator rom
Tios New dMexico [wentonl necuuse the nie
was cafchy and the olher sessions didn @ mees
my needs The sessi00 was nel one superh
but (s woven 1S wiv (1i0 my b areness and
personal tenets of prictice

The Plan in Action

By now rou e dope a thorough ob o
‘hunkmng, planmng, and fine-tamng Yot 1l

breckout sessions ot hevnoters sl be whar
vt expectad Whal i vou gelto the session
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, Natronal Association

, Far
,53 Developmental Education

17th Annual _ ‘“ .

Conference
Washington, D.C. ;
March 17-21, 1993 -

Join Developmental Educators from
around lhe warld in our nation s
capnal The NADE conference 15
always a me [or sharnng content 1deas
and a time ror growth, but this year will
also be a time to effect change Helpo us
to make this truly ‘4 Capreal Idea -

For Further Information Contact
Mary Ann Dvorsky Joan Saroft

hood Ceilege Community Cotlege
Sox 311-C o1 Allegnany Counky
Fredernick WD Room M-272
21701-8575 308 Ridge Avenue

{301} 696-3421 Prasburgn PA 15212

(412) 2372877

o J

BEGINNING
ENGLISH
DAY BY DAY

New beginning-level text-
book/workbook takes g
competency-based approach
to teaching adults English,
# Includes speaking,
reading, and writing
# [ntroduces basic
critical thinking skills
* Twelve life skiil units
(Clothing, Food, Health,
Jobs, Housing, etc.)
Cooperattve learning frame-
work enables learners to
Immediately apply skills to
their daily lives.

Beginning English Day by Day
Order #307-9  $74 00
Frepaid- add $2,50 shipptng/handling
PE9049949004000900040
ACADEMIC THERAPY

PUBLICATIONS
20 Commercial Bivd. Novata, CA 94549

20 /A Adult Learning

and after the hirst ten munutes the presentl-
lon sivle or mformation just doesn it 1 with
vour plan’ You have two chowees st or leave
Look back to sour objecttves and reasons ror
attending the sesston to help vou decide

If vou stay

* Read the handouts, or abstract

= sk questions that mav help «ou find
relevancy

* Listen, acknowledging thar we do leamn
from informalion that s not necessanly rele-
vant and usetul at the moment

It vou leave

* Dosopolitety A fiend of mipe 1lways
sits at the back of the room at sesstons thar
stie s not sure about so thai sbe can slp out
unobtrusively

* Rush to vour second chowce You may
hase missed the first 'aw munutes Hut the suo-
starce of the presertation s probabh et 1o
come

* ISILone of the +encoms on ' our must-
see [ist

* bsitthe mlommation cenier for an Update
Or Conference .nromanon, check [or mes-
sages and get 2 copv of the taily conference
newsletier

* Use thus e 1o lease messages for
feencs that vou hope 1o see ot for preseniers
Matvou want to talk with at the conference
Leave short notes stating vou.r queston or con-
Cem when comresnonding with presenters This
wil helo the presenter prpare tor the visit

* .'se the fime io read handours rrom other
sesstens and (o make eflecrve rotes and rat-
INgs on voUr contract

* Irvou are lucky »ou mught run mio one
ot those old cotleagues that s or wour st or

people o see

* Network with strangers Thes won t be
STEANGETS Anvmore

What Now?

Once the session 15 over, g0 back © vour con-
tract form and make notes This wiil help vou
to.ntegrawe vour learming while 1ts tresh in
rour memory Later, upon remuming home,
vour leaming will become even more me:n-
ngful as you begin lo engage in reflectve
thinking You wiil be able to glean the |mpor-
ant concepls and informatior: os 1t applies to
+ OUF CUrTent concems (n praclice

it vou have attended anv sessions with col-
leagues trom vour own wstitution sou may
wani lo discuss this session with them erther at

the conference orwhen vou refum home
Collaborative learning can often prove lo be
much more eniigntening as shared 1deas esca-
{ate 1nto nnovatwe solutions or revelations!

Use vour contract form to rate each sessiop
on a predeterruned scale and |ist one main
iea or skl that you learned from the session
Be sure to keep vour notes and handout mae-
nals arached Back al home, vou will want to
use al! of this information to help vou apphy
vour learming, evaluate vour expenence,
engage in discussions with colleagues, and
Teport to Lthe hoss

s a matter of housekeeping, keep vour
notes and hardouts organized so thal you can
eastly and quickiv hle the information arter
the conference New and fresh leaming often
308 untapped 4s It wastes away .nside confer-
ence satchels (hat are never unpacked after 4
conference is over

A Word for the Presenter

* Don tlecture e are so good at teaching
others how Lo fac:late leaming according io
‘e princ.ples or adult teamung, but oren
throw all of this preparation oul e window
when in an audience of our peers Just s stu-
dents enjov participative, collaboraive and
expenenial feaming, o ¢o aault education
corlerence participanrs

* Consier the goais of the conterence and
Alitenders when prepanrg vour sessicn

* Find & wav to appiy the mtcrmatop shat
»ouare sharing This will make the expenence
Teanmngful for vou and the leamers

= Request that the conference alanrers
wdeo or audio iape vour session There may be
conferess whe are unable o attend vour ses.
slon, bt are nierssied i oblarming a copy of
the video or audio Lape

Inclosing i d fike to share astory [ atrend-
ed a conference a tew vears ago where one of
the gurus of aault education was gvinga
brezkout session [ went and 1t wasn't so good
e must have been having an off dav \frer
reviEwIng my objectives, | decided o siay |
didn twalk away from the session with any
new skills or 1deas, but one of my chiectives
was met After ail, [ had an audiepce with

God" These oppormnities don t come ofter

incidentally, 2 tew vears larer [ had 1he occa-
sion o hear the same person speak agan and
he was brilliant I'm gfad [ went to hear
Aum—both Limes! Happy Adult Fdugaton
Conterencing!

PS5 Don'tforget to pack your bean! 4



PRACTICING ADULT LEARNING PRINCIPLES
AT ADULT EDUCATION CONFERENCES

The Conference Planners’ Dilemma

GIVE THEM A FISH,
TEACH THEM TO FISH,
OR HELP THEM SATISFY
THEIR OWN HUNGER

Barbara Battiste Emil

hree conbinuing educators were Hlun-
airg 4 conference for conference plar-
ners Thev scon tound their vewnoints
apout the conderence obiectives conient
and actmties vamed wicelv Their discusson went some-
thing like this
Continiang Bducator #1
We must include intormaton-sharpg ses-

SICNS 50 participants can team rom each

other what works " Adults have an immediate

problem-sorving onentation | know I'm ngnt

about this becavse the rounatahles with peop(a

talkeng abolt thetr problems and how thev

solved them alwavs draw a packed louse
Comtzmang Fducaior 52

‘That reminds me o the adage  Give them a

fish and thev |l eat for a dav, bur, teach them

0 hish and thev |l eat for 4 liteume " You are

Barbara Battite Enul is the suggesung we give them ahsh [ sav lets
direcior of the Department of teach them the skulls to solve problems vpical-
Conferences and [nsatutes w1 the ty encountered (n practice Our needs gssess-
Livwion of Contmvang Stuches mens cledrly indicate people want practical
cit the Usnersaty of Nebrasha— nformiaten they can really use What could
Lncoln She has more ihan fen be more nragtical than "how to workshons
Iears of expertence m acacemic and hand-ours with useful ps?”
‘erence plunring und is Comtdirnung Eelucator #3

wlir-elect of the Dunsion of " Thar's easv The mosl pracucad idormalion
Conferences ancd Institutes nf the of 2l heins people Laure ot tor hemselres
Vatwonal Urnversity Contuinung what to do i untamubar situations eilher
Eelucation \socuition the proverb norour solutions ¢ far enough

What happers it someone s allergic io tsh? Or
the stre2m anes dp? Or e numser of neople e
tistung exceeds ¢ he supply of fisn? Onlv when
indiviguals take rormation and tum it
Inscce out and upside down, do ey own
‘he xnovledge We need thought-nrovoking
sS5100s that ENCoLTage part:cipanls 1o com-
Dare alernanves explore future srends and
tssties and cnncallv examine nracrces and
ph losophies “his will make them better proo-
‘er-solsers—-doth now and 1n the huture
he conterence plarners sat in silenice unul someore
came a1 fooking forthe Cand i meeling Thmlang
sle meart the conterences and inshiutes mesung, thev
invitea her Lo jon Lnerm and explained their dilemma
A itumed out she was looking tor the cumeulum and
instruction gatherng On her way out, she suggesied
the group consider a mode! of classify mg miellectun
owledge skulls and abilives commoniy =terrea o
1. Bloom s Taxonomy " (Fievonomy of Eddicational
Objectzves w1 the Cogmtne Domen 1956)

A Refresher Course—
Defimitions and Distinctions

The conlinuing educators examined the six fevels of the
taxonomy knowledge comprehension appiication
analvsts svithests and evatuanon

They leamed e st three levels—hnowledue com-
prehension i spplicanon—reter o the acqursiiion or
specihic nformaton and the negmning of the rellectual
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skills and abrhities that enable people 1o use
the :nformation

Thev discovered the upper three levels—-
analysis. synthesis and evaluation —actier
involve learmers in taking knowledge upart
PUINg CONCEpTs togetier in new wans and
nzking evaluanve judgments Thev noted the
distinction between evaluanon—- result of
the consctous apphication of catena stan-
dards and values— and opinion

The conunuung eavcators coula each tind
thew viewnoints on conference objectres and
ACItes expressed il the fasonoms with 1is
ntormational base applcatien “miadle
ard what i e of the voper ‘evels or the
werarchy

Are You Doing What I'm Thinking?
—Demonsirating Understanding
They tust applied the mocel © 2 conent
drea—=etfecuve budgeting 1 continuing ad -
Cauon—:o see aow 't wotked They wereed
practical budgenng tns. sample budget romms
4 glossary of common terms and 4 nands-or
workshop could nrovide 2 keowleage ara siel
base ‘or those who reedec 1t reffecting e hrt
Lhree levels o the taxonomy

The imolications of mstituLonal context
rmarkedplace vanantes anc cost secovery
requirernents in pregram sncing could then
be explored. This would encourage partici-
panis o streich therr basie buagenng skalls
1o reach 2 more sophisticated level ot ¢ nancial
decision-Taking

This exervise ncreased the continuirg edu-
cators’ understanding of the taxonomy and
cermonstrated 1ts application o a given con-
tent zrea

Apples and Oranges as Fruits of
a Different Color—Looking at
(and for) Relationships

~ext. the conunuung educators anatvzed the
taxonorny s impiications for the corderence
Thev discussed 11s emphasis on cognitive
ratker than atective leaming They worred
that some partiepants would consider the
divergent problem-solving nature of the rax-
0nomy’s unper levels a wiste ot their ime
Thev speculated that some preseniers mught be

22 Adult Learning

reluctant to design their sessions i wclude o
range of leam:ng opportunities

Thes soon recognized the paadlels benseen
Lnese wssues and those faced br cLrmculum
spectalists and teachers in more tormal educa-
tenabsetings Their discassion of the taxono-
mv had reminded them or the dual nature of
the'r resporstbilibies zll 0o easil aommnared
bv the overwhelring iogistical aspecls of day-
i0-dm confetence planning

Fnadly the continuing educators canclua-
el 1 conrerence design reflectng the differen:
levels ot the taxonom: and ECOMDLSSINg
ther vaning espectatons for s proressona
deselopment experence—hasic 1nmrmaion
for imemediate use (gie them . hisn) pracrica!
skulls 101 short-lern pioblent-sol g (each
theni o tsn) wre ertical thuking abtloes o
situasena decsion-making e et sats-
tvther owa e

Some Assembly Required—
Putting It All Together
\sile planming proceeced Ine groun discon-
ered teir own awvareness of adult 'ezming
and of the nteract.on between par.cpants
conlent and formalt was growing along with
“he conrerence design Therr vaning wew-
pounts waich hac surtacen n the nital plan-
nng meetng, reappeared irom Lime lo tme

“or example the group made two predic-
tons about the conference parnicipants (1)
thes wowd birg therr experances with them
and (2) what thev <new trom espenence
would depend on the iIndvidual the nature of
"he interaction, and the coniext ar seiting

A5 4 ieans of creating more homogeneous
DATLCIDAAL YOUPINGS, SNE DIENING ConImil-
tee merrber suggesled 2 rackuing approach to
steer ihe novices toward the basic skill sessions
dnd the expenenced conterence planners
foward the  Dig mclure’ preseniations Anot-
er member aavocated rather intensely 1 new
definnion of drsic skalls for conterance plan-
ners 1n today s cnanging world

The groun ultimarely decided that a range
of tedrming outcormes—rom pasic informa-
LON Lequision 1o new wis of conceptualiz-
N eXIsting pracuce——are iportant o pro-
tesstonals at borh ends of the expenence scais

and that semoniv has little o do with the jev-
els or the taxonon The lrackieg concept was
abandoned

As the planning progressed the conunung
eduicators sometimes joked about the aood
olddas betore this experiment At the end of
a particelarty demanding planning session
one asked  Can we pick the cotfee break
menus row? BuL most of the time the group
was excited by the nroject

Will It Play in Peona and
Pasadena?——Applying Multiple
Perspectives

The contuirg educators supjecteq thelr
“nal design to 4 number or selfimposea iesis
forexample they examuned 1t through Lhe
persnectne of parucipants to determine 1: 1t
accommodated the Unique ard the shared
charactenstics of adult fearers They ser-
Lnzed the prograim o see . upleid the
standards of the prolessicn ard INCOIPerted
trauning and educanonal voals And finalp,
thev studied the mlemal corsistercs of the aluan
and the degree 0 wluch it yovided opporty-
T-RES 20T 2 range of lexming outcomes renre-
seahng e vanous levels of the “axonomy

Fish, Fishing, and Focod—
The Dilemma Resoived

When jastseen the three cont nuing eauca-
10rs Wwho nlannec the conterence were com-
paring riotes on different sessions L prelrn-
nay feedback trom sarncipants The frst
reported those looking tor informatzon thes
could use—/oekn—were sanshied The
would not go awav hungry urless they rehsen
oeal

"he second nbserved those «lerested 10
skl building hed ample opportunities 1o
practce When their stomachs growled agan
thev would be Jble o tind another meq|

The third was about 16 speak when the
sounds or an anmated discussion sudderly
tlled the haflway Tt seemed to have some-
thing to do with the difterences between mau-
tenance and leaming orgazations The thind
memoer of e planning commuttee just
smuled When the food supplv ran out no wne
here would have to starve &
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- .. prnc.ples of adult learmning 0 every-

- ozl o speeches. Indesd. ore of the most fre-
cuent (and granfving) comments { get on evaluation
sheets of my sessions s, “Malcelm pracress what he
preaches!” Thus makes me both happy and sad—sad
that it should be scch a neteworthy behavior :

Mv foundzzional prneple of adult feamung 1 mak-  SETYe 0n e leams aze truly represeniatye of
Ing presentanans i that the leamers be ccave sarta- im‘e man charactensies of Lbe audiercs (in
panis 1 a procss of inquury; ramer than pessuely receve | 2777 Of 28, gendec specal Interests, occupa-
tansrtred conteqt. A second panaple i tat the process 105 1d geography), 10 that excent wail the
should start with and build an the fackgrounds, nesds, udience psycrologeally idenuly wath the

an invitatio

have a deep commutment to aoplying o Lhe pladorm to serve as “reaction” or “watchdog”
teams. A reaction team i asked sumiply Lo listen to the
.~ * ttung I do—=ven in oce-hour kevnole preseqtation and then to gve iis reachons m a semes of

) statemens or through a panel discussion. A walchdog
tearn 15 asked 1o listen for terminology or concepts it
thinks mémbers of the audience may not fully compre-
hénid and o enterupt the presentalion at 2ny ume toask |
[of éfarification. To the extent that the people selec

nleress, proglerns, 2nd concemns of the partcpanis. My
expenence s thai wien people have the copormruty 1©
learn by takang some wutiznve and cecamving the lear-
inig 1 the conrext of thewr own [1e siuanons, they will
mtemalize more quickly, iEn more permanently, and
anply more contidently And { 20 comnced that every
'ecmung expenence should esult 1 both some acqust-
Lion of COnEN: and soms enfancementol fewr seif-
direced learning competeraes

Theary of Large Meetings

These princples alse provide the foundaron of my spe-

M%ﬂ Iw'.heory of_iﬁ_rge mt:afﬂ;s, ®TuCh 2% 1 proTunent

~de 1 corferences. Tha aodiucnal basic grermse of this

. ?feaai ‘heory s that the educaave qualny of 2 farga

Teamng 5 dueeny ¢ funcnon of the quacuey and qualy
of 'neracaen e meeung. Thus i o say that the more

anc ererhe )

= £ la
clemens of 1 farge

k)

Ry

Aenn
[Erat

rorsatun and armeng Jie vazous

esl

ng, the greater the leamung s
dkely 1o be. & secord pramese of the heory 15 1 thee
are thyee aress i winch MiEraCon can be mfluancee.
(1) the plagerm welf, (2) the sudence, ard (3) tre rela-
tenstup bemween ne plamomm and re audienca Letus
examine the pessibdites of eac? m furm.

frteracnar on the plaform s a1 lowest comnt wath
2 single sceaker or ilm. The smount of miercuon ¢2n
ve moved up a coch by adiing 1 chalkboard, i chart
dfmstep, or serme ather visual aid for the speaker 10 usa.
Trieracton can be inceased another no by adding
one cther persar, s0 (&t w0 people are miarzcnng m
debaie. drapgue, Or NEerew. Maqmum meracton cn
be aciueved oy tnwodicing two or more pecule io the
pladomm for 2 sympesium, pael discussion, group nter- ;
Aew, drarmake skit, or demonsTanon

jet=es

"nteracton gn the plafoan.
frileracton among members of the awch-
emice can be promot=d i severel wavs The
aud'ence ¢on be asked to meer i small
groes of from wo 1 five orsix «thout mov-
\ng from thetr szars znd perform severzl func-
uons. {1) Before 2 presentaroc. they can be
askeil 10 tzke a few mineies © pool e sues-
tons oc ssues ey wowd Lke the speaker 1o
address and have one member summanze the
resul—hes, w effec cutliung the soescn
for the presenter; (2) pefore 2 presentanion the
sudienca can be asked io serve as “listnmg
2orms” according o tne secuen of the wem
they 2rz sithing in—-ore secuen (o lsieq o Je
presentaton for pains Eaunag clankcaton
(the clanricanen team), 2ncther [or powns
with wiuch they disagres (e rebumal l2amy,
another ‘ot poinls wiey wish 1o nave eiahe
ed on {the elaboranen eam), ana a feurdh for
pronlems of peacucal coplcaon they wash the
spenker o avdress (the copticzton eam)
after the presenauon (e Baros 47 182 {0
buzz” in grous of four oc flve 1o pocl e
ihtnkong about the pomts they wanz rased.
faliowing which coe mernper of eaga group
v1ves 4 surmmary o) 1 deliberzions and tne

forsin
Lol

SpexeT 7eSpoNas {0 2ach tam m e, undl
e s out ot all vems are discussed; (3)
following 2 presantation the audience can be

asked i forma buzz grougs o dscuss fora few

mentes how they plan 2 agply one oc more
of tne 1deas contared n the preseneanaL
wilh the results being summanzed by ona

wember of each groun.

5 a 1ts fiest level wp from passive with n to the \L\_
P audience to ask quesacns of the speaker followingthe . - ~—--— ,
- , preseniation. & sull-higher level of nteracnon canbe ¢ Oocasionally acrmte iy
achieved by bringing represenianves of the audienceon | oSt allodateay s, yrpma

‘}W[ Mgz 1rid-1wlBee component in
s the design. which 1 think of as “back-home
appiicanon,” burwiich in the liErature s
usuaily referred to as "transfer of trmung " 1
' ask the partapanss to reflect for five minutes
| on their expenence so far and to selecrone or -
awo (deas they have picked up thar they think
! hevwould like 1o try out in therr bacz-nome -
sinutions. After {ive munues [ ask tem o
foom groups of four o fise :md_t:lke RITS
describing io other mermbers of teir goup
(1) the «dea they woula like to expenment
with, (2) the siegs they would tﬂ(&ﬁﬂﬁol@g
it and (3) any chstacles or resistancss they
anucpate encounienng In puting tt i
&Tect. Afer 1 resonable amount of Lime
- Ta:pendmg upon the tme avadiahle}, T cail
“them back o order ard mate volunieers ic
present err olans 10 we wwal audence, After
ﬂ' 1udience to ract o e clan and, pa-acularky,
to suggest strategues or dealing with tre obsta-
cleg 2s. Durng the last fve mm-
ZSZ, utes ar 50 [ 22d my owl iiess about strategies

foc honone scout chanee.
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