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A.THEMATIC STANDARDS

1. CULTURE AND CULTURAL DIVERSITY

Social Studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Culture and Cultural Diversiity.  

2.TIME, CONTINUITY, AND CHANGE
The study of time, continuity, and change allows learners to understand their historical roots and to locate themselves in time. Learning how to read and reconstruct the past allows them to develop a historical perspective and to answer questions such as: Who am I? What happened in the past? How has the world changed and how might it change in the future? Why does our personal sense of relatedness to the past change? How can the perspective we have about our own life experiences be viewed as part of the larger human story across time?

3. PEOPLE, PLACES, AND ENVIRONMENT

The study of people, places, and human-environment interactions leads learners to create their spatial views and geographic perspectives of the world. Today's social, cultural, economic, and civic demands on individuals requires that learners understand the world in spatial terms and posses knowledge of places and regions, physical systems, and the interactions of environment and society. In addition, learners need the ability to map information in a spatial context and to interpret such maps. The study of people, places, and environments will also help to promote learners'capabilities to make informed and critical decisions about the relationships between human beings and their environment.

4.INDIVIDUAL DEVELOPMENT AND IDENTITY 

All humans think, learn, act, and develop cognitively, socially, physically, emotionally, personally, and mentally as well as construct, test,confirm, revise, and apply multiple concepts of and multiple identities as to who they are. All individuals should know the factors that contribute to who they are; to what they think, feel, and believe; to what they decide and do: to why they are likely to make certain decisions and act in particular ways; and to how they perceive themselves, their abilities, their personality, and the world.

 5.INDIVIDUALS, GROUPS, AND INSTITUTIONS

Institutions such as schools, churches, families, government agencies, and the courts all play integral roles in our lives. . Thus, it is important that learners know how institutions are formed, what controls and influences them, how they control and influence individuals and culture, and how institutions can be maintained or changed. The study of individuals, groups, and institutions, drawing  upon sociology, anthropology, and other disciplines, prepares learners to ask and answer questions such as: What is the role of institutions in this and other societies? How am I influenced by institutions? How do institutions change? What is my role in institutional change? 

6.POWER, AUTHORITY, AND GOVERNANCE 

Understanding the historical development of structures of power, authority, and governance and their evolving functions in contemporary American society, as well as in other parts of the world, is essential for the development in learners of civic competence. In exploring this theme,

learners confront such questions as: What is power? What is legitimate authority? How are governments created, structured, maintained, and changed? How can we keep government responsive to its citizens' needs and interests? How can individual rights be protected within the context of majority rule? By examining the characteristics of various governance systems, learners develop an understanding of how groups and nations attempt to resolve conflicts and seek to establish order and security. Through study of dynamic relationships among individual rights and responsibilities, the needs of social groups, and concepts of a just society, learners become more effective problem solvers and decision-makers when addressing persistent social problems encountered in public life.

7.PRODUCTION, DISTRIBUTION, AND CONSUMPTION

People have wants that often exceed the limited resources available to them, and as a result, they have invented a variety of ways to decide upon answers to four fundamental questions: What is to be produced? How is production to be organized? How are goods and services to be distributed? What is the most effective allocation of the factors of production (land, labor, capital, and management)? Learners need to understand these questions and how they are being addressed by various groups. They also need to understand that unequal distribution of resources necessitates systems of exchange, including trade, to improve the well-being of individual groups, and the economy; that the role of government in economic policy-making varies over time and from place to place; that increasingly economic decisions are global in scope and require systematic study of an interdependent world economy; and that technology plays a significant role in economic decision-making. 

8.SCIENCE, TECHNOLOGY, AND SOCIETY

Science is an enterprise that focuses on inquiry about natural phenomena; technology is the designing of things and processes to achieve practical purposes. Learners need to realize that both science and technology have had a profound effect in shaping human experience and the world aroundus. Tracing the impact of science and technology in such areas of human endeavor as agriculture, manufacturing, the production and distribution ofgoods and services, the use of energy, communication, transportation, information processing, medicine and health care, and warfare enableslearners to understand both the way science and technology have influenced and have been influenced by individuals, societies, and cultures. 

Is newtechnology always better than old? What can we learn from the past about how the enterprises of science and technology have resulted in broader social change, some of which is unanticipated?  How can we cope with the ever increasing pace of change? How can we manage scientific and technological activities so that the greatest number of people benefit from them and the rights and interests of the minority are not forfeited? How can we preserve our fundamental values and beliefs in the midst of scientific inquiry and technological change? 

9.GLOBAL CONNECTIONS

The realities of global interdependence require that learners understand the increasingly important and diverse global connections among world societies. Analysis of tensions between national interests and global priorities contributes to the development of possible solutions to persistent and emerging global issues in many fields: health care, economic development, environmental quality, universal human rights, and others. Analyzing patterns and relationships within and among world cultures, such as economic competition and interdependence, age-old ethnic enmities, political and military alliances, and others, helps learners examine policy alternatives that have both national and global implications. 

10. CIVIC IDEALS AND PRACTICES

How do we play a part in closing the gap between present practices and the ideals upon which

our democratic republic is based.  Learners confront such questions as: What is civic participation and how can I be involved? How has the meaning

of citizenship evolved? What is the balance between rights and responsibilities? What is the role of the citizen in the community, in the nation, and in the world community? How can I make a positive difference? 

B. DISCIPLINARY STANDARDS

1.HISTORY

The study of history allows learners to understand their place in time and location. The knowledge base of historical content drawn from United States and world history provides the basis from which learners develop historical understanding and competence in ways of historical thinking. Historical thinking skills enable learners to evaluate evidence, develop comparative and causal analyses, interpret the historical record, and construct sound historical arguments and perspectives on which informed decisions in contemporary life can be based. Historical understandings define what learners should know about the history of their nation and of the world. These understandings are drawn from the record of human aspirations, strivings, accomplishments, and failures in at least five spheres of human activity: the social, political, scientific/technological, economic, and cultural (philosophical/religious/aesthetic). They also provide learners the historical perspectives necessary to analyze contemporary issues and problems confronting citizens today.

2.GEOGRAPHY

The study of geography allows learners to develop an understanding of the spatial contexts of people, places, and environments. It provides knowledge of Earth's physical and human systems and the interdependency of living things and physical environments. Studying geography stimulates curiosity about the world and the world's diverse inhabitants and places, as well as about local, regional, and global issues. Geography allows learners to understand and make decisions about issues at the global as well as the local level.

3.CIVICS AND GOVERNMENT

The goal of education in civics and government is informed, responsible participation in political life by competent citizens committed to the fundamental values and principles of American constitutional democracy. This effective and responsible participation requires the acquisition of a body of knowledge and of intellectual and participatory skills. The study of civics and government allows learners to find answers to the following questions: What is civic life? What is politics? What is government? What are the foundations of the American political system? What are the basic values and principles of American democracy? How does the government of the United States, established by the Constitution, embody the purposes, values, and principles of American democracy? What is the relationship of the United States to other nations and to world affairs? What are the roles of the citizen in American democracy?

4.ECONOMICS

The study of economics provides learners with basic information about how people attempt to satisfy their wants and helps them employ logical reasoning in thinking about economic issues. It enables them to understand the economic issues that affect them every day, the roles they play as consumers and producers, and the costs and benefits associated with their personal decisions as well as governmental practice.

5.PSYCHOLOGY

The study of psychology and human behavior allows learners to understand major theories that have been proposed to describe human thinking, learning, memory, development, personality, and behavior. It helps them address questions such as the following: Who am I? What factors have  contributed to my becoming who I am? How can I adjust to, cope with, benefit from, and contribute to my own well-being and to the well-being of others? How can individual differences be understood

PEDAGOGICAL STANDARDS 

The pedagogical standards itemized below focus on teacher knowledge, competence, and dispositions beyond the subject matter that is the focus of the Subject Matter Standards above. They are intended to assure that social studies teachers possess the general pedagogical knowledge, capabilities, and dispositions needed to create the kinds of learning experiences and classroom and school environments that are envisioned by recent reform movements and

validated by research. As such, these standards favor learner-centered, meaningful, integrative, value-based, challenging, and active instruction. They see teachers as instructional decision-makers, members of school-based learning communities, and members of the larger community of stakeholders who can help support the learning of students

Social studies teachers should possess the knowledge, capabilities, and dispositions to :
1. provide (LEARNING AND DEVELOPMENT) learning  that support learner intellectual, social, and personal development.

2. create( DIFFERENCES IN LEARNING STYLES)

learning experiences that fit  the different approaches to learning of diverse learners.

3.use (CRITICAL THINKING, PROBLEM SOLVING, AND PERFORMANCE SKILLS)

a variety of instructional strategies to encourage student development of critical thinking, problem solving, and performance skills.

4. create (ACTIVE LEARNING AND MOTIVATION) learning environments that

 encourage social interaction, active engagement in learning, and self-motivation.

5. use (INQUIRY, COLLABORATION, AND SUPPORTIVE CLASSROOM INTERACTION)

verbal, nonverbal, and media communication techniques that foster active inquiry, collaboration, and supportive interaction in the classroom.

6 .plan (PLANNING INSTRUCTION) instruction based on understanding of subject matter, students, the community, and curriculum goals.

 7. use (ASSESSMENT) formal and informal assessment to evaluate and ensure the continuous intellectual, social, and physical development of learners. They should be able to assess student learning using various assessment formats, including performance assessment, fixed response, open-ended questioning, and portfolio strategies.

 8. develop  (REFLECTION AND PROFESSIONAL GROWTH) as reflective practioners and continuous learners.

 9. foster (PROFESSIONAL LEADERSHIP) cross-subject matter collaboration and other positive relationships with school colleagues, and positive associations with parents and others in the larger community to support student learning and well-being.

Social Studies and the Nature of Learning

( http://peabody.vanderbilt.edu/depts/tandl/faculty/Myers/standards.html ) 

Social studies should be taught in manners that are consistent with (1) a constructivist view of learning, and (2) the principles of

teaching social studies that have been identified in previous NCSS publications as "essential characteristics of powerful social studies." Each of these is elaborated

upon below.

              Constructivist Learning

              A constructivist view of learning describes learning as an intellectual process in which learners develop what they know by fitting new ideas together with ideas they have already learned from previous experience, and they do this fitting together in their own unique ways. Because learning occurs in this way, the primary teaching tasks of schools and teachers are 

(1) to provide constructivist-rich learning experiences,

(2) to stimulate and guide learner constructivist thinking, and 

(3) to remember continuously that all members of the community--students, teachers,

staff members, administrators, and parents--are learning all the time in their unique ways. Particularly important is the realization that teachers continuously learn from and about students just as students learn from teachers.

  Powerful Social Studies

              The "essential characteristics of powerful social studies" as described by NCSS consists of five principles and each principle has direct implications for what teachers should know and be able to do and what dispositions they should possess.   The five principles are as follows:

(1) Social studies teaching and learning are powerful when they are meaningful.

Students learn connected networks of knowledge, skills, beliefs, and attitudes that they will find useful both in and outside of school.  The teacher is reflective in planing, implementing, and assessing instruction.

(2) Social studies teaching and learning are powerful when they are integrative. Social studies subject matter is taught topically across disciplines. The subject matter cuts across time and space. The instruction interconnects knowledge, skills, beliefs, values, and attitudes to action.  The teaching makes effective use of technology.  Social studies teaching and learning are connected to other subjects. 

(3)  Social studies teaching and learning are powerful when they are value-based.

Social studies content invariably involves the examination and understanding of values--one's own and those of others--as values are expressed in points of view, beliefs, policies, actions or inactions.  Social studies teachers guide students to consider the ethical dimensions of topics and address controversial issues, providing an arena for reflective development of concern for the common good and application of social values.


(4) Social studies teaching and learning are powerful when they are   challenging.

Students are expected to strive to accomplish the instructional goals, both as individuals and group members. Teachers show interest in and respect for students' thinking and demand well-reasoned arguments rather than opinions voiced without adequate thought or commitment.

(5) Social studies teaching and learning are powerful when the learning is active.
Teachers and students engaged in reflective thinking and decision-making as events unfold during instruction. Students develop new understanding through a process of active construction of knowledge.Early in units,  teachers lead activities that build student knowledge.  Later in the unit, the teacher takes a less directive role that encourages students to become independent and self-regulated learners. 

