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and change” (35). Like Duffy, hooks talks about an encouraging
experience with her writing.

In “Bonehead Writing,” Craig Vetter focuses on the struggle
to write. Bemoaning its difficulty, Vetter characterizes writing as
“a blood sport, a walk in the garden of agony” (37). The difficul-
ty of writing is that it is thinking, much like the thinking that
hooks had to do to write her autobiography. Writing is not just
a skill of stringing together clauses and semicolons, nor spelling
words correctly. Vetter contends that our writing records our
thinking. And because it is critical thinking, no one can teach
a person to write. In fact, he will tell you that your school is
stealing students’ money.

In “Writing is Not a Skill,” Stanley Aronowitz agrees with
Craig Vetter, that writing is more than just mastering “techniques
and rules” (39). Aronowitz argues that writing is not just a skill,
but also an art and a form of thinking. Because writing entails
critical thinking and imagination, it is an art. If an instructor sees
writing as simply a set of skills, that instructor limits the art of
writing and prevents it from being a meaning-making process.
Aronowitz challenges instructors in all disciplines to teach the
writing of their disciplines as the art of making meaning,

Aronowitz’s argument on skill and art in writing takes us back
to the beginning articles that claim how we perceive writing
impacts, not only how we succeed at writing, but also how we are
taught writing. Your teacher’s attitude toward writing influences
how he or she teaches, which in turn impacts you as a writer. As
you read these pieces, examine your attitude toward writing and
your teachers’ attitudes. How well do these authors’ attitudes and
beliefs fit with yours? Look for the arguments laid out by these
authors. How are they trying to persuade you? Do you buy it?
Why or why not?

1 Won'’t Use Writing as
Punishment. 1 Won't. ..
Roy PeTerR CLARK

Author Roy Peter Clark is the vice president and senior scholar at the
Poynter Institute for Media Studies in St. Petersburg, FL. Dr. Clark

has taught writing at every level from school children to Pulitzer
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ne da ic
Om_a_dwumh“ M_.rmy_.no:m strolled into the library of Sandy La
) nrm&.mwniwag where he is _uano.%m._ and fo =M
i o en doing research for a Eﬂ:.vp e Mﬂ
Eomd,o:mv %%nm %EE:G the .oEn_, on rcEBEmEWmmn o
P agcarratia. s v.nroo._ with the tender passion of
an, exchanging lines of poetry with members Mm %p.:
S

stail and talkime ctfusiveb shoul the necd o invoduce children to

a world of truth and beauty.

He pulled a volume from the library shelf and displayed ii for
the children, two likth- grade girls named Carri Lantto and Becky
Miller. The book contained the plays of Shakespeare, writlen in
language that childien could understand. He convinced them that
A Midsuminer’s Night Dream and King Lear would be miore engag
ing than chipmunks and humuingbirds.

In the days that followed Becky and Canit devout od the plays,
wrote reports on the lite and works of Shukespeare and mtroduced
the Bard to their classmates.

RECENTLY, Ficarrotta inwoduced the girls 1o mw We talked
about the universality of Shakespeare’s plays, his man clous plots
and intriguing characters and even got down 1o the nity gritty
chatting about the humiliation of Bottom and the blinding of

Gloucester.

We then walked in
about 75 students waited 10 s
writing every day since the beginning
teacher, Mary Osbormne.

She has them explor
work, write rough drafts,

to Becky and Canri’s classraom, where
how me their work. They had been
of the school year for their

e ideas for stories, carefully plan their
rework the story after consultation,
make changes and corrections and publish their work in a class
booklet. Mark Been handed me his story on “Teenagers and
Drugs.” He writes: “1t is easier to prevent drug abuse than to swop
the practice after it has started. If you know what drugs dv 1o you
then you will have a better chance of not taking them. L wrote this
opinion paper because teenagers need to know what diugs can
do to them.” The final version of his story was stapled to othet
drafts! Each draft brought the paper closer to publication, and
Mark was as proud of his cfforts as he was of his final story.

Mis. Osborne has so thoroughlv converted het class o the
values ol good writing that the class is carrying her standard o
Bonnie Lewison’s second-grade class. Groups of fifth graders
take the younger children to the library, where they wiite stories
together. The older kids consult with the second graders, evalu
ating the stories and suggesung revisions. The fifth graders have
compiled a “yucky list” to help the little ones avoid conunon
second-grade errors and have even created a handy madel ot the
writing process 1n language that second graders can understand.

THESE LITTLE miracles of collaboration are being worked
throughout Pinellas County by teachers tuned on o the teaching
of writing. From Bay Point in the south 1o Ozona i the nottly,
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I have scen students i
and teachers wri i we
gl Senaudeny ung their way toward excel-
<<~.:H.hn_. EM_“F >€w~.&m::ouz recognize the outsitanding student
e .a._ n the county; “Alligator Express” has provided space in
d Ew ewspaper _”omH the work of hundreds of students; and Writer’s
1p, a tecam effort of The Po i «
Cani . ynter Institute and the sch
system, will bring Logether 20 et
. r1 20 teachers and 60 s
summer of writing and learning. e
ol %_.W Mﬁﬂwwwwa _ummﬂ of this effort is a modest proposal by
o inesley, executive assistant s g :
curriculum and instructio i S il
1 n, to el iti
) iminate writing as a form of

pimald . ) Id, his vision of a dehuman-
wawmnmﬁnﬁ e moo_npw. mﬂmﬁoﬂ take infants and load BMBNFM% rooms
2d with pretty books and flowers. Attracted i
the infants crawl over to these, {x he silky potal his U:Emraﬁ ior
e inf . 2, {cel the silky petals and
WM%E ,%%mom. Then something happens. A nurse zd.o,Mm a %W%W
: ere was a violent explosion. Shriller and i .
siren shrieked. Alarm bells Em:Enn.m e o
: ngly sounded. The chi
mgwm vnnmmgo@ n.ﬁ: faces were distorted with P.:.o—w.. e
~ ¢ mad scientist behind this experiment explains: “They’it
5 : MG with what the psychologists used to call an ‘instinctive’
Gmrn of books and flowers . . . They'll be safe from books
otany all their lives.” - il
With Huxley’s parable in mind, i i
] EHES _ ind, imagine a scene in whic
WMﬁ% WWELMM is misbchaving. He's throwing spitballs, or aWovm_wum
: MSANHO HLw M—%cmnwnﬂ. _wﬂmabm in the library, or giving the mnmaw
eacher saying, “Johnny, be g .
bad, you have to draw a pi 2 O Srir Fod,
'y v C picture.” Or, “You have to do a sci 1
mxﬁw,mﬂamuﬁ Or, <o.= have to play something M: EM me.m.uuwnmn
e M_m% MWWBEM Om.ﬂmnﬁ_gn seem absurd. Yet for years Sm.nmﬂm
v, “Because you were bad, you ha ite.”
me.rmnu..m u_ﬁcmnba. will have to write an essay WE&Q. nMM Monm,&n.&wa
i :m.“ W%H W:Wpﬂmr in Mra Library.” Perhaps the teacher will work over
. a red pen, marking every flaw in crims 1
m_vﬁ_:nm. The excrcise leaves one indelible mark on the m<MMm rwnm_o :
uEam.n WRITING IS PUNISHMENT, ] ey
ost adults I know suffer woum.m..m iting
( orm of wriun si
_Hu Mm,w_c,ww:mw: mmmh _Q_UM these words on my Royal mgmwmabﬂw
you feel, oh reader, if you were given a writin: b
. um il
ment today, knowing that your work would be wcv_mmmam m_‘_.mmﬁ

Roy Peter lark * T Won o Use Wintig as Pt i

Sunday on this page? When is the last tis
even a letter? What force keeps you from wiit

I sit on airplanes next to strangers and ¢
writing.” Sometimes they look like they want to hold up a
keep me at bay. A sour cxpression passcs ovel theit taces as i the
would have me, like Jonah, jettisoned from the planc. “Oh,” the
keen, “I tried to write—once.”

I want to respond, imitating Sigmund reud
you begin to have zese feelings about your writing " My guess i
that you can trace the writing neurosis to childhood. Someth
happened—or did not happen—in elementary school. It is there
the twig is bent, or broken, by the association ol writing and
punishment.

IN PURE Skinnerian terms it works this way. Tea her
modify the behavior of students by creating ncgatve
quences for misbehavior. In one school, for example, student
who misbehave badly arc given a choice between suspension or
writing an essay (the death penalty or life imps isonment). The
unintended side affect of this process is Lo create in the minl of
the student a perpetual association berween suffering
of writing, in the same way that the protagonist of A Clockwork
Orange was conditioned to hate Becthoven.

A teacher recently described how her colleaguc ina Miami high
school gets students to show up for exanis. .E:& show up, they gel
to take an objective test, multiple choice, and the like. If they miss
the test, the makeup is an essay exam. [n other words, writing is the
punishment for missing a test, Attendance for his exams is abmast

perfect. “Do anything, sir, but don’t make me write.”

My daughter once had a teacher who gave writing as punish-
ment. She would come into the house, slam her bouks on the able,
and proceed to her room to write 50 times: “I must not talk in the
library.” I noticed that the next time she went to her desk to under-
take a real writing assignment, she did so with less enthusiasm.
She was coming to associate the act of writing with punishme

WATCHING HER made me recall my early school days. Wc
often received writing as punishment, and we developed clever
defense mechanisms against different types of punishment
assignments.

If the teacher told us Lo write 100 times,
library,” we would write one woi d at a time.

1

1

1

atl '

“Tell e i

ONsSe

and the aclt

“1 will not talk in the
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I

I

etc.

If the teacher asked us to write a h cd-w ay,
would intlate each sentence with n_..ﬁn_mh MMMerMWMMMMM&.NMM
count n.ﬂm words after every sentence: “The library should N_.Ew 3
be a quiet place, a very quiet place, a place where no talking mowm
MHM% %WM& sﬁaﬁa v.ao_u_n come to study because there is always

e, at least in inion.” i
e no”vm _MWMEQP Two more sentences like that,
moaamn:am a teacher would tell us to write an essay that
would Gw two sides of a piece of paper” in length. Ha, hal It was
w_s.w.ﬁ fun to outsmart her by writing in our Eoﬂ. immature
cursive, puffing out the length and width of each letter so that a
few ,EOZEamm sentences filled up the space.

E.:m;. HMZOWZO«% to equate writing with punishment is so
deeply E.mh.m::& in our educational system that it has been
nmmmn:& in popular culture. During a recent episode of the televi-
sion comedy Diff rent Strokes, an otherwise enlightened teacher
gives Arnold and his classmates a 100-word essay to write as
ﬁ:EHmerE MMM. misbehaving in the hallway. p

n a nostalgic reminiscenc i di chi
Shepherd _,manm__cca a Ewnrnnnﬁrﬁ_vm ”M%wnnrwum e e

Zc.mm Bodkin; after recess, addresscd us: “I want all of you to
write a theme ...” A theme! A rotten theme before Christmas!
There must be kids somewhere who love writing themes, but to w
normal air-breathing human kid, writing themes is a Sn.ﬁE.m that
ranks only with the dreaded medieval chin-breaker of
Inquisitional fame. A theme!

Bhb a nw.nnna %_.,_5 version ot Shepherd’s story, Miss Bodkin s
portiayed 1n a dream sequence as a cackling wi mar
3 witch w
student papers with an F. i o 5
' mw ed Ennr_cmﬁ.. of the New York Times reported the story of
mm at %ﬁ a .?,o?mm_onw_ writer, who complained to a teacher
M ter his A.HEE was made to writc a punitive essay. “Only once
: mMa W;ﬂﬁwu an angry letter to one of my children’s teachers
and that was when our son was made to write an essay as m
mﬁwﬂm_m\ for some ?mMmmnnmmwosu. in class.” The teacher admitted
at she never considered the consequences of iti
. us
punishment. k e

Roy Peter Clark » 1 Won'i Use Wrtting as Pumistimcne vwon | )

The issuc was addressed by Linda Lewis, principal ol LeMay

Elementary School in Bellevue, Neb., in an article in Principal
magazine. During job interviews tor three candidates, she aske

each teacher how discipline could be maintained in the class
room. “I make them write something for me,” said one. “I have
offenders copy pages from the dictionary,” said the second.

A “fresh-faced 1981 college graduate” said, "Oh, | make them
memorize poetry.”

“Is it any wonder,” says Lewis, “that English teachers find 1l
difficult to whip up kids’ enthusiasm for writing?”

In the Times, Hechinger argues that “the joy of writing is not
dead in today’s children unless it is killed in the bud by adults.”

WHAT THEN is the appeal for some teachers and adminis-
trators in using writing as punishment?

It is easy to control, requiring little supervision. Students can
be stuck in a room and required to write till thewr hands
fall off.

It creates the illusion of an educational and counscling
purpose. Students who write essays about why they should
not smoke are thought to benefit from the exercise.

It seems a humane alternative to suspension or pacldling.

None of these justifies the practice. Because there is ofien
little supervision, students are not encouraged to carefully plan
these essavs. Students may not be required to consult with
teachers, to discuss the issues and strategics of the essay, (0
write several drafts, to polish and correct their own work and 1o
share it with others. When writing_becomes punishment, all

the positive elements of learning—organization, discovery m:as )

communication—disappear.

Moreover, there are dozens of alternatives to beatling or
suspending kids, many of which arc now being explored in the
county through an “assertive discipline” program. One of the best
ways to create a positive, disciplined atmosphere for learnmng is
to teach writing the way Mary Osbornc dous al Sandy Lane.
Her students always seem too busy to be bad. This gues ha
weaker students as well as her Pride Award winners because
Mary has discovered, like so many other teachers, that writing 1s
for all students

THE WEAKEST students, those who mast often receved

>

writing as punishment and who most fear the act of writng, necd
most desperately to discover the value of their own words. Fear ol
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writing, argues John Daly of the University of Texas, “i :
L ~ j i Xas, “is related to
o MMMM Mwﬂnmwﬂ h.mm low sclf-confidence” as well as various kinds
Recently I spent two weeks teaching a group o
1&0 .ru.a been grouped together at the W&MH. m_n%m MGUMEMNMMMM
in this group sometimes refer to themseclves as “the &Eﬂ_.u class.”
mnc.anaﬁm._n this class expected litde of themselves and nm.nr
other. They m.hmﬁnc&n.u me at first. They secmed a bit beaten down
and demoralized. They did not laugh at my jokes, and 1 often saw
a _cﬂn\. %m nm:oo_mr% Mwov&o&:no.m on their faces. .
en I aske em about their writing, mar i
one-word responses and spoke so sofily n_..ow COEM%:MM_MM,WWMWM_
Some mz.aanﬁ wiote their names in the tiniest script as if Em.
were trying to hide their identities in the farthest corner of Hrw
nm_uon__.—,rnz. body language was dcfcnsive. They were trying to
vnoﬁmnﬁnﬁaua?mm from me. Over the years they had developed
momur_mm_owama strategies for avoiding teacher scrutiny, 7
.H..HW._mU to break through these barricrs by being unshakably
positive in my response (o their work. I told them that by the end of
two Eonw.m. each student will have writien the best story of his or her
E“,.w. w.cvrmr& it in a class booklet, and rad it aloud in front of the
vnbnﬁm_.. They looked at me as il I were an oily used car salesman
But it worked. Some students wrote three or four drafts mba
one student wrote four complete storics. They read their Eo.ln to
each other and perhaps for the first tme in their lives began to
S.ww charge of their own education by revising and moﬁ.monb
their own work. They wrote aboul pets, friends, games, and tri mm
Some students wrote deeply personal narratives, SEo.r nw<mm~ﬂm
H-MOWN_WM:M Emw. _nmhbﬂ,m %H.ov_n_dm. I saw looks of satisfaction
ph when, on the final , i i
= dw\rn awm_u&v& R day, they read their stories aloud
e will experience more and more of these tri
good writing movement sweeps from school to mnroM_H.b %M_w:wnm_hg%
room to classroom, and from student to student. We should be
Hmwogbm.._&o Golden Rule. And we should embrace the Silver Rul
as well: “Thou shalt not give writing as punishment.” If you &M
agree, your punishment is to write it out 100 times. ;

Thinking and Writing Questions

1. Why, mnnﬁ.vam:m to Qm._*. do teachers assign writing as a form of punishment?
Why don’t teachers give us math problems as a form of punishment?

B & S-S T LS

Prach Harringron o Wity about Gt A bn
b o i

2. Examine the structure of Clark's piece Even though the title says it's ubout

writing as punishment, why might he stait and end the piece with examples
of teachers and students working on authentic writing? What purpuse does
Clark accomplish with this structure?

3. The authors in Chapter Two speak about the practice of wiiting ds a proces:
of making many choices as ane decides what and how to compose. Wwhat
happens to a writer's ability to make decisions and chowces when the wiiter
is told to write cne hundred times, "I will not talk in ciass™?

4. Clark argues that when writing ts associated with punishiment, a neurosis can
develop that leads many to avoid writing. Students tell us of their attempts
to write big, using bigger fonts and wider margins. To what lengths have you
gone to avoid writing?

5. Clark writes that Mrs. Osborn has “thorougnly converted her cluss 10 tiie values
of good writing” (5). What are these “values of gocd wiiting”™? How is this
different from the vaiue placed on writing when it is uscd as punishment:

Writing about General Apache
Dick HARRINGTON

Educator Dick Huwirington taught college comiposition, college-prep
writing, American litcrature, and poetry writing for thirty-ose years
ar Piedmont Virginiu Comnmunity College. Since retiving. he gives
workshops to college and university faculty v orldwide on develoy
ing teaching practices that result in studert success. Dr. Harvivigion
is working on a piece of literary non-fiction about Kevin Crowe,
wood-firing potter in Nelson County, Virginia As a guitar plaver for
Troublesome Creek String Band on their CD “Fast as Time Can Tuk
Me,” Harrington has been invited to play his guitar as far away as
Denmark. In “Writing about General Apache” Harringlon recounts
the stories of two writers: how his studeni General Apache caine 10
write stories about his experiences in Vietnari and how Harringion
struggles to write a story cbout his student General Apache.

<

y poem “General Apache Talks with His Wiiting Leacher™ is
true story though 1 can hardly portiay the degree of pain and
triumph of this man, this student, this Vietnam vet w ho tn the wai
had come to be known as General Apache. He took developmental



